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It's the same old story. printed and reported with numbing regularity during the last
hundred years. A November, 1981, article in Quest that examined "Literacy Lapses,"
reported that fifty percent of the first-year students at the University of Calgary failed
an English proficiency exam and that many university personnel "are quick
to blame the high schools."' A hundred years ago, the same lament was made by Adams
Sherman Hill, who bemoaned the fact that Harvard found itself with students "whose
manuscripts would disgrace a boy of twelve" and who further reasoned that "the college
can hardly be blamed, for she cannot be expected to conduct an infant school for aduIts. "2

The papers Hill had been reading, of course, were those of the Harvard entrance
examination, concern over which eventually led to the deliberations of the famed
Committee of Ten. The committee, headed by Harvard's Charles W. Eliot, urged that
composition and literature be unified in high school courses and that more
writing be done at the high school level. Again, the same old story: the Committee of
Ten solved their problem with student writing by raising college entrance re-
quirements and by consigning all work in composition to the high schools.'

If high school English instruction has been so spectacularly unsuccessful, have the
colleges and universities been markedly more effective? Decreasing numbers of
English majors, the increasing disdain with which many other departments and
faculties hold English, and, most importantly, the growing number of university
graduates arriving in business, industry, and government jobs, and entering graduate
schools unable to write cogently and persuasively-these facts suggest that we have met
the enemy, and he (or she) is decidedly not a high school teacher.

The moral of this old story, one highlighted by the recent Rockefeller Commission
Report, is that university and high school teachers must break out of century-old an-
tagonistic roles. We must begin to see our mutual goals as interlocking and based on
identifiable first principles. Literacy and literature are as inextricably related as speaking
and vocabulary, or as reading and readers. The bases of literacy and literature-that is,
writing and reading-are the strongest strands in the recursive spiral of making
meaning of the world. Meaning-as we must surely recognize by now-is not received but
is created largely through the mental processes of abstracting, making inferences,
synthesizing, testing, and reintegrating patterns. Since language is one of the major
tools in this enterprise, English, at all levels of the educational system, must take the lead
in reinstating active meaning-making at the heart of our curriculum.

The North Vancouver Writing Project, soon to be joined, we hope, by a Reading
Project, is one attempt to begin this task. The project, born two years ago out of a seren-
dipitous coupling of informed concern over writing in the public schools and a meeting with
Ross Winterowd's Huntington Beach teachers, has been through a rigorous pilot
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year. It is now in the first year of full implementation in grades eight through eleven.
Locally designed materials, an experimental programmatic structure, and intensive on-
going research characterize the program. Results are extremely promising, and
response from administrators and the approximately 1(X) teachers and 8,000 students
involved is so positive that a similar project is now being piloted in grades four through
seven.

But this too is an old story. We have all read many accounts of instant educational
successes, the educational equivalent of the get-rich-quick scheme. And some of us,
driven by the need to resolve a pressing crisis, may be eager to adopt one of the instant
successes and superimpose it nn our own systems, with little regard for a particular program'
s appropriateness to local conditions and student body. Rather than describe the North
Vancouver Writing Project and detail the many positive results it has been fortunate
enough to achieve .4 it seems more useful to explain the most significant and potentially
dangerous pitfalls this program has faced. We suspect, in fact, that most projects face
similar problems, but that recognition of the problems, solved or somehow luckily
evaded. tends to fade in the glow of real or imagined success.

The Human Factor

The first problem relates directly to the old antagonism between high school teachers and
college teachers. For at least the last hundred years, university and college professors
have typically taken the role of accusers. In response to finger-wagging, headshaking,
and a generally holier-than-thou attitude, high school teachers have, understandably,
defended themselves. They have derided the university's "ivory tower" attitude and
some have pointed out that university teachers are out of touch with almost everything
except their own narrow research specialties

How can we avoid the poisoned atmosphere resulting from this particular Hundred
Years War? First, university teachers or researchers should never go into a school
district as final authorities, ready to dispense wisdom and create a writing project in
their own image. The call for a program Or project must arise from district teachers and
administrators. To that call, the university teacher must respond positively. helpfully,
and pragmatically. Ideally, the university teacher should live in the district, be familiar
with the students and schools, and he committed to working as an equal partner with
district teachers and administrators. A university researcher who takes this approach
and earns the trust of local teachers will then be asked to help in program evaluation,
materials development, and in-service training.

Certainly a supportive university researcher should be able to make major contribut
ions to each area. In the North Vancouver project, university "partners" have helped
design and evaluate tests, write a manual for teachers, and run in-service programs.
Last year, for example, Rick Coe, Lynn Troyka, Peter Elbow, and Andrea A.
Lunsford provided intensive workshops for district teachers. Despite such ambitious in-
service programs, the distrust and ill will generated by so many decades of accusations
and counter-accusations cannot he overcome in a week. or a month, or even a year. In
our experience, this difficulty is best met by acknowledging its presence and working
slowly but steadily to forge a new bond of trust and cooperation between the high schools
and the universities.

A second potential danger to any writing project lies with the principals of the
schools involved. Under constant pressure from parents and the public, on one hand, and
from department or ministry of education superiors, on the Other hand, principals

must be convinced from the very beginning of the need for and importance of the
writing project. A principal whose only perceptible priority is instituting a twelve-
game schedule for his favorite sports learn is a principal who must be lobbied per-
sistently and persuasively. At the very beginning, before the planning of a writing
project has even begun. school district administrators should contact principals and
explain, in detail. the need for emphasis on writing throughout the school. The key to
getting and keeping support of principals for such a project is making certain that they
understand the goals and assumptions of the project completely, as well as the results
such a project can yield.

It follows, then, that principals should always be involved in the planning of a writing
project, and especially in training sessions on teaching writing. Once the project is in
place. English teachers must continue to keep principals up-to-date on successes,
failures, and changes in the project. Recently, for example, a North Vancouver principal's
meeting featured a report by each principal on the writing project in his or her school.
Once principals are involved in the project, their support and commitment usually grow.

Third, principals are also key figures in dealing with potential problems with parents or
other members of the public. Concerned that their children may not receive a proper
education, parents are often suspicious of new programs. We have all heard the stories
of parents who complain bitterly that teachers who mark categories of error rather that
single errors and hence bloody their students' papers far less--arc are-' not doing their
jobs anymore." Attitudes such as this are worth discussing patiently and
sympathetically because parents who are proud of their school system arc enormously
helpful to their schools and often mean the difference in a school tax referendum's
passage or failure. For these, and a multitude of other reasons, writing project planners
must make every effort to explain the goals, and the methods used to achieve these goals, to
local parents. Close rapport between English teachers and parents is, no
doubt. the best way of getting and keeping public support. In addition, a new writing
project can make use of school newsletters and special report-card inserts (which go to
all parents), community television and radio programs and local newspapers. and
special parent and public evenings in the schools. The North Vancouver project has
found that video-tape presentations of the local writing project at work can he especially
effective as part of a parent-evening program

Presenting the fourth potential danger to a successful program are impatient tex-
tbook publishers. Publishers sometimes seem peripheral. but their influence
in the public schools is ubiquitous. Publishers can endanger a writing project by taking
tentative, inadequately developed or tested materials, sandwiching these materials bet-
ween bright, slick covers. and advertising them as the final answer to our writing and
reading dreams. These dreams have been known to turn to nightmares, however, and
premature publication harms far more than it helps. It is true, of course. that publishers can't
misuse our materials unless we let them. We recommend holding off eager publishers
until programs and methods have been given at least a full year of thorough testing

A second disservice publisher-scan do to a promising writing project is one for which we,
too. are partially to blame. For the last decade, in the name of helping students learn,
publishers have increasingly worked harder to lower the reading level of texts that are ''too
difficult-' to read, They have done so with our advice and often with our blessing.
Examination of many such ''revised'' texts suggest that we and the publishers have
blundered seriously. The texts with lower "reading levels" are often more difficult
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to read because the effort to reduce sentence and word length frequently results in
cryptic, transitionless prose that teeters dangerously on the edge of incoherence. These
"revised" texts and the publisher's reading kits that accompany them, with their short,
isolated passages and their lists of multiple-choice "comprehension" questions that
students often can answer without reading the text in question, have not helped
students acquire the abstracting, inferring, and hypothesizing skills that characterize
proficient readers. Yet these texts and materials were all produced by well-meaning
people professing to help teachers and students. Writing project designers must learn
from this hard lesson and eschew the help offered by publishers until they-the
professionals-arc certain their materials can be mass produced and distributed
without suffering from reductionism.

Evaluation

But suppose that the publishing field doesn't pressure your project for materials, that
parents, principals, and students are satisfied and supportive, and that high school and
university teachers have, like the lion and the lamb, taken up harmonious cohabitation. Is the
writing project guaranteed of success? We would hazard a cautious "yes" if the following
pitfalls can be avoided.

The first is a failure to measure and identify progress. In our experience, program and
student progress can be assessed and measured productively despite the fact that all
testing is fraught with enormous difficulties. Any successful writing project designs tests
that are valid-that is, that test what they are supposed to test-and that are reliable.
The successful project makes sure that all information gleaned from tests is returned to
the teachers concerned.

We have found that although programs and students' progress can be tested, teacher'
s expertise cannot. Trying to do so threatens teachers unnecessarily and causes strong
negative reactions. A more positive method of influencing the quality of teachers' work
is to use modeling to encourage teachers to refine and revise their teaching practices.
Toward this end. North Vancouver has identified three "exemplary sites," classrooms
in which teachers who feel completely at ease with the writing project and are pleased
with their results invite other teachers to visit at any time and to take with them new
ideas for their own classes.

Concern over test results, materials, and pedagogical techniques can sometimes have
a fragmenting effect and lead to the final pitfall we would like to comment on. In the
midst of displaying ''exemplary sites,'' designing tests, producing video tapes for the
public and specific classroom materials for students. overall goals and underlying
principles can sometimes he pushed to the side. Controlling test variables can
become more important than student learning. Doing many sentence-combining ac
tivities can become more important than making sure students are inferring new syn-
tactic options from them. Teachers, administrators, and university partners must guard
against this pitfall by returning again and again to the first goal of any writing project:
enabling students to make meaning, to create their own logically coherent worlds through
writing and reading. If we intend to break the hundred-year run our same old story has
had. this last and greatest challenge must also be met.
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Ed Martin came to the State University of New York at Albany as a freshman in 1978 with
some vague ambitions of being a writer of nonfiction prose.' He did the sensible thing,
and began taking writing courses. In the first semester, he took English 100, "English
Composition. " His teacher turned out to be a Mr. Wyler. In a way, Ed was lucky-Mr.
Wyler was one of the ten percent of the full-time faculty who regularly taught the
course, and a man with a great love for the English language. The class required four
texts: 7&e Way of Language; a collection of George Orwell's essays; Frey's
Early English History; and a handbook of the student's choice. The class wrote five
papers, each about four handwritten pages: "Development of My Own
Language"; "The Pen is Mightier than the Sword" ; "What's in a Name?"; a review of
a television show (in Ed's case, "Lifeline"); and "A Problem."

Ed was not very successful with these papers: he received D-, D, D +, C-, and C-;
which worked out to a generous C, for progress, and an S for the course (alt writing
courses at Albany are graded S/U). I suspect Ed was most notable in class for a ge-
nuine garrulousness and a naivete about the academic routine. His writing reflected
such a naivete; the essays were genuine, personal, and pretty heavily detailed-but
without regard for any standards of correctness. Comments on his papers ran like this:

Paper # 1: You don't manage to say much and your sentence struc-
tures and grammar leave a lot to be desired.

Paper #2: A lot of careless writing-wrong words, etc. You don't
provide a lot of necessary details, and yet you provide unnecessary
ones.

Paper #5: (About a run-in with the police.) A good problem
described in the essay. I think the problem is much more than just
young cops-the oldest are occasionally the worst, having abused
power all their lives. There are a lot of errors here-as usual; you
have a tendency to write fragmentary sentences, and need a lot of
personal work in the mechanics of writing.

After paper number five, however, English 100 was over. Ed managed an S, and,
thanks to the increasingly positive tone of Mr. Wyler's responses, even a sense of
growth. So he moved onto English 200, "Intermediate Writing." English 200 is an odd
bird. Invented as a natural filler between English 100 and English 300, "Ex-
pository Writing," it had become-without Ed's knowledge, of course--a kind of 1.
00A, a class for people who really needed two semesters of whatever it was that 100 was
supposed to provide. Anyway, Ed got Ms. Silverstein, a part-time person with
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anew Ph.D. and half-time job with the administration- Her training was in
literary criticism: her dissertation on Roethke.

The syllabus for the course looked pretty ambitious: weekly papers. weekly
workshops, and Sheridan Baker's Practical Stylist. In fact, it turned out to be a bad
term. Class was cancelled altogether in favor of individual conferences. The students.
including Ed, wrote four papers. Ed's first was a response to the statement "women
should never have gotten the vote. " He did not pass that one, though there is a single
comment on the paper: "Rewrite.'' An in-class essay. "A Memorable Person," writ-
ten early on, also got one written comment: ' `Consistency in terms-" The rough draft
of a research paper, "Why Hitler Came to Power," got two remarks: "Check Prac-
tical Stylist for footnote form" and "Correct be fore 1-3 Friday." The corrected ver-
sion, a typed, seven-page paper, was submitted on time but returned without comment.

Still, Ed got his S in English 200 and moved-after a semester off-to English 3(X),
where he met Ms. Jansen. Ms. Jansen was an assistant professor in the midst of a rather
bizarre political mess concerning her tenure: it was also rumored, without confirma-
tion. that she was battling a lingering illness- Whatever the case, the twice-a-week
class met irregularly, but the course held together well enough. There were nine
regular papers and two hunks: Baker's Practical Stylist (again), and The Norton
Reader. Ed's first paper was a description of SUNY Albany's architecturally in-
teresting campus-3'h-typed pages. The grade was C--/D+: and the comment, "You really
have a comma splice problem and need work on your conclusions."

The second paper was titled "Should Women Be Included in the Draft": Ed's essay
was heavily marked, l ine by line, in the margins: "This could he a stronger
paragraph"; "Sp.": "grammar" ; " f rag ." ; "Unclear -"The grade was a D+, the
final comment as follows: "Well, your point is clear but you really need to work on: ''a)
sentence fragments: b) comma splices: e) transitions.' '

I won't cover all the rest of the papers- The comments and grades were consistent: "
Though it's an interesting narrative, you have such a persistent comma-splice pro-
blem that your thesis, if you have one, is totally obscure- D--" "Your sense of punc-
tuation is still very weak. S--" Again, though, Ed got his S for the course.

By the first semester of his junior year, then, Ed has taken three college writing
courses- He's written about twenty papers in probably 100 hours of writing, sonic
15,000 to 20,000 words. He's paid over $600 in tuition for his instruction: paid for-
though not received, perhaps-some 140 hours of classroom and conference time.
He's bought six hooks: a rhetoric, a reader, a handbook, two linguistics-oriented
hooks, and a collection of Orwell's essays, at a total cost of maybe 535. And yet Ed
feels-with some justification-that no one has yet taught him to write better- As we
leave him in the fall term of his junior year, he is being steered from office to office
in the Humanities Division in a frantic search for an independent study in-you guessed
it-writing. Unfortunately, his experience with writing courses has left him believing
that writing is not a subject worthy of study for its ow sake, so he's cooked up a
rather garbled project about studying the effects of television commercials on
presidential campaigns. He hopes the study will lead him to do a lot of writing.

So far, the Humanities Advisement Center has sent him to the English Department
chairperson, who has sent him to the English Advisement Center. He will eventually
he moved to the Director of Undergraduate Studies, who'll send him to the Director
of the Writing Program who will, because of Ed's chosen topic, suggest he see
someone in the Rhetoric and Communication Department- Things Iook grim for our
hero.

I didn't start digging into Ed's background looking for questionable teaching practices,
and I don't pretend to have found any. His recollections of the courses, together with the
syllabi and his graded papers, constitute only part of the picture. There is no way to find
out what happened in the classes or the conferences, or how much Ed's account of
what happened agrees with other accounts. And in some ways. Ed is an atypical student,
persistent in global ways-he keeps signing up for writing courses-hut not in details; he can'
t, or won't. learn to use semicolons.

What 1 was looking for, though. and what I did find. was evidence of a college writing
curriculum that was disjointed and even, from Ed's point of view. incoherent. Three
times Ed signed up to learn about writing and three times, in effect, he started over. from
scratch. What's worse, the three courses he took were in no obvious way complementary.
If we think of writing courses as being responsible, in some degree, for three aspects of
writing-product, process, and productivity-then ideally, over three courses. each of the
three might get some emphasis- Unfortunately for Ed, all three of his courses were
mainly product-oriented. All three teachers, so far as I can tell from the evidence. assumed
that telling Ed what bothered them about his papers would make him a better writer.
They did not concern themselves with process-how Ed generated material for
writing, for example, or how he revised-nor with productivity--when he wrote, how
often, or under what conditions. And since the teachers didn't consult one another,
nor look at the writing Ed did in the other courses, they had no way to build on his previous
writing work

Let me pause here to say that 1 am not singling out SUNY Albany's writing sequence as
being a particularly weak one. In fact, it is in many ways a superior curriculum: better, for
example, than sequences that move from "The Sentence" to ''The Paragraph" to "The
Essay," or from "Narration" to "Description" to "Argumentation." Our holistic approach.
if I may call it that. recognizes that whenever people write, they face all of writing's
difficulties. And it allows us to take full advantage of our generally fine and talented staff.
We don't lock ourselves into a syllabus that prizes uniformity overall else.

But it does leave us with a coherence problem- Because our backgrounds and training are
so different, and because there is so much room for variety in the teaching of writing, it
seems to students that we have nothing in common. We do share a theoretical context, yes.
one most noticeable in the area of product. But our emphases-even within the area of
product, and more obviously in process and productivity--can he so divergent that students
not only fail to see how we might be complementary. but even see us as opposing one
another. To compound the problem, we usually work in isolation, looking neither backward
at students' previous writing experience, nor forward to their future work. So instead of
operating as a team along a curricular continuum, we tend to be free-lancers, each trying to
build a ''whole" writer in our 15-week stint.

There are a number of possible solutions to this problem- The one I'll lay out here is one
I've discussed before, in different contexts, but promote again because it seems most
plausible, most flexible, and pedagogically soundest. I What I propose is that students take
with them, from every writing course and to every writing course (and maybe, someday,
for entry into every course), a portfolio and what 1 call a composing profile. The
portfolio is simple: each writer holds on to all the writing he or she does, including drafts,
notes, and revisions, in much the same way that aspiring journalists assemble their creden
tials. The important difference, of course, is that writing students need to present
their writing failures as well as their successes.

If the portfolio is the literal record of the writer's progress, the composing profile is
the conceptual record. The portfolio takes care of product: the profile, process and pro-
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ductivity. The profile is a shared construct, put together by a teacher and a writer, as
far as possible in the writer's terms: a conceptual portrait of the student as a writer. It
can take any number of forms, but it ought to address questions like the following:

Productivity
Prerequisite Skills. Can the student hold a pencil? Can he or she write quickly
enoughprinting or in cursive-to sustain the flow of meaning? Can he or she read what
has been written? Can he or she read and understand written directions? Oral
directions'?

History. (Questions directed to the writer.) How long have you been writing'? Have
you enjoyed success as a writer'? When? Who was the most influential person, for
better or worse, in your writing development? What was the best thing that ever
happened to you as a writer? The worst? Have you changed as a writer as you've gotten
older? How'?

Attitudes. How do you feel about writing? Do you like writing in an academic setting"?
How do you feel about sharing your writing, or reading it aloud, in class? What is
your favorite part of writing? Least favorite? Which part of writing is easiest for you?
Hardest" Do you think people are interested in what you write? How do you rate
yourself as a writer on a scale of one to ten?

Study Skills. How successfully do you follow directions for writing? Do you unders-
tand the kinds of comments teachers give you on your papers, or make to you in
conference? What do you think is the most frequent criticism of your work?

General Habits. When do you usually write? Where? How much time do you plan
to spend on papers? Do you have any aids or rewards when you write: beer'?
food? music? How long do you usually work in one sitting? How long before
deadlines do you usually begin work?

Process

Conception of Writing. Who do you usually write to? How do you decide how
to present yourself? Do you know someone you think is a good writer? What about
them makes you think that? How do you think they work? How does what they
do differ from what you do? What do you think good writing is? What keeps your
writing from being good writing?

Invention. Where do you get ideas to write about? Do they all come before you start
writing? Is there some system or routine you follow to come up with ideas, or to begin a
paper? Do you ever talk to anyone before you begin a paper, or as you are
writingit? What about?

Writing. When you finally get rolling on a paper, how does the actual drafting pro
ceed? Do you write one sentence at a time, slowly? Do they come in bunches? How
much time do you spend on the first sentence of an essay? Do you ever go back
and read what you have written? How often? How often do you make changes as you
write? What kind of changes do you make? How comfortable do you feel with
the kinds of sentences you can write-that is, are you ever afraid to write things in
a certain way'?

Revision. How many drafts of a paper do you usually write? What kinds of
changes do you make from one to the next? How do you decide what kinds or
changes to make? Do you ever add new material? Throw whole pages away'?
How do you handle the proofreading of your work?

It might also include a product summary-an error analysis, a list of
punctuation forms not yet mastered-but this isn't essential. What matters is
that each writer is aware, as far as possible, of how his or her writing gets done,
and that this awareness can he articulated, probably with the aid of a form. to
the next instructor.

To demonstrate how this system might work. let's turn hack the clock. Ed is
a freshman in Mr. Wyler's class again. But the course has changed. In the first
five weeks of the course, the students write, think, and talk about writing: how
they do it, how they learned to do it, how they feel about it. They try writing
with different aims to different audiences: expressive, referential, persuasive, even
literary writing. They save every bit of the work they do, every scrap, every
jotting. The work culminates. around the fifth week of class, in a conference.
There. Ed and Mr. Wyler will work to get Ed started on his composing profile. Mr.
Wyler guiding the conversation using questions like those I've suggested. The
profile will read something like this:

Ed thinks big words are best. He never writes two drafts. He has
no method for. or senses of. arrangement (as far as he knows). He
doesn't write for audiences, just "anybody. " He tries to
proofread, but he doesn't know what he's looking for. "My
grammar has always been bad." He isn't comfortable using
semicolons or dashes, and isn't really sure what a colon is. He
usually writes after midnight, when the dorm finally quiets down,
and figures that two or three hours is plenty of time to spend on a
paper. He usually writes with headphones on. and he Iikes to listen to
Bruce Springsteen. Sometimes he'll have a beer or two to get himself
going. He usually writes the night before things are due because he
"likes the pressure.''

Ed is, in short. a typical C or D freshman writer. But now Mr. Wyler knows it, and
Ed does too. Now Mr. Wyler can offer the same basic syllabus if he wishes-"
What's in a Name?", "A Problem"-but he can help Ed to change so he can deal
with that syllabus better.

Some things will be easy: find a quiet place to write, at a better time. Write on a
more regular. measured basis. No stereo, no beer. Plan to spend four to six
hours on each paper, Other changes will come slower, but can be made
concrete: develop a proofreading checklist based on errors made. with Ed
cumulatively responsible for their correction. Make Ed circle all words of three
or more syllables, and have him be prepared to justify them in their context.
Insist-after a lesson-that Ed uses four semicolons a paper until he masters them,
then work on dashes and colons.

Finally, get Ed started an the changes that will carry over into English 200,
300, and beyond. Introduce him, along with the rest of the class, to audience,
purpose, and persona. In going over the assignments students do, focus on form,
arrangement, and coherence. And. if possible, put Ed in a group that meets once or
twice a week to work on developing ways to revise, while other groups work on
discovery or fluency.

Now, when fifteen weeks are up, Ed is more in control as a writer. His prose is
probably not much better-the spelling should have improved some, and the
number of comma splices have been reduced. He might master the voice
appropriate for, say, letters to the editor, but probably not for formal English or
political science papers. He will have a sense of audience, an understanding of
purpose; and he should have cleaned up his study habits some, at least for the
first ten weeks of the semester. But he still won't be much of a reviser; he'll
produce much more detail than he needs, and

WPA: Writing Program Administration, Volume 6, Numbers 1-2, Fall-Winter 1982 
© Council of Writing Program Administrators



will be unsure how to son it out.
Mr. Wyler encourages Ed to take English 200 with a teacher like Ms. Roberts. English

200 has been split into sections that emphasize discovery, fluency. or revision. All sections,
of course, work on all of writing, and all continue to work on editing, but they emphasize
one facet of the process Over another. Ms. Roberts teaches a revision section; the text is Richard
Lanham's Revising Prose. Ed shows up for class with his portfolio and his composing profile,
the latter updated with a conference near the end of English 100. English 200 begins with
conferences it) catch Ms. Roberts up on where Ed is as a writer, and work cont inues-not
starts over, but continues.

You can see what I'm driving at. The portfolio and profile help to generate a programmatic
consistency. Ed can get fifteen, thirty, forty-five, even sixty weeks of essentially
continuous-or at least coherent-instruction in writing, with an overall balance among
product, process, and productivity.

There are, as I noted earlier, a number of possible solutions to Ed's kind of problem. One
is to adopt a mentor system, whereby each student is "attached" to a faculty member for (ideally)
the duration of the student's academic career. A second would be simply to have writing
courses run longer than one semester, and be taught-for however long they ran- by the same
teacher or team of teachers. A third might offer writing instruction in four- or five-hour-a-
day blocks. Such an intensive writing course-it might run eight weeks, or even a whole
semester-would provide single instructors, or teams, with time enough to deal evenly with
product, process. and productivity. (The last, of course, would be artificial ly control led-all
writing would be done on class time.) No one of these solutions seems inherently superior---•e
ach has drawbacks-but I don't think we need wait to see which is best to adopt one.

As you may recall, we left the real Ed frantically trying to hustle up a sponsor for his
independent study, and getting the bureaucratic shuffle. As it turns out, he was lucky. Someone
sent him to the Writing Center where, after being talked out of the need for the television
project, he signed up for what eventually became six credits of writing and learning about
writing. As I write this essay, he has two essays going: an export of the egg industry, and a
Parade Magazine-style report an corporate diversification. He has become a much more
conscious writer., he works on his writing every day: he does three, four, and even more
drafts; he has taken, on his own, to using index cards to revise his work, shuffling and
reordering them to try out different schemes. He still favors the big words, but is willing to try
defending them, laughing when he bombs one. His work is now full of dashes, colons, and
semicolons-indeed, he's already working on cutting down on semicolons, which seem to have
taken him over.

So we saved one writer from our disjointed curriculum, and managed a plug for the Writing
Center, And Mr. Wyler is still teaching English 100, Ms. Silverstein, English 200. Ms. Jansen is
gone via her political squabble, replaced by a part-time person who has never taught writing
outside of a structured curriculum before. I found out about Ed only because, as students go, he
was remarkably stubborn. Surely there are a good many others who entered college in fall, 1978.
who did not survive, or who were not so persistent. In either case, they are avoiding our
classes and avoiding writing, no more literate now than when they entered. Meanwhile, we
roll on with disjointed or

unbalanced sequences of writing courses. Not just "we" as in SUNY Albany, either-as a
check of college catalogs in any library will demonstrate-but ''we'' as a profession at
colleges and universities across the country.

We are getting better at the teaching of writing. We know more, instruction in reading
and writing semis more coherent to us. Now, though, we have to translate our sense of
coherence into curricular changes, so students can share it. Otherwise. we make it hard to
help Ed.
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Editor's Note. The following article on part-time teaching is one of a series published by
WPA beginning with the Fall, 1981, issue (Volume 5, Number I)- That issue,
including articles by Susan Blank and Beth Greenberg, Wayne C. Booth, Ben
W. McClelland, Donald A. MacQuade, and Geoffrey S. Weinman, was devoted entirely to
problems raised by hiring part-time faculty to teach in writing programs. The Spring issue of
WPA (Volume 5, Number 3) continued this discussion with an article by Paula J. Gaus that
suggested ways part-time faculty themselves might deal with the conditions they face. In
the present issue, Mr. Tackach expresses a point of view quite different from any of
those expressed earlier in this series. We are happy to be able to present the many sides
of this debate on a topic that is of such crucial importance to our profession.

Much has been written in the past few years about the position of part-time faculty
members in the academic environment, and most studies have come to the same con-
clusion: part-time faculty members are overworked, underpaid, and greatly exploited.

The articles in the Fall, 1981, issue of WPA made similar statements about the plight of
part-timers. Susan Blank and Beth Greenberg, both former part-time composition
instructors, referred to their years of part-timing as "living at the bottom."' Donald
McQuade called part-timers "migrant workers,"2 and Wayne C. Booth claimed that the
increased use of part-time instructors is "the major scandal in higher education today."'
Articles in The Chronicle of Higher Education and Academe have made the same point.

I am typical of many of the part-time instructors discussed in these articles. In May,
1978, 1 received a master's degree in English from the University of Rhode Island. Not
being able to land a full-time job but still wanting to stay in the teaching profession, I
strung together a course or two at two or three different schools and made a living. Last
September, I enrolled in a Ph.D. program, but I remained teaching parttime.

But there is one difference between the part-timers discussed in these recent articles and
me: I do not consider myself exploited. I am not "living at the bottom." I have very
little in common with migrant workers. And I do not consider the increased use of part-
time instructors "the major scandal in higher education today. "

Before I discuss the reasons I hold this opinion, I think it wise to consider our use of a
term like" exploited" in reference to part-time college instructors. I have always heard the
expression "exploited worker" used to discuss the plight of migrant farm workers or
nineteenth-century coal miners and sweatshops workers. These were
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workers who had little or no education and who could not leave their jobs to get
something better. They worked long hours under miserable conditions, and their low
salaries guaranteed that their after-work lives were almost as miserable. They got
home from the mines or factories after dark, they had little to eat, and they lived in
slum conditions.

Is it accurate, therefore, to use a term like "exploited" to refer to today's part-time
college instructors? I do not think so. First of all, all are highly educated and should
they choose to do so, they could find gainful employment in careers other than
teaching. I have met many people with liberal arts M. A. degrees and Ph.D. degrees
who are now happily and productively employed as editors, computer programmers,
technical writers, sales representatives, and researchers. Many universities offer pro-
grams to retool academians for work in other fields, and many of these programs have been
very successful in placing scholars in worthwhile jobs. Therefore, it seems obvious that
most part-time college instructors remain in the profession by choice.4 Compare these
people to a group of truly exploited workers-migrant farm workers who know that
they will have to work under the same conditions until they die. Moreover, the working
conditions of part-time instructors are actually quite bearable. Most have (or at least
share) offices in well-heated buildings and most have flexible teaching schedules that
require them to be at school for, at most, fifteen to twenty hours a week. Exploitation?
Hardly.

My situation is evidence. Last year, teaching part-time at two colleges and one
business, I earned $11, 800. I worked about thirty-five hours a week for thirty weeks (
two semesters) and about twenty-five hours a week for six weeks (one summer session).
That means that I had sixteen weeks off- four months'. A salary for eight months'
work of $11,800 can hardly be considered slave wages.

My friends who took entry-level positions in the business world after graduating do
not make much more than I do when we consider the number of hours that we work. One
friend recently took a job with a big-eight accounting firm; his starting salary was $14,000.
Another began as a technical writer for $13,500, One took an administrative position with a
large New York bank at $18,000. These are entry-level positions, and the salaries will rise
more quickly than mine, but these people work forty-five or fifty hours a week for fifty
weeks a year; many of them envy me.

There is, of course, always the problem of a lack of benefits. My friends in the
business world have their salaries supplemented with benefit packages that include
health insurance, life insurance, and retirement plans. But such benefits as life in-
surance and retirement plans are not of vital importance to a person unless he or she
plans to stay at the same job for many years; most of us who teach part-time probably will
land full-ti me jobs eventualIy, in or out of the teaching profession, that will provide us
with these long-range benefits. As for health insurance, most married parttimers can be
included in their spouse's health plan if their spouse has full-time employment. And some
colleges allow part-timers to buy into the same health package that full timers have for
about $10 a month.

So am I exploited? Those of us in the academic world, particularly those of us who
teach writing and literature, profess to know how to use language properly. But when we
use terms like "exploited" and ' `migrant workers" to describe part-time college
instructors, we are using language inaccurately. Furthermore, I believe it is dangerous to
use such terms to describe a group of highly educated, upwardly mobile profes-
sionals, almost all of whom earn enough money to live in heated apartments, own cars,
attend the theater, and dine out once or twice a month. Using these terms to describe

this intellectual elite might make us forget and ignore the truly exploited members of our
labor force.

If most part-time instructors were to give the matter some thought, I hardly think that
they could honestly refer to themselves as exploited. In fact, most would probably have to
admit that they find part-time college teaching an enriching experience. Some choose part-
time work so that they can dedicate themselves to another career or to their children. Even
those who do not teach part-time by choice would probably admit that it can be more
worthwhile (if not more profitable) than full-time teaching.

Let me again use my own experience as an example. In the fall of 1979, I taught at
three different places. I taught two sections of an introductory composition course at a
small. four-year college: most of my students were eighteen to twenty years old. I taught
a literature course, through a program of another college, at a maximum security
prison; eight of my ten students had committed murder. And I taught a business writing
course at a computer software company; several of my students were $40,000-a-year
executives with advanced degrees. I could not have had a more interesting semester
had I had a full-time teaching position. And for four months' work, I made more than $4,
000.

Many college instructors, both part-time and full-time, arc calling for vast reforms to
improve the plight of pan-time instructors. But how much can we expect colleges to do?
Should they immediately double the salaries of part-timers? Should all parttimers be
hired full-time immediately? Any drastic reforms would require schools to
make drastic budget cuts in other important areas and pass on massive tuition increases
to their students. I do not believe that our colleges and universities have the responsibility
to cater to a group of people who have made an unrealistic career choice. Most part-time
instructors knew what they were getting into when they enrolled in M.A. and Ph.D.
programs. If they do not find the marketplace conducive to their desires, they must
change those desires. I do not think that they should expect the marketplace to
make special arrangements to suit their needs.

1 am not saying that the lot of part-timers should not be improved. Salaries should be
improved. At some schools, payment for a three-credit course is $850; this is a
disgrace. Many part-timers have no health insurance; it would not be a major expense for
colIeges to allow part-time instructors to buy into employee health plans at a reduced rate. I
would also like to see policies put into effect that would require department heads to
guarantee part-timers a certain number of courses (no matter what happens with
enrollment) at least two months before a semester begins so that part-timers are not
suddenly stripped of income a day before classes begin. And I am behind all efforts to
unionize part-timers to improve their situation.

But I feet that it is both inaccurate and dangerous to use terms like "exploitation" to
refer to this group of middle-class professionals. If we do, we might forget what real
exploitation is. We might forget about the plight of nonunion textile workers in
Mississippi, of coal miners in Appalachia, of Chicano migrant farmers in
California. We might forget about young blacks and laid-off auto workers whose
employment problems are far more serious than those of part-time college instructors.
And to consider the increased use of part-time instructors "the major scandal in
higher education today" is to downgrade other more pressing problems, like the
problems that the recent budget cuts arc creating on our campuses, the problems created
by the exploitation of college athletes, and the problems that arise when college
graduates who cannot read, write, or think are let loose in the job market. Let's put the
problems faced by part-time instructors in their proper perspective.
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This second annual bibliography is offered to WPAs and writing teachers as an aid in
the evaluation and selection of textbook for writing courses. Only texts that are new or
revised this year-198211983-are included. Books are classified for simplicity's sake,
but many of the texts, like many of our writing courses, overlap the categories. We
welcome your ideas for revision and suggest that you skim the entire list with your courses
in mind. Publishers have chosen a category for each text and provided annotations.
Notes have been edited to present information objectively. Prices and projected dates of
publication are tentative.

I thank Joe Trimmer for designing a process of collecting and presenting this in-
formation that simplified the task, and I thank the participating publishers, who are
listed at the end of the bibliography.
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I .  Developmental Writing Texts

A. Handbooks

Basic Grammar and Usage, Second Edition. by Penelope Choy and James R. McCormick
(Harcourt Brace Jovanovich; 240 pages; $10.95; February, 1983). A concise text-
workbook emphasizing basic problems such as subject-verb agreement, pronoun usage,
fragments, and run-on sentences. Contains brief, cumulative lessons followed by
exercises. Instructor's manual.

B. Rhetorics

Copy, Combine, Compose: Controlling Composition by Roseann DuenasGonzalez,
MaryCarmen E. Cruz, and Ann Thomson (Wadsworth; 320 pages: $10.95; February.
1983). A rhetoric that places emphasis on practice. Each chapter presents one gram-
matical, syntactic, or rhetorical topic at a time, followed by controlled practice, guided
writing exercises, and open writing exercises.

Choices: A Text. for Writing and Reading by Lila Fink. Phyllis Levy, Gwen Brewer,
Charlotte Miller, and Andrea White (Little, Brown; 512 pages: $11.95; January,
1983). Rhetorically arranged: each chapter uses brain-storming and assignments in
reading and writing to simultaneously emphasize reading effectiveness, comprehension,
vocabulary acquisition, and paragraph development. Appendices on mechanics and
usage.

Communication: Writing and Speaking by Richard Katula. Celest Martin, and Robert
Schweger (Little, Brown: 432 pages; $15.95; February, 1983). Combines instruc-
tion in speech and composition. Moves from composer-centered discourse-
writing-to audience-centered discourse-speaking-via a conceptual-conventional
approach to rhetoric. Progresses from personal to expository communication.

The Practicing Writer by Arthur H. Bell and Thomas P. Klammer (Houghton Mifflin
Company; 224 pages; January, 1982). A paragraph and short essay rhetoric em-
phasizing organizational options available to the basic writer. Includes a chapter on
sentence style and a guide to grammar and mechanics.

Write to Read/Read to Write by Kathleen McWhorter and Candalene McCombs (Little,
Brown; 480 pages; $l 1 .95; February, 1983). Low-level rhetoric treats reading and
writing as parallel skills. More emphasis on writing, assuming that students improve
reading comprehension as they become better writers. Variety of graded, controlled
readings.

Writing Clear Paragraphs, Second Edition. Robert B. Donald, James D. Moore, Betty
Richmond Morrow, Lillian Griffith Wargetz, and Kathleen Werner(Prentice-Hall; 272
pages: 510.95; December, 1982). Builds writing skills through intensive practice in
paragraph organization and methods of development. with special attention to related
concepts in sentence structure and diction.

The Writing Clinic, Third Edition, by Ralph E. Loewe (Prentice-Hall: 384 pages; $
12.95; December, 1982). Student-oriented text with emphasis on grammar and
sentence-level skills. Retains low-level, step-by-step approach. Adds coverage of
reading and attention to details, updates activities, and improves format.

Writing for a Reason by William Barnwell (Houghton Mifflin Company; 448 pages,
December, 1982). A process-oriented rhetoric that focuses on the short essay. Features
numerous student essays. Grammar and mechanics thoroughly covered in Part II of the
text.

Writing to the Point: Six Basic Steps, Third Edition; by William J. Kerrigan (Harcourt
Brace Jovanovich; 224 pages; $7.95; January, 1983). Succinct, informal text providing
self-contained step-by-step information on how to write a unified, coherent theme.
Emphasizes the process of writing from a simple declarative sentence through paragraphs.

C.  Readers

Basic Skills for Effective Reading by Selma Wilf (Prentice-Hall; 350 pages; $9.95;
February, 1983). Developmental reading text for college students reading below
seventh-grade level. A step-by-step approach to learning ten reading skills. Each skill is
explained and reinforced through guided practice.

Breaking Through: Beginning College Reading by Brenda D. Smith (Scott, Foresman; 352
pages; $10.95; December, 1982). For students with serious deficiencies in reading.
Presents combination of actual textbook selections and practice exercises. Sequential
structure, from simple to complex, in each chapter. Grade levels six through ten.
Instructor's manual.

Patterns: A Short Prose Reader by Mary Lou Conlin (Houghton Mifflin Company; 400
pages; December, 1982). A rhetorically organized reader with both paragraphand
essay-length selections, some by students. Readings selected for high interest, low
reading level. Concise apparatus guides reading and writing.

Improving College Reading, Fourth Edition, by Lee Jacobus (Harcourt Brace
Jovanovich; 368 pages; $1 1.95; February. 1983). Forty articles and essays, with ex-
ercises, arranged in order of difficulty. For students in reading improvement or
remedial/developmental reading classes. All selections new to this edition. Answer key.

Take Note of College Study Skills by Anne C. Bradley (Scott, Foresman; 352 pages; $10.
95; February, 1983). Worktext presents such skills as time management, taking
lecture notes, reading techniques, and preparing for tests. Actual textbook excerpts and
samples provide realistic approach. Grade levels eight through thirteen. Instructor's
manual.

D. Workbooks

At Your Command: A Basic English Workbook, Second Edition, by Patricia Licklider (
Little, Brown; 448 pages; $11.95; January, 1983). Remedial grammar workbook with
extensive in-chapter exercises (some designed to generate student writing), stylistic and
mechanics instruction, and post-chapter review exercises. Especially for students with
dialect problems. Perforated pages.

The Bare Essentials by Sarah Norton, Brian Green, and Michele Barole (Holt, Rinehart and
W inston; 304 pages; $11-95; January, 1983). A workbook presenting very basic grammar
and writing skills, from spelling and punctuation to paragraph and essay structure.
Fifty to 100 graduated exercises a rule.
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Basic Communication Skills: Writing, Speaking, Listening, by Cora L. Robey and
Ethelyn H. Morgan (Harper and Row; 272 pages: February, 1983). Workbookrhetoric
addresses nine key subjects that often require drill and practice. Employs a variety of
writing, speaking, and listening exercises. Instructor's manual.

Basic Usage. Vocabulary, and Composition, Fourth Edition, by Hulon Willis and
Edward Quinn (Holt, Rinehart and Winston; 384 pages; 512.95; January, 1983). A
developmental text-workbook that offers a three-part organization: grammar,
readings, and rhetoric.

College Reading and Study Skills. Second Edition, by Kathleen McWhorter (Little,
Brown; 400 pages: $11.95: January, 1983). Skill-oriented workbook. "How to" ap-
proach includes drill exercises, sample textbook paragraphs, and exercises involving
texts students use in other courses. New chapter on writing research papers, and a new
sample textbook chapter.

College Vocabulary Skills, Second Edition, by James F. Shepherd (Houghton Mif-
flin Company; 224 pages; December, 1982). Presents skills for vocabulary develop-
ment, including using the dictionary. New edition based on 1,000-word core
vocabulary.

College Writing Skills: A Text with Exercises by Peder Jones and Jay Farness (Harcourt
Brace Jovanovich; 339 pages; $8.95; March, 1982). A text-workbook for poorly prepared
students. Presents composition skills in paragraphs, sentences, word usage, and brief
essays. Exercises and writing assignments comprise eighty percent of the book. Over
600 sets of exercises.

Commanding Sentences, Third Edition, by Helen Mills (Scott Foresman; 384 pages; $10.
95; January, 1983). Complete, tested basic text for individualized or classroom
instruction. New open format; simplified instructions; more sentence combining ex-
ercises; increases emphasis on ESL. Instructor's manual includes unit tests and answer key.

Efficient and Flexible Reading by Kathleen McWhorter (Little, Brown; 352 pages; S1
11.95, February, 1983). Remedial reading text that focuses, with the help of preand
post-tests, on reading efficiency techniques. Advises students to vary their approach
and reading speed to suit the material and the reading situation.

The English Exercise Book by Offers basic writers help in sentence skills, spelling, and in
drafting and revising essays. Inductive approach relics on students' familiarity with
language to teach grammatical principles.

Exploring Written English: A Guide for Basic Writers by Audrey Reynolds (Little,
Brown; 160 pages; $11.95; February, 1983). Developmental grammar workbook
presents written English as a distinctive variety of the English language. Uses
the embedding approach: writing workshop exercises, sentence-combining, and com-
position assignments. Perforated pages; answers in the back.

The Grammar Game by Myrtle Bates and Renee Stern (Bobbs-Merrill; 368 pages: $9.
95; January, 1983). A comprehensive grammar workbook organized by t h c functions of
words and emphasizing the development of sentences and paragraphs. Text includes
many practice and review exercises, writing samples, and writing assignments.

Grassroots: The Writer's Workbook, Second Edition, by Susan Fawcett and Alvin
Sand berg (Houghton Mifflin Company: 288 pages: December, 1982). Presents the
rudiments of grammar by practice more than precept. New edition includes spelling, and
additional grammar and paragraph writing. Instructor's annotated edition and test package.

Help Yourself: A Guide to Writing and Re writing, Third Edition, by Marylu Mattson,
Sophia Leshing, and Elaine Levi (Charles F. Merrill, 320 pages; $12.95: January. 1983). A
self-help worktext that covers the most common writing errors in mechanics, grammar,
sentence structure, and organization.

How to Read and Write in College: A Complete Course, Second Series. Form f, by
Richard H. Dodge (Harper and Row; 264 pages: October, 1982). The new form of this
workbook-anthology includes new exercises in the workbook, and new anthology sections
and exercises. Rhetorical chapters have been updated. Instructor's manual. Test bank.

Idiom Drills: For Students of English as a Second Language, Second Edition, by
George P. McCallum (Harper and Row, 160 pages; October, 1982). One-hundred-
eighty idioms reflecting current standard usage are covered in thirty brief lessons. Each
lesson has introduction to idioms through short dialogues: each concludes with questions
for discussion. Review sections in the form of plays follow six-lesson units.

The Least You Should Know About English, Form B, Second Edition, by Teresa
FersterGlazier (Holt, Rinehart and Winston; 304 pages: $12.95: August, 1982). A
revision of the workbook, which is part of a series, on the essentials of grammar with new
practice exercises. One hundred exercises per rule.

Sentence Combining: A Composing Book, Second Edition, by William Strong (Random
House; 256 pages; $7.95; November, 1982). A text-workbook in sentence combining
with ten chapters that move from simple to more varied patterns in sentences and
paragraphs. Exercises revised fifty percent. Includes a pre-test, post-test, and
glossary.

Sentence Combining and Paragraph Construction by Katie Davis (Macmillan; 224
pages: $9.95; January, 1983). A text-workbook for developmental English that relies
heavily on sentence combining.

Sentence Dynamics: An English Skills Workbook by Constance Imel and Florence
Sacks (Scott, Foresman; 256 pages; $9.95; February, 1983). Brief worktext covers key
areas of grammar needed for paragraph writing. Especially useful for ESL students.
Minimal terminology. Many exercises. Individualized instruction, lab, or traditional
classroom use. Instructor's manual with unit tests.

Today's English: Keys to Basic Writing by Virginia McDavid and Thomas Creswell (
Harper and Row; 400 pages; March, 1983). Teaches students to recognize and correct
violations of conventions of standard written English. Discussion of grammatical ter-
minology. Instructor's manual.

Writing and Reading: The Vital Art by Dorothy Rubin (Macmillan; 400 pages; $10.95:
January, 1983). Text-workbook for developmental English. Sentence structure
through short themes.
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Workbook 2000 by John A. Higgins (Harper and Raw; 300 pages; August, 1982).
Two-thousand exercises that concentrate on simpler nontechnical aspects of writing.
Exercises teach concepts through a diminishing clues format. Diagnostic and achievement
tests with test answers available to the instructor.

I I.  Freshman Composition Texts

 A. Handbooks

Handbook for Writers: Grammar, Punctuation, Diction, Rhetoric, Research, Second
Edition, by Celia Millward (Holt, Rinehart and Winston; 560 pages; $12.95; October,
1982). A complete, yet concise, handbook that takes a descriptive approach to grammar
and punctuation. Features a new format designed to make this edition easier to read and
more accessible to students.

The Little. Brown Handbook, Second Edition, by H. Ramsey Fowler with the editors of
Little, Brown, (Little, Brown; 624 pages; $10.95; January, 1983). Revision of the basic
composition handbook. Complete package includes workbook, TM, Diagnostic Test;
separate answer booklets for workbook and text.

Writer's Handbook by James Flynn and Joseph Glaser (Macmillan; 640 pages; $12.
95; 1983). A reference handbook that covers grammar and the research paper.
Contains exercises, diagnostic tests, achievement tests, a glossary of grammatical
terms, a correction chart, and a workbook.

Writing Skills Handbook by Harvey S. Wiener and Charles Bazerman (Houghton Mifflin
Company; 144 pages; December, 1982). Succinct coverage of the most common writing
problems with some attention to the writing process.

B. Rhetorics

Better Paragraphs and Short Themes, Fifth Edition, by John Ostrom (Harper and
Row; 128 pages; January, 1983). Employs the -controlling idea" to help students create
unified paragraphs. This edition includes coverage on writing the short theme.

Combining and Creating: Sentence Combining and Generative Rhetoric by William L.
Stull (Halt, Rinehart and Winston; 352 pages; $12.95; January, 1983). A sentence-
combining text-workbook with many paragraph-length, and longer, writing exercises.
Uses examples from students and well-known writers (Steinbeck, Hemingway, Eric
Hoffer, Walter Lippman) as basis for exercises.

Contemporary Writing: Process and Practice, Second Edition, by Jim W. Corder (
Scott, Foresman; 320 pages; $8.95; January, 1983). Concise combination of traditional
and innovative rhetorical theory. Process emphasis; numerous practical applications. Two
chapters on invention; full research chapter; and new exercises and examples.
Instructor's manual.

Contemporary Writing with Handbook by Jim W. Corder (Scott, Foresman; 480
pages; $13.95; January, 1983). Handbook coverage added to title above. Comprehensive
and practical. Handbook consists of portions of Handbook of Current English, Sixth
Edition. Instructor's manual.

Discovery: An Inductive Approach to College Writing by Bonnie Klomp Stevens (Holt,
Rinehart and Winston; 420 pages; $12.95; September, 1982). Inductive approach by
which students are encouraged to discover the principles of good writing by examining
samples of other writer's work. Reinforced by reading, practical advice, and applications
and exercises.

Discovery to Discourse: The Composing Process by Becky Wendling Kirschner and
Joanne Mueller Yates (Macmillan; 300 pages; $10.95; January, 1983). A rhetoric
with readings that presents writing by focusing an reader cxpectations. Contains handbook
section on punctuation and style.

Elements of Writing by Peter Lindblom (Macmillan; 224 pages; $7.95; January,
1983). A rhetoric with brief handbook. Starts with such personal writing as free-
writing and journal keeping. Each unit contains three sample essays grouped around one
theme.

From Idea to Essay, Third Edition, by JoRay McCuen and Anthony C. Winkler (
Science Research Associates, 432 pages; $9.95; December, 1982). A combination
rhetoric-reader containing specific writing instruction, assignments based an readings,
and model essays by professionals and students. Includes a handbook of grammar fun-
damentals and a section on the research paper.

From Thought to Theme: A Rhetoric and Reader for College English, Seventh Edi-
tion, by William F. Smith and Raymond D. Liedlich (Harcourt Brace Jovanovich; 462
pages; $12.95; December, 1982). Two-part text beginning with a brief, informal
rhetoric followed by a thematically organized collection of essays. Instructor's manual.

Rhetoric for Today, Fourth Edition, by William F. Smith and Raymond D. Liedlich (
Harcourt Brace Jovanovich; 270 pages; $9.95; December, 1982). Rhetoric section of
the previous title. Presents unity, development, coherence in paragraphs; argumentation;
steps in theme writing. More than 100 illustrative paragraphs and twenty-six tear-out
exercise sections.

How to Write Efficiently (tentative title) by A . M. Tibbets (Scott, Foresman; 128 pages; $
5.95; January, 1983). Brief text presents principles of clear writing. Rules of thumb for
writing in any discipline, for any audience. Appendices of exercises and essays. Brief
handbook with problem-solving focus.

The Little Rhetoric and Handbook with Readings by Edward P. J. Corbett (Scott,
Foresman; 752 pages; $13.95; January, 1983). Forty readings added to the Little
Rhetoric and Handbook, Second Edition. All-in-one text. Readings include classic
and current works, with an emphasis on argumentation. Instructor's manual.

The Practical Writer: Paragraph to Theme, Second Edition, by Edward Bailey, Jr. ,
Philip Powell, and Jack Shuttleworth (Holt, Rinehart and Winston; 288 pages; $13.95;
November, 1982). A highly structured rhetoric that progresses step by step from simple
one-paragraph essays through five-paragraph essays to research papers. Includes self-
contained units on mechanics and style.
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Practical Guide to Writing. Fourth Edition, by Sylvan Barnet and Marcia Stubbs (Little,
Brown; 448 pages; $9.95; Spring, 1983). Emphasizes the types of writing-
exposition, analysis, and persuasion-that students face in college and in job situa-
tions. Model essays by professionals and students; reference on punctuation and usage.

Practical Guide to Writing with Additional Readings. Fourth Edition, by Sylvan
Barnet and Marcia Stubbs (Little, Brown; 672 pages; $11-95; Spring, 1983). Longer
version of above title. Includes forty additional essays.

Reading Into Writing: A Rhetoric, Reader, and Handbook by Eric Gould (Houghton
Mifflin Company; 704 pages; December, 1982). A comprehensive, unified text com-
prising a full-length rhetoric; forty-five complete essays; and a concise handbook.
Emphasis on the relationship of reading and writing.

Reading, Writing, Reasoning by Marilyn S. Sternglass (Macmillan; 240 pages; $8.95;
January, 1983). Rhetoric emphasizing the link between reading and writing. Employs a
problem-solving approach, involving students in analyzing writing problems.
Covers the essay, traditional rhetorical modes, and the research paper.

Responding to Prose: A Reader for Writers by Judith Fishman (Bobbs-Merrill; 480
pages; $9.95; December, 1982). A rhetoric reader with seventy-two selections,
organized by mode. Introductory chapter, chapter introductions, and study questions and
activities all emphasize the relationship between reading and writing.

Seven Steps to Better Writing by Lea Lane (St. Martin's Press; 200 pages; $8.95;
February, 1983). A brief rhetoric that provides step-by-step guide to the process of
writing nonfiction prose. Emphasizes concepts and techniques useful in college
writing and life situations.

Sometimes You Just Have to Stand Naked: A Guide to Interesting Writing by David
Bartholomy (Prentice-Hall; 224 pages; $8.95; September, 1982). A fresh, motiva-
tional means to more interesting and effective writing. Makes compositional problems
clear and offers workable solutions.

Strategic Writing by Lynn Z. Bloom (Random House; 480 pages: $13.95; October.
1982). Rhetoric offering a step-by-step approach to the composing process, also showing
how to apply these steps to exposit ion, argument, and the research paper. Includes a
handbook of grammar and usage.

Strategies of Rhetoric, Fourth Edition, by A.M. Tibbetts and Charlene Tibbetts (
Scott, Foresman; 416 pages; $11.95: December, 1982). Revised on basis of user
surveys. Increased attention to writing process and product. Fresh examples; more on
writing strategies, sentence strategies, and exercises; adds mixed strategies. Brief
handbook. Instructor's manual.

Strategies of Rhetoric with Handbook, Fourth Edition, by A. M. Tibbetts and Charlene
Tibbetts (Scott, Foresman; 528 pages; $13.95; December, 1982). Rhetoric section of
title above, with expanded handbook including more discussion and examples of
grammatical structure and usage. Instructor's manual.

Understanding Writing by James Kinney, David Jones, and John Scally (Random
House; 416 pages; $11 .95; January, 1983). Rhetoric moving from the process of
writing to rhetorical strategies and applications in college and at work. All examples and
exercises are job-related. Appendices on grammar and usage.

When Writers Write by Katheleen Macdonald (Prentice-Hall; 320 pages; $10.
95; December, 1982). Paperback rhetoric focusing on writing process and ways that in-
tended audience and purpose affect that process. Covers application in academic, personal,
and business situations.

Writers Writing by Lil Brannon, Melinda Knight, and Vara Neverow-Turk (Boynton/
Cook; 192 pages; $7.95; September, 1982). Examples of early drafts through finished
pieces from students and professionals present strategics to help students reenvision
their own work.

Writing: Brief Edition by Elizabeth Cowan (Scott, Foresman; 384 pages; $11.95.
January. 1983). A selective abridgement of the longer Writing text. Process orien-
tation. Tighter presentation; informal style. Highly practical and applied.
Instructor's manual.

Writing as Process: Invention and Convention by Helen R. Ewald (Charles E. Merrill;
320 pages; $10.95; January. 1983). Presents process of writing emphasizing problem
solving. Uses student-written examples. Moves from writer-based to readerbased
prose.

Writing Clear Essays by Robert B. Donald, Betty Richmond Morrow, Lillian Griffith
Wargetz. and Kathleen Werner (Prentice-Hall; 352 pages; $10.95; December, 1982).
A low-level rhetoric for developmental writing and some freshman composition
courses. Covers standard modes with informal tone; numerous examples and
illustrations.

Tare Writing Connection by Rebecca Burnett Carosso and Judith Dupras
Stanford (Prentice-Hall; 416 pages; $10.95; October, 1982). A paperback rhetoric
presenting the classical modes through application and practice in realistic
academic, professional, or personal situations. Stresses and illustrates the recursive
nature of the writing process.

Writing Effectively by Beth S. Neman (Charles E. Merrill; 504 pages; $13.95;
January, 1983). Process-approach rhetoric that includes sentence-combining, an an-
thology of essay, an indexed revision guide (handbook). Presents structure through
thesis-support; style, through sentence-combining.

Writing From Start to Finish: The "Story Workshop "Basic Forms Rhetoric Reader by
John Schultz (Boynton/Cook; 408 pages; $13.50; hardcover; September, 1982). A text
based on the writing-reading program developed by the author at Columbia College,
Chicago.

Writing From the Inside by Walter Sullivan and George Core (W. W. Norton; 256
pages; February, 1983). Covers the composing process while looking at the best of
contemporary prose and analyzing what makes it arresting and successful, thus em-
phasizing the organizational and Stylistic strategies open to student writers.

Writing Fundamentals by David A. McMurrey and M. Sue Campman (Macmillan;
448 pages; $10.95; January, 1983). A text-workbook for developmental English con-
taining diagnostic tests, achievement tests, and emphasizing drill.
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The Writing Process: A Concise Rhetoric by John M. Lannon (Little, Brown; 384
pages; $11.95. January, 1983). Focuses on essential skills; treats writing as a set of
recursive decisions, not as a linear series of mechanical steps. Combines elements of a
rhetoric, reader, handbook, workbook, and research-paper guide.

Writing Through Reading by Stephen C. Lewis and M. Cecile Forte (Prentice-Hall;
256 pages; $9.95; September, 1982). Presents basic writing skills by focusing on the
language skills necessary for effective reading and writing.

Writing Through Sequence: A Process Approach by Charles Duke (Little, Brown; 256
pages; $9.95; Spring, 1983). Introduction to the writing process; advises students to use
personal experience writing as a means toward developing more analytical
writing skills. Concentrates on pre-writing strategies, in-class critiques, and methods of
self-evaluation.

Writing to Communicate: A Rhetoric, Reader, and Handbook for College Writers by
Maureen P. Taylor (Wadsworth; 448 pages; $12.95: October, 1982). Three texts in one.
Process orientation and focus on writing with a personal style. Three chapters on
prewriting, writing assignments containing grammatical objectives, and thirtytwo
model essays, some by students.

C. Readers

College English, Eighth Edition, by Alton C. Morris, Biron Walker, Philip Bradshaw.
John C. Hodges, and Mary E. Whitten (Harcourt Brace Jovanovich; 864 pages; $19.
95; January, 1983). Offers a complete course in freshman English: a collection of
essays, a literature anthology; the Harbrace College Handbook; short stories; plays; and
poems. Instructor's manual.

Crossing Cultures: Reading for Composition by Henry Knepler (Macmillan; 352
pages: $9.95; January, 1983). Across-cultural reader organized thematically. Each of
the sixty-five readings is preceded by a biographical headnote and followed by
vocabulary questions.

Elements of the Essay: A Reader for College Writers, Third Edition, by H. Wendell
Smith (Wadsworth; 512 pages; $9.95; January, 1983). A process-oriented reader con-
taining seventy-nine essays, organized rhetorically. Alternate, thematic table of contents,
new section on style, chapter introductions. Questions, writing assignments, and
revision checklist for each reading.

Exploring Language, Third Edition, by Gary Goshgarian (Little, Brown; 512 pages; $
10.95; January, 1983). Composition anthology organized thematically around
language-related topics. More than half of the selections in this edition are new.

The Freshman Reader: Essays and Casebook by Kent Forrester and Jerry Herndon (
Holt, Rinehart and Winston; 336 pages; $12.95; September, 1982). A mixture of
classic and contemporary essays arranged by modes of development and followed by a
ten-essay mini-casebook as a basis for writing research papers.

In Print: Critical Reading and Writing by Martin Stevens and Jeffrey Kluewer (
Longman Inc.; 448 pages; $10.95; January, 1983). A rhetoric-reader that illustrates
contemporary rhetoric with models drawn from the popular media. Focuses on the
writing process, critical reading and writing, integration of reading and writing, and
modes of composition.

The Language of Argument, Fourth Edition, by Daniel McDonald (Harperand Row; 320
pages; October, 1982). An almost completely new set of essays that introduce students
to the various forms of argument. New sections on writing the business letter, giving a
speech. and the argument for analysis.

Life Studies: A Thematic Reader by David Cavitch (Bedford Books; 600 pages; $8.95;
February, 1983). Essays, poems, and stories arranged in seven, sharply focused
thematic sections. Extensive editorial apparatus, including writing assignments that
prompt short personal essays and longer formal ones.

The Little, Brow Reader, Third Edition, by Marcia Stubbs and Sylvan Barnet (Little,
Brown: 64{) pages: $10.95; Spring, 1983). Thematically organized reader with
selections to stimulate student writing. Also contains poems, stories, paintings,
photographs, and "short views."

Modern American Prose: A Reader for Writers by John Clifford and Robert DiYanni (
Random House: 448 pages: $ I I .95; October, 1982). Reader containing four or more
essays each by twelve essayists, including McPhee. Dillard, White, and Hellman.
Study questions and a general introduction emphasize critical reading. Biographical
introductions discuss style and process.

Outlooks and Insights: A Reader for Writers by Paul A. Eschholz and Alfred F. Rosa (
St. Martin's Press; 670 pages; $10.95; February, 1983). Presents essays, short stories,
and poems organized in nine thematic sections. Introductory chapter presents analytical
reading, incorporates three papers written in response to one essay.

Patterns for College Writing: A Rhetorical Reader and Guide, Second Edition, by
Laurie G. Kirszner and Stephen R. Mandell (St. Martin's Press; 420 pages; $9.95;
February, 1983). Offers forty-six high-interest essays, arranged according to
rhetorical mode. Extensive introductory chapter explains the fundamentals
of the writing process. Incorporates fourteen student essays used as illustrations of
rhetorical patterns.

Reading and Writing Short Essays, Second Edition, by Morton A. Miller (Random
House; 448 pages; $10.95; November, 1982). Rhetorically-organized reader con-
taining sixty-eight short essays. forty new to this edition, that provide greater attention
to argument, classification, and division. Introductions and study questions cover
elements of composition.

Reading, Writing, and Rhetoric, Fifth Edition, by James Burl Hogins and Robert E.
Yarber (Science Research Associates; 576 pages; $11, 95; February, 1983). Rhetoric
containing over eighty essays arranged by theme. Emphasizes rhetorical apparatus
including an alternate rhetorical table of contents. Provides biographical headnotes,
writing suggestions, and study questions focusing on rhetoric and theme.

Reading, Writing, and Rhetoric, Fifth Edition, by James Burl Hogins and Robert E.
Yarber (Science Research Associates; 576 pages; $11. 95; February, 1983). Rhetoric
containing over eighty essays arranged by theme. Emphasizes rhetorical apparatus
including an alternate rhetorical table of contents. Provides biographical headnotes,
writing suggestions, and study questions focusing on rhetoric and theme.
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Readings for Writers, Fourth Edition, by Jo Ray McCuen and Anthony C. Winkler (
Harcourt Brace Jovanovich; 600 pages: $ 10 .95. October, 1982). Readings arranged by
order in which writers approach their task: four chapters on prewriting: five on writing,
and four on specific types of writing. Explicit editorial apparatus. Instructor's manual.

Readings for Writing by Elizabeth Cowan (Scott, Foresman; 384 pages; $9.95; January.
1983). More than fifty classic and modern essays, organized by writer's purpose.
Emphasizes writing as process. Comprehensive apparatus. Mini-sections of interviews
with well-known contemporary writers. For use alone or with any rhetoric. Instructor's
manual.

The Riverside Reader, Volume II. Joseph F. Trimmer and Maxine C. Hairston (
Houghton Mifflin Company; 575 pages; December, 1982). A rhetorically organized
collection of fifty-one essays, which did not appear in Volume I. Apparatus em-
phasizes the rhetorical concerns of audience, purpose, and strategy.

Science Fiction: The Future, Second Edition, by Dick Allen (Harcourt Brace
Jovanovich: 450 pages; $12.95; January, 1983). An anthology of science fiction
stories, critical essays on science fiction literature and films, and nonfiction articles and
poems on science. For science fiction literature courses or thematic composition
courses.

Short Essays: Models for Composition. Third Edition, by Gerald Levin (
Harcourt Brace Jovanovich; 368 pages: $9.95: January, 1983). Combines short,
contemporary essays of low reading level with basic instruction in the rhetoric of the
sentence, paragraph, and short essay. Instructor's manual.

Short Takes: Essays for Composition by Elizabeth Penfield (Scott. Foresman;
336 pages: $8.95; December, 1982). Fifty-four brief essays of less than 1,000 words each.
All but six essays are complete. Extensive learning aids. Instructor's manual.

Strategies in Prose, Fifth Edition, Wilfred A. Ferrell and Nicholas Salerno (Holt,
Rinehart and Winston; 516 pages; $11.95; January, 1983). Ninety-six thematically
organized essays and short stories of varying lengths and levels of difficulty. An alternate
rhetorical table of contents is provided.

Themes for Writers: A College Reader by Joyce S. Steward (Scott, Foresman; 480
pages: $8.95: December, 1982). Sixty essays organized by four general themes.
Photos illustrate themes and serve as springboards for writing. Opening section
focuses on the writing process. Many learning aids. Instructor's manual.

Thinking in Writing, Second Edition, by Donald McQuade and Robert Atwan (Ran-
dom House; 544 pages; $10.95; October, 1982). Rhetorically organized reader with
eighty-nine essays-thirty-two are new to this edition-of varying length and difficulty,
drawn from across the curriculum. Introductions, questions, and assignments emphasize
rhetorical connections between thinking and writing.

Words and the Writer: A Language Reader by Michael J. Hogan (Scott, Foresman;
384 pages; $9.95; January, 1983). Classic and modern essays on language. Chapters
organized both rhetorically and topically; each focuses on a particular topic. Abun-
dant study aids. Instructor's manual.

A World of Ideas: Essential Readings for College Writers by Lee Jacobus (Bedford
Books; 500 pages; $10.95; February. 1983). Offers thirty-two substantial selections,
averaging fifteen pages in length, by some of Western civilization's major thinkers.
Extensive editorial apparatus to make selections accessible to freshman students.

D. Workbooks

The Little, Brown Workbook, Second Edition, by Quentin Gehle (Little. Brown; 384
pages; $6.95; February, 1983). Revision includes additional and improved exercises
focusing on most commonly found student errors.

Practical English Workbook, Form B, by Floyd C. Watkins, William B. Dillingham, and
John T. Hiers (Houghton Mifflin Company; 224 pages; December, 1982). Exercises
with practical or business flavor; some grammar review that may be used independently
or as a supplement to The Practical English Handbook or other handbooks.

Prentice-Hall Workbook for Writers, Alternate Edition by Melinda Kramer, John
Presley, and Donald Rigg (Prentice-Hall; 352 pages; $8.95; March, 1983). Instructional
material and exercises covering grammar, mechanics, spelling, sentences, and
paragraphs. Thematic focus on careers and career preparation. Use independently or
with Prentice-Hall Handbook for Writers, Eighth Edition.

Sentence Combining and Flexibility by John Clifford and Robert Waterhouse (Bobbs-
Merrill; 224 pages; $6.95; January, 1983). A sentence combining book that uses
multiple model and open exercises. Parallels the stages of theme writing. Includes
extended-context and decombining exercises, with multidisciplinary examples.

Workbook for Writers, Second Edition, by Celia Millward (Holt, Rinehart and
Winston; 320 pages; $9.95; January, 1983). Thoroughly revised with all new exercises.
Approximately 100 sets of exercises emphasizing grammar and punctuation; diction
and rhetoric also included. Parallels organization of Millward's Handbook for Writers
but may be used independently.

Universal Supplementary Exercisebook, Form B, by Kathleen Ruhl (Scott, Foresman;
288 pages; $9.95; January, 1983). Thirty-two-hundred exercises for use alone or with any
handbook. Adds explanatory material for self-instruction. Focuses on most troublesome
writing problems. Answers to most exercises at end of text. Answer key.

E. Special Texts

College Textbook Reading and Writing Skills by Richard Pirozzi (Holt, Rinehart and
Winston; 320 pages: $12.95; November, 1982). A comprehensive handbook of essential
college survival skills for developmental students. Ranges from making a study schedule
to note and test taking and reading textbooks. Numerous, varied exercises including
textbook chapters.

Getting From Here to There: Writing and Reading Poetry by Florence Grossman (
Boynton/Cook; 184 pages; $7.25; May, 1982). Approaches reading poetry through
writing poetry. Using the poems of others as a springboard, students create their own
poems. More than 100 poems by contemporary poets and an equal number by students.
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Gored Reason for Writing: A Text with Readings by Vincent Barry (Wadsworth; 384
pages; $10.95; December, 1982). Relates critical thinking directly to the process of
argumentative writing. Includes principles of argument, pitfalls of faulty reasoning,
basic principles of research, and readings with critical apparatus.

Merrill Guide to the Research Paper by John P. Ferre (Charles E. Merrill; 128 pages; $
6.95; January, 1983). Discusses the entire research process. Emphasizes guiding
research by questioning. Adaptable to all natural and social science research

The Norton Introduction to Literature, Shorter Third Edition, edited by Carl E. Bain,
Jerome Beaty, and J. Paul Hunter (W. W. Norton; 960 pages; $9.95; October, 1982). A
new section, "Writing About Literature," enables the instructor to use literature as a
basis for teaching composition-from the practical side to the varieties of a reader's written
response.

Reading Beyond Words, Second Edition, by W. Royce Adams and Jane Brody (Holt,
Rinehart and Winston; 384 pages; $12.95; October, 1982). A comprehensive
developmental reading text-workbook for students who read between sixth- and tenthgrade
levels, covering vocabulary and comprehension development.

Research Writing: A Complete Guide to Research Papers by Dean Memering (
Prentice-Hall: 192 pages; $5.95; October, 1982). Practical guide to the process of
writing research papers-covering both content and form considerations-from
analysis of data to complete footnote and bibliography models.

Writing From Sources by Brenda Span (St. Martin's Press: 350 pages; $8.95; January,
1983). A guide that stresses how to read for information: how to quote, paraphrase, and
summarize; how to work with different, even contradictory, sources; how to write papers
based on wide reading.

Writing Term Papers: The Research Paper/The Critical Paper, Second Edition, by
Hulon Willis'. revised by Alan Heineman (Harcourt Brace Jovanovich; 160 pages; $6.
95; January, 1983). A brief, comprehensive guide to writing term papers: both the
straightforward research paper and the critical paper. Conforms to guidelines of MLA
Handbook. Appendix on preparing and documenting the scientific term paper.

III. Advanced Writing Texts

A. Composition and Literature Texts

The Art of Fiction, Fourth Edition, by Richard F. Dietrich and Roger H. SundelI (Holt,
Rinehart and Winston; 468 pages; $13.95; October. 1982). A comprehensive an-
thology of forty-nine short stories that explores the nature and elements of prose
fiction.

Contemporary Sources: Readings From the Writer's Workshop by William Price Fox (
Holt, Rinehart and Winston: 320 pages; $9.95; August, 1982). An introductory text
intended for creative writing and advanced exposition. Can be used independently or
in conjunction with The Writer's Workshop.

Discoveries: 50 Stories of the Quest edited by Harold Schecter and Jonna G. Semeiks (
Bobbs-Merrill: 608 pages: $10.95; December, 1982). Stories are organized according
to stages of the hero's quest. Includes an essay on technicalities, glossary, introductory
essays for each chapter, and study questions and writing assignments for each story.

Imaginative Literature, Fourth Edition, by Alton C. Morris, Biron Walker, and Philip
Bradshaw (Harcourt Brace Jovanovich; 544 pages; $10.95; January, 1983). Introduction
to literature with minimal apparatus, covers twenty-seven short stories ranging from
classic to contemporary modes. More than 100 poems arranged by function: narration,
lyricism, satire. Seven plays. Instructor's manual.

Introduction to Fiction, Third Edition, by X. J. Kennedy (Little, Brown; 448 pages: $
10.95; January, 1983). Selections arranged by elements of fiction. Guide to writing
includes sections on writing a story, writing about literature, and writing about a story.
Includes examples of student prose

.
Literature: An Introduction to Fiction, Poetry, and Drama, Third Edition, by X.1.
Kennedy (Little, Brown; 1,472 pages: $16.95; Spring, 1983). Seventy-one page sup-
plement to this extensive anthology includes a full guide to expository and creative
writing plus many pages of writing topics.

Literature: Structure, Sound, and Sense, Fourth Edition, by Laurence Perrine with
assistance from Thomas R. Arp (Harcourt Brace Jovanovich; 1,550 pages; $16.95;
December, 1982). Three-part text-anthology presenting the elements of the short
story, poetry, and drama through discussions and illustrations. Short stories, one short
novel, poems, and plays. instructor's manual.

The Practical Imagination: An Introduction to Poetry, edited by Northrop Frye,
Sheridan Baker, and George Perkins (Harper and Row; 528 pages; October. 1982).
Self-contained volume provides the poetry segment of The Practical Imagination:
Stories, Poems, and Plays. Includes an introduction, poem explanations and ques-
tions, and a concluding section on "Writing About Poetry."

The Poem in Question by Robert E. Bourdette, Jr. and Michael Cohen (Harcourt Brace
Jovanovich; 512 pages: $11.95; February, 1983). Comprehensive anthology that uses a
synthetic-a blend of analytical, formal, and contextual-approach to poetry. Em-
phasizes twentieth-century poets but maintains a generous selection from older poets.
Instructor's manual.

The Short Story: 50 Masterpieces by Ellen C. Wynn (S(. Martin's Press; 650 pages; $
7.95; January, 1983). A collection of works of short fiction, acknowledged as
masterpieces of the genre, considered to he accessible and exciting in the classroom.
Biographical notes on authors.

The Short Story and Its Writer: An Introduction to Short Fiction by Ann Charters (Bed-
ford Books; 1,200 pages; $1 1.95; March, 1983). Presents eighty stories by sixty
writers, plus comments by half of the writers on specific stories or on the genre. Ap-
paratus includes biographical /critical headnotes, glossary of terms, and ''Writing
About Fiction" appendix.
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Sound and Sense: An Introduction to Poetry, Sixth Edition, by Laurence Perrine with
assistance from Thomas R. Arp (Harcourt Brace Jovanovich; 345 pages; $10.95,
January, 1983). A text-anthology containing 276 poems, ranging from traditional to
contemporary. Concrete approach advises students to experience poems directly.
Dickinson, Houseman, and Frost presented in depth. Instructor's manual.

Story and Structure. Sixth Edition, by Laurence Perrine with assistance from Thomas R.
Arp (Harcourt Brace Jovanovich; 560 pages; $10.95; November, 1982). A text-
anthology containing thirty-nine short stories and one short novel. Carefully struc-
tured discussions of the elements of fiction. Wide selection of authors; William
Faulkner presented in depth. Instructor's manual.

Structure and Meaning: An Introduction to Literature, Second Edition, by Anthony
Dube, J. Karl Franson, Russell E. Murphy, and James W. Parins (Houghton Mifflin
Company; 1,296 pages; December, 1982). An anthology of stories (with novella), poems,
and plays organized by genre and literary element. Extensive coverage of writing
about literature with sample student papers.

Writing Poetry by Barbara Drake (Harcourt Brace Jovanovich; 256 pages; $10.95;
February, 1983). Basic text for creative writing and poetry writing courses. Com-
bines discussion, illustrative poems, and end-of-chapter suggestions for writing. For
reference, a self-teaching text, or the basis for a course.

Writing Themes About Literature, Fifth Edition, by Edgar V. Roberts (Prentice-Hall; 352
pages; $9.95; March, 1983). Guide for beginning literature students. Covers a variety
of types of literary analysis and offers guidance--explanations and models-on writing
about each. Appendix of literary works. Covers the research paper.

B. Special Texts

American English Rhetoric: A Two- Track Writing Program for Intermediate and Ad-
vanced Students of English as a Second Language, Third Edition, by Robert G. Bander (
Holt, Rinehart and Winston; 420 pages; $1 1 .95; September, 1982). A comprehensive
writing text that simultaneously presents basic rhetorical principles and grammar,
vocabulary, and reading skills. Includes two-track writing assignments with topics for
both intermediate and advanced students.

Beat Not the Poor Desk: Writing--What to Teach, How to Teach It, and Why (Boyn-
ton/Cook; 224 pages; $8.50; April, 1982). Detailed account of an inductive approach that
presents elemental skills by the incremental repetition of integrated writing
assignments utilizing the teacher's literary skills and the student's familiarity with the
oral tradition.

Between the Lanes: Reading Skills for Intermediate-Advanced Students of English as a
Second Language by Jean Zukowski/Faust, Susan S. Johnston, and Clark Atkinson (
Holt, Rinehart and Winston; 320 pages; $11.95: August, 1982). A high intermediate-
level reader focusing on skills development with thematically related readings in
academic subject areas and a wide variety of exercises.

Communication in Business and Industry by William M. Schutte and Edwin R.
Steinberg (Holt, Rinehart and Winston; 448 pages; $16.95; January, 1983). Business
communications text for use in English departments, based on communication theory and
social psychology, that presents oral and written skills appropriate to business
situations.

Effective Writing for Business: An Analytical Approach by Alice Rutkoskie and
Carolyn Murphree (Charles E. Merrill; 350 pages; $15.95; March, 1983). Presents
skills for writing memos, letters, reports, oral presentations, and working with com-
mittees. Focuses on writing grammatically to an identified audience.

Forum: Essays on Theory and Practice in the Teaching of Writing edited by Patricia
Stock (Boynton/Cook; 304 pages; $10.95; March, 1983). Key articles from the
Newsletter of the English Composition Board of the University of Michigan on
literacy, teaching writing, writing and speaking, writing and reading, writing as learning,
and writing with a purpose.

An Introduction to Language, Third Edition, by Victoria A. Fromkin and Robert D.
Rodman (Holt, Rinehart and Winston; 396 pages; $14.95; January, 1983). A com-
prehensive introductory text for language and linguistics. Discusses all major language
topics. Introductory to graduate levels.

Learning by Teaching: Selected Articles on Writing and Teaching by Donald M.
Murray (Boynton/Cook; 192 pages; $8.25; October, 1982). Twenty-nine articles about
writing and teaching written by Murray over the last fifteen years.

Let's Talk Business: Improving Your Communication Skills by Carl Kell and Paul
Corts (Little, Brown; 288 pages; $11 .95; January, 1983). Basic, low-level business
speech communications text; includes coverage of writing skills. Offers ways and
means to learn the basic spoken and written skills required for business and industry.

Making the Most of English: An Intermediate Reading, Writing Text for ESL Students
by Nancy Duke S. Lay (Holt, Rinehart and Winston; 320 pages; $10.95; January,
1983). Presenting vocabulary and structure through fairly long and high-level readings
accompanied by a wide variety of written and oral exercises.

Modern Technical Writing. Fourth Edition, by Theodore Sherman and Simon S.
Johnson (Prentice-Hall; 512 pages; $16.95; January, 1983). Especially for juniorand
senior-level courses. Retains comprehensive coverage of style, mechanics, reportwriting.
Expanded coverage of the writing process, feasibility reports, letters, and resumes.

A Primer for Writing Teachers: Theories, Theorists, Issues, Problems by David Foster (
Boynton/Cook; 192 pages: $8.75; March, 1983). A book for teachers, especially
those new to teaching writing, that discusses critics of theorists and theories, ap-
proaches, issues, course planning, classroom procedures, and more.

Prospect and Retrospect: Selected Essays of James Britton edited by Gordon M. Pradl (
Boynton/Cook; 224 pages; $9.00; October, 1982). Twenty essays written over the last
thirty years by one of England's leading teachers and writers about language and
learning.

Readings in Technical Writing by David C. Leonard and Peter J. McGuire (Mac-
millan; 304 pages; $9.95; January, 1983). A reader for technical writing courses con-
taining end-of-chapter questions.

Reclaiming the Imagination: Sources for a Philosophy of Rhetoric by Ann Berth off (
Boynton/Cook; 288 pages; $10.50; March, 1983). Fifty essays and passages from
notebooks, letters, and talks by artists, philosophers, scientists, and psychologists who are
concerned with the processes by which our experience of the world is given form.
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The Web of Meaning: Essays on Writing, Teaching, Learning, and Thinking by Janet
Emig, edited by Maureen Butler and Dixie Goswami (Boynton/Cook; 192
pages; $8.50; January. 1983). Twelve essays written over the last twenty years. Tying
the essays together is a running interview with the author by the two editors.

Rhetoric and Composition. A Source book for Teachers and Writers, Revised Second
Edition, by Richard L. Graves (Boynton/Cook; 384 pages: $11.95- January, 1983).
Drastic revision reflecting changes in the teaching of writing during the last decade.
Contains many major journal articles of recent years.

Teaching Writing: Essays from the Bay Area Writing Project edited by Gerald Camp (
Boy nton/Cook: 336 pages; $9.75; January. 1983). Collects most of the "Curriculum
Publications" and "Classroom Research Studies" published by BAWP during the last
four years. Preface by James Gray: prologue by Josephine Miles.

Technical Writing: A Guide with Models by Bonnie Carter Brincgar and Craig Barnwell
Skates (Scott, Foresman: 368 pages: $10.95: August, 1982). Models from a wide variety
of fields, organized by purpose of writing. Appendices on library research, proofing
and editing. and preparation of reports. letters, and memos. Instructor's manual.

Technical Writing: Process and Product by Charles R. Stratton (Holt, Rinehart and
Winston; 608 pages; $13.95: January, 1983). A practical text for science, engineering, and
technology majors that presents communication skills needed for on-the-job writing.

To Read Literature : Fiction, Poetry, Dratna, Revised Printing, by Donald Hall (Holt,
Rinehart and Winston: 1,280 pages; $15.95; October, 1982). Comprehensive an-
thology of fiction, poetry, and drama emphasizes each work as a whole and the process
of its creation. Forty-three short stories, two novellas, 321 poems. and eleven plays.

Writing that Gets the Job Done by Ken Davis (Charles E. Merrill; 256 pages; 510.95:
January, 1983). Focuses on the writing process applicable to all writing in a business
setting. Uses case studies for analyzing audience. Includes paragraphing, sentences,
and grammar.
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R. Howard Cross is a coordinator of language arts for the North Vancouver School
District. He has taught in primary, intermediate, and secondary schools and has par-
ticipated, as a faculty associate, in an innovative teacher-training program at Simon
Fraser University. Mr. Cross has served on provincial curriculum development com-
mittees and has been a presenter at NCTE conferences.

Andrea A. Lunsford is associate professor of English and coordinator of composi-
tion at the University of British Columbia in Vancouver. She has published articles in
CCC, CF„ Freshman English Review. the Journal of Basic Writing, and other journals,
and is coauthor of Four Worlds of Writing. She is currently completing the sixth edition
of Richard Altick's Preface to Critical Reading (forthcoming from Holt. Rinehart);
Die Thinking Writer (forthcoming from Harper and Row); a critical edition of The
Rhetorical Works of Alexander Bain and is coediting Classical Rhetoric and Modern
Discourse: Essays in Honor of Edward P. J. Corbett (forthcoming from Southern
Illinois University Press).

Stephen North is an assistant professor of English at SUNY, Albany, where he is
director of the Writing Center and coordinator of English composition. He is coeditor (
with Lil Brannon of NY U) of The Writing Center Journal. He has published in CCC, The
Writing Lab Newsletter, Freshman English News, English Record, and elsewhere,
including an article in Tutoring Writing (edited by Muriel Harris; Scott-Foresman,
1982). His current work centers in two areas: conferences about writing and the nature of
consciousness and its role in writing. He received a Doctor of-Arts degree in English from
SUNY, Albany. in 1979.

James M. Tackach is a part-time writing instructor in the Humanities Division of
Roger Williams College, Bristol, Rhode Island, and a part-time graduate student in the
English Department at the University of Rhode Island, where he received his M. A, degree.
He has taught a variety of writing and literature courses at the colleges, businesses,
and prisons in Rhode Island. His essays have appeared in the New York Times and the
Narragansetr Times.

Barbara T. Weaver is assistant professor of English and Writing Program direc-
tor at Anderson College, Anderson, Indiana. A founder of the Indiana Teachers of
Writing, she serves on its executive board and on the editorial board of the Journal of
Teaching Writing. She has been a workshop leader and consultant nn competency testing
and has presented papers at ITW, ICEA, and other conferences. On sabbatical [cave this
year, she is completing work for a Ph.D. in English at Ball State University, where she is
assistant director of the Writing Program-

The WPA  Executive Committee invites nominations for consultant-evaluators to take
part in WPA's Exxon-funded project in writing program evaluation.

Nominees should have a doctorate, at least three years experience in writing program
administration, and professional involvement at the regional or national level. Prior
experience as a consultant or evaluator is desirable but not necessary. Nominees must be
members of WPA. WPA members may nominate themselves or others.

Nominees must submit the following materials: a nominating letter; two letters of
recommendation (one from outside the nominee's own institution); the names of two
additional people who have knowledge of the nominee's professional capacity and
administrative experience; and a curriculum vitae. Letters of recommendation should
address the nominee's academic background, administrative ability and experience. and
ability to work with people. WPA consultant-evaluators must be able to interview and
evaluate, recognize and acknowledge strengths and weaknesses of people and programs,
and present findings in a well-organized, clearly written report. Tact, integrity, and
intelligence are equally important in a well-qualified consultant evaluator.

Nominees appointed to the WPA Board of Consultant-Evaluators must be able to
attend a day-long training workshop at CCCC in Detroit on March 16, 1983. Complete
application materials for nomination should be received by December 15, 1982. Selection
will he by vote of the Executive Committee of WPA.

Address nominations to Winifred B. Homer, WPA Vice-President, Department of
English, University of Missouri, Columbia, MO 65211, Late applications should be
cleared with Professor Horner by telephone.

Three members of the WPA Editorial Board retire at the end of the year. Nominations
are welcome for their replacement. Editors must be wilting to read, comment
thoughtfully on, and return promptly up to a dozen articles a year. Qualifications in-
clude broad present or past experience as a writing program administrator at either a
two-year or four-year institution, and/or special expertise in one area of writing program
administration. Professional prominence is desirable but by no means necessary. WPA
members may nominate others or themselves. Nominations should include a brief
supporting statement of qualification and should reach the editor by December 15, 1982.
Late application should be cleared by telephone. The Executive Committee will make
editorial appointments during the December MLA Convention in Los Angeles.
Appointments will be announced in the spring issue of WPA .
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The National Testing Network in Writing (NTNW). a project of the Fund for the Im-
provement of Postsecondary Education and the City University of New York, an-
nounces' `Writing Assessment in the 80's, ' a national conference for postsecondary
educators and administrators, to be held in New York City, March 3-5, 1983, at the
Vista International Hotel. The keynote speaker will be Dr. Kenneth B. Clark.

Workshops will include discussions of systemwide and campus-wide assessment
models, the politics of testing, training readers, reporting the results, paying for the
test, and writing assessment and the curriculum.

Please send requests for information about NTNW and the conference to Barbara
Schaier-Peleg, NTNW, Office of Academic Affairs, 525 East 80 Street, New York. NY
10021.
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