






will be unsure how to son it out.
Mr. Wyler encourages Ed to take English 200 with a teacher like Ms. Roberts. English

200 has been split into sections that emphasize discovery, fluency. or revision. All sections,
of course, work on all of writing, and all continue to work on editing, but they emphasize
one facet of the process Over another. Ms. Roberts teaches a revision section; the text is Richard
Lanham's Revising Prose. Ed shows up for class with his portfolio and his composing profile,
the latter updated with a conference near the end of English 100. English 200 begins with
conferences it) catch Ms. Roberts up on where Ed is as a writer, and work cont inues-not
starts over, but continues.

You can see what I'm driving at. The portfolio and profile help to generate a programmatic
consistency. Ed can get fifteen, thirty, forty-five, even sixty weeks of essentially
continuous-or at least coherent-instruction in writing, with an overall balance among
product, process, and productivity.

There are, as I noted earlier, a number of possible solutions to Ed's kind of problem. One
is to adopt a mentor system, whereby each student is "attached" to a faculty member for (ideally)
the duration of the student's academic career. A second would be simply to have writing
courses run longer than one semester, and be taught-for however long they ran- by the same
teacher or team of teachers. A third might offer writing instruction in four- or five-hour-a-
day blocks. Such an intensive writing course-it might run eight weeks, or even a whole
semester-would provide single instructors, or teams, with time enough to deal evenly with
product, process. and productivity. (The last, of course, would be artificial ly control led-all
writing would be done on class time.) No one of these solutions seems inherently superior---•e
ach has drawbacks-but I don't think we need wait to see which is best to adopt one.

As you may recall, we left the real Ed frantically trying to hustle up a sponsor for his
independent study, and getting the bureaucratic shuffle. As it turns out, he was lucky. Someone
sent him to the Writing Center where, after being talked out of the need for the television
project, he signed up for what eventually became six credits of writing and learning about
writing. As I write this essay, he has two essays going: an export of the egg industry, and a
Parade Magazine-style report an corporate diversification. He has become a much more
conscious writer., he works on his writing every day: he does three, four, and even more
drafts; he has taken, on his own, to using index cards to revise his work, shuffling and
reordering them to try out different schemes. He still favors the big words, but is willing to try
defending them, laughing when he bombs one. His work is now full of dashes, colons, and
semicolons-indeed, he's already working on cutting down on semicolons, which seem to have
taken him over.

So we saved one writer from our disjointed curriculum, and managed a plug for the Writing
Center, And Mr. Wyler is still teaching English 100, Ms. Silverstein, English 200. Ms. Jansen is
gone via her political squabble, replaced by a part-time person who has never taught writing
outside of a structured curriculum before. I found out about Ed only because, as students go, he
was remarkably stubborn. Surely there are a good many others who entered college in fall, 1978.
who did not survive, or who were not so persistent. In either case, they are avoiding our
classes and avoiding writing, no more literate now than when they entered. Meanwhile, we
roll on with disjointed or

unbalanced sequences of writing courses. Not just "we" as in SUNY Albany, either-as a
check of college catalogs in any library will demonstrate-but ''we'' as a profession at
colleges and universities across the country.

We are getting better at the teaching of writing. We know more, instruction in reading
and writing semis more coherent to us. Now, though, we have to translate our sense of
coherence into curricular changes, so students can share it. Otherwise. we make it hard to
help Ed.
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