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Linkage Grant for the Improvement of
Composition Teaching

William K. Buckley

Introduction

In their essay “A National Survey on the Assessment and Improvement
of the Academic Skills of Entering Freshman” (WPA, 7, 3, Spring, 1984),
Lederman, Ribaudo, and Ryzewic state that while “forming productive
working partnerships among elementary, secondary, and college teach-
ers’ is often a Herculean task, such partnerships should result in
developing collaborative curricula, assessment instruments, and more
effective teaching methodologies” (15). This report describes such a
“Herculean task.”!

To get a group of college teachers and high school teachers to sit
down in one room together for any length of time, in order to share
stories about mutual problems in teaching basic composition, is a very
rare event. Yet this is exactly what happened in August of 1983 at
Indiana University Northwest, in Gary, Indiana. Funded by the Lilly
Endowment Incorporated, and labeled a cooperative project for the
improvement of writing skills among high school students, the linkage
grant supported ten high school teachers and five college teachers to
meet on a regular basis in workshops and classrooms for one year.
Because public school writing teachers have tended to view the univer-
sity as a consulting service, or as a place for continuing education, rather
than as a partner in planning writing projects, the relation between
college teachers and secondary school teachers has often been that of
coach and player, rather than that of professional colleagues sharing
similar interests and objectives. It was gratifying to see that more
cooperative attitudes developed between teachers involved in this pro-
ject, and that surprising channels of communications were established
for future discussion on writing program administration,

Description

Indiana University Northwest and the Gary School Corporation have
had a number of cooperative efforts of the past 15 years, but this was the
first where composition teachers would meet and share problems and
techniques.? The project director was the Indiana University Northwest
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Chairman of Arts and Sciences, consultants were the Associate Dean for
Academic Affairs and the Chairman of the English Department, and the
coordinators of the program itself were the Director of the Indiana
University Northwest Guided Studies Writing Program, the Director of
Freshman Writing at Indiana University Northwest, the Supervisor of
English and Language Arts of the Gary Community School Corpora-
tion, and the Gary School Supervisor of Gifted and Talented Programs.

Both high school teachers and college teachers exchanged informa-
tion on their writing programs, and sought new ways to explore the
problem of large numbers of high school graduates needing college
remedial writing. During the initial planning sessions for the project,
high school officials and college administrators noted the lack of a
sequential writing program in Gary from kindergarten to high school.
Both also noted that the average secondary school teacher completed
less than one semester hour of work in the teaching of composition
before beginning their first assignments. Therefore the following objec-
tives were to provide for serious in-service training. Chosen college
writing teachers planned and coordinated a two-part program: a) a
three-week period of half-day workshops during late summer; b) a two-
semester period of formalized collaboration involving 12 two-hour ses-
sions composed of group workshops, team classroom visitations, and
cooperative teaching plans.

Program Objectives

1. To increase the opportunity for verbal and written communication
between secondary school English teachers and writing instructors at
Indiana University Northwest.

2. To share recent research on theories of composition.

3. To review and develop new strategies and techniques to help stu-
dents write more to the level expected of them in each grade.

4. To help grant participants become practicing writers as a way of
maintaining and increasing their dedication as writing teachers, and
as a way of improving teaching competence.

The specific responsibilities of the university staff were as follows: a)
to provide information on writing requirements for high school students
entering Indiana University Northwest; b) to organize and provide
leadership for in-service meetings which focused on improving the
writing skills of students with average or above average abilities; ¢) to
select new materials and provide innovative programs; d) to conduct in-
service training at high school locations. The specific responsibilities of
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the high school staff were: a) to share information on high school writing
programs; b) to assist with in-service training; c) to evaluate and select
new materials and programs.

Designed to spark intense discussion and participation, the program
achieved its goal of creating time for free thinking, reading, and experi-
menting. By attending, for example, lectures on how the child thinks as
he writes, by trying out new ways of teaching the paragraph, and by
meeting as a group to discuss grading criteria, both high school teachers
and college teachers realized how much they had in common. Most of
the participants declared that as teachers they were dealing with the
same problem, no matter what the age of the student: how to get the
student to write a clear and intelligent essay. College teachers discov-
ered that the program helped them bridge a gap in their minds between
the kind of writers sitting in their college classrooms after graduating
from high school, and the kind of writers who inhabit most of our high
schools.

Evaluation

Summative and qualitative data were collected in order to evaluate the
project. Pre-writing and post-writing samples, journals, creative writing
samples, and assigned essays were collected from students in order to
measure progress before, during, and after the program.

Written evaluation forms were requested of all groups. Examples of
the kind of information collected are as follows:

A) Student participants evaluated:
1. Self growth
2. Curriculum-as-planned
3. Curriculum-as-taught
4. Curriculum-as-learned
5. Personal writing samples

B) Instructional staff evaluated:

. Performance of each student in detail
. Curriculum-as-planned

. Curriculum-as-taught

. Curriculum-as-learned

. Improvement in written work

Uk QW N ==

C) Supervisors evaluated:
1. Overall effectiveness of total program
2. Obijectives and outcomes realized
3. Curriculum-as-designed
4. Curriculum-as-implemented
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The “Questionnaire for Teachers,” developed by the CCCC Commit-
tee on Teaching and its Evaluation in Compaosition (see the May 1982
issue of Colleye Composition and Communication), was administered twice
to both high school and college teachers: once at the beginning of the
project, and once at the end. The questionnaire helped both groups
discover mutual assumptions, problems, and surprising similarities
about the teaching of writing.

Secondary school participants were asked to give reports on the
instructional units they had designed for the project. The effectiveness
of each unit was assessed by both groups of teachers in discussion
sessions and reports were written to the project director.

To assess changes in student writing, holistic ratings of student
writing samples from secondary school classes were undertaken. The
criterion was that established during the summer workshop by all the
participants: those cognitive and writing skills judged necessary for
success in college. Long and heated discussions over criteria to be used
eventually lead to an agreement between high school teachers and
college instructors as to what writing standards are required for certain
grade levels. Many participants noted, for example, that having a clear
main idea or thesis statement was more important than having perfect
spelling. Others noted that both high school and college teachers were
concerned about how well students developed their ideas with concrete
examples. Everyone agreed, however, that the essential skill necessary
for success in college is the one which can clearly state an issue, and
then use evidence to support it. All secondary teachers agreed that
knowledge of grading criteria used by college instructors of composition
would help them be more effective teachers.

One more tool of evaluation was used. In order to explore certain
personal attitudes which both grant participants and students had about
their writing, the Daly and Miller Writing Anxiety Scale was adminis-
tered twice to both groups before and after the project. Anxiety about
writing was found to be prevalent among teachers and students alike.

Results

The “Questionnaire for Teachers” failed to reveal any significant differ-
ences between what high school teachers expect in good writing, and
what college teachers expect. Both groups discovered that organization,
clarity of thought, paragraph structure, sentence variety, verb tense,
and punctuation were their concerns. However, college teachers placed
more emphasis on content than did high school teachers, and they
expected more originality and creativity in student writing than did their
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secondary colleagues. The discovery of these kinds of similarities and
differences, discussed openly by all, remains the major strength of a
linkage program. Such information has impact not only on the forma-
tion of high school curricula by secondary administrators, but also on
what college instructors may emphasize in their classrooms. Writing
program administrators contemplating such a linkage program may
want to begin their meeting using this questionnaire.

The “Writing Anxiety Scale” showed that high school teachers were
more anxious about their writing skills, and about the act of writing
itself, than were college teachers. Statements which initiated the most
writing apprehension were: "I feel confident in my ability to clearly
express my ideas in writing”; “discussing my writing with others is an
enjoyable experience”; and “I don’t think I write as well as most other
people.” These three statements not only characterize the worries stu-
dents have about their writing, but they also characterize what most
teachers of writing in our project felt about their writing. All of us
admitted in our discussions with one another that we were hard on
ourselves when it came to believing that we were good writers. Clearly,
an experience such as this can benefit both high school and college
teachers, especially since all of us discovered that our anxiety about
writing was not as alienating as we thought it to be. Post-test scores
from the “Anxiety Scale” did show a slight reduction in our level of
anxiety.?

Overall reactions on the part of school administrators and teachers to
the linkage program were positive. Communication between university
writing teachers and area high school writing teachers came to be seen
as much more important and productive than administrators had real-
ized. By discovering similar problems in the teaching and administrating
of writing programs, college and high school teachers no longer felt
isolated from one another as professionals. College writing program
administrators should note that in planning such a linkage program for
their own schools, emphasis should be placed on ways to encourage and
use the camaraderie which will naturally develop between high school
and college teachers. Since popular conceptions about intellectual “‘bar-
riers” and wide curriculum differences between secondary schools and"
universities were broken down, fruitful workshops and class visitations
were possible. As one college teacher put it: “Whether or not 1 would
have consciously recognized it, I was thinking of this as missionary
work—not necessarily pleasant, but necessary. The linkage program
hasn’t been like that. I have received more sense of renewal of purpose
and more specific, helpful teaching techniques than anywhere else in
my fourteen years of teaching. The high school teachers are giving much
to me.”
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Weaknesses in the program revolved around appropriate follow-up.
Feeling pressured to meet the administrative demands of curriculum
deadlines, high school teachers who implemented new techniques
learned from workshop discussions did not have enough time to ade-
quately test the results of their experiments. Follow-up discussions were
held, but samples of student writing performed before and after the
implementation of experimental units were found to be unreliable.
Secondary school administrators who want to plan linkage programs
with their area universities may want to insure that adequate methods
for reliable follow-up are defined and distributed before the program
begins, and that room for teachers to explore new ways of teaching
writing be built into the curriculum.

To close with a few remarks by both high school and college teachers
is, I think, appropriate. The following descriptions were submitted on
evaluation forms at the end of the project,

“One of my college team members and I,” said one high school
teacher, “are going to continue collaborating on a research project
investigating the composing process of ninth graders with the hope of
publishing our results.”

“I plan to continue to use sentence combining exercises in all of my
English classes, as well as pre-writing exercises, which I have learned
about from the linkage program,” said another high school teacher.

Said one college instructor: “Perhaps my strongest impression of
high school teaching, after the Lilly Linkage Grant, is of its difficulty, of
the physical and psychological demands it places on the teachers.”

And finally, one of the high school teachers who had visited a college
composition class and had asked the students what they would tell
teachers and students in their high schools about writing, related this
message from the students:

“Take it more seriously. Make us do a lot more of it. It's a real pain to
take a remedial class after you get to college.” These messages, she said,
“carried back to our schools, are the heart of what linkage programs are
all about.”

Notes

IThe Yale-New Haven Teachers Institute has had an ongoing collaborative
project between university faculty and New Haven high school teachers since
1978; for a full account see Teaching in America: The Common Ground (New York:
College Entrance Examination Board, 1985).
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2“Project SEED” was a mathematics program for elementary school children
funded by the National Science Foundation (NSF). The “CLASS Program”
(Collegiate Level Advancement in Secondary School) had Indiana University
Northwest offer credit courses in local high schools for gifted students. The
“Health Science Summer Project” helped minority high school students of high
ability plan to pursue health careers.

3Here are the results of the “anxiety” profile for my two groups of high
school students: a) pre-test showed 94% anxiety for grades 9 + 12. b) Post-test
showed anly 35% of 9th graders were anxious about writing, but it showed that
75% of 12th graders remained anxious. Research is needed to find out if writing
anxiety plays a role in poor writing entrance tests for incoming freshmen.

Appendix: Resources Used by Linkage Grant Participants

Donovan, T. R., and McClelland, B. W. Eight Approaches to Teaching Composition
(NCTE, 1980).

Caoper, C. R., and Odell, C. Evaluating Writing (NCTE, 1977).

. Research on Composing: Points of Departure (NCTE, 1978)

Lindemann, Erika. A Rhetoric for Writing Teachers (New York: Oxford Univ. Press,
1982).

Perrin, Robert, “With Reason and Less Pain: Preparing High School Students for
Freshman Composition.” College English, 44 No. 4 (1982), 405-412.

“Evaluating Instruction in Writing: Approaches and Instruments.” College Com-
position and Communication, XXXIH (May, 1982), 213-229.
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Coming of Age: The WPA Summer
Workshop and Conference

Lynn Z. Bloom and Richard C. Gebhardt

Writing program administrators love to organize. It’s in their blood,
along with DNA and an abundance of red corpuscles. They can’t help
themselves. So if an organization doesn’t exist, they invent one to fill the
vacuum.' [n the first stage of development, members hold meetings to
discuss matters of common interest, to provide moral support, even to
lobby for the organization’s newly-vested interests.? The second stage of
growth and development requires a journal to reach those who can’t get
to the meetings.’ In the third stage of organizational maturity the
members proselytize, recruit, and train new members to learn the
folkways of their forbears, the tricks of the trade, the state of the art;
they can do this with particular efficiency—and gusto—during a sum-
mer workshop and conference.?

That is the current developmental stage of the Council of Writing
Program Administrators, which held its fifth Summer Workshop in the
summer of 1986 at Miami University of Ohio, in conjunction with the
first WPA Summer Conference. We report on both here.

Like any five-year-old, the Summer Workshop is still in its formative
stages. During these five years, WPA has been experimenting with the
Workshop’s size, format, and content. After the fourth Workshop
(which shrank the earlier ten-day format into five), the WPA officers
decided to try instead an even shorter, more intensive Workshop of two-
and-a-half days, followed by a Conference of equal length. So the
experimentation continues, as it probably will for the foreseeable fu-
ture.> The following discussion identifies the general principles and
ways in which they are currently being applied.

Why. The Summer Workshop and Conference should enhance writ-
ing program administrators’ professional development and promote
cooperation among writing programs in two- and four-year colleges
throughout the country. There are differences between the two—in size,
schedule, and leadership—but the unifying aim of both is to bring
writing program administrators together to exchange ideas in an inti-
mate context, relaxed but purposeful.
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Who. The Workshop should be small, not more than twenty-five
participants, preferably from a diversity of colleges and universities
throughout the country. The Conference can accommodate a larger
number, but it should be small enough (under 200) to be friendly and
cohesive. New directors of writing programs (up and down and across
the curriculum) and writing centers should attend. Indeed, a dozen
have attended each Workshop, and eighty participated in the first
Conference—ranging from new M.A.s or Ph.Ds to more seasoned
scholars, some with new full-time jobs but many years of part-time
teaching. In addition, experienced administrators also came-—deans,
division and department chairs, longer term WPAs—some with vintage
doctorates in literature, others with recent doctorates in rhetoric ot
writing research.

This eclectic mixture might seem at the outset too diverse to be
mutually beneficial; what are the advantages for people who already
know how to do their jobs? A typical answer comes from a veteran
composition teacher, for nine years a department chair before becoming
writing director at another university: “I very much appreciated the
opportunity to spend a week with like-minded souls discussing what
we do with our lives. Like the rest of those who attended, I am
somewhat professionally isolated, and it helped me immensely to hear
what others are doing and to be able to submit my own program to the
judgment of others. I returned home with renewed confidence that [ am
on the right track and that there is a place for me in this particular
professional world.”

Who else. The success of the Summer Workshop and Conference also
depends on the efforts of the Conference Chair (the overall coordinator
of the week’s activities), the Workshop Leader, Conference speakers and
discussants, and the Local Arrangements Committee, unobtrusive but
indispensable.

The Workshop leader should be a mover, a shaper, a survivor, and
an enabler. Past leaders have included Harvey Wiener (La Guardia
Community College), Tim Donovan (Northeastern University), Maxine
Hairston (University of Texas), Linda Peterson (Yale University), Lynn
Bloom (Virginia Commonwealth University). Leaders not only have to
know (and be known in) the field, and be experienced survivors of life in
the trenches and on the hot seat, they must be able to integrate the
group quickly, and willing to provide considerable professional informa-
tion and support not only during the Workshop, but in the years that
follow. A paradigmatic paradox: The leaders must plan the Workshop
very thoroughly in advance, but be flexible enough to accommodate
topics and interests that develop during the Workshop sessions. Most
importantly, Workshop leaders must incorporate the expertise of the
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participants and draw on that at all times. No single person (perhaps
fortunately) has experienced everything a Writing Program Administra-
tor needs to know, but the participants as a group possess enough
knowledge and strategic sense to engage the hearts and minds of
everyone present.

The Conference Chair needs to understand the big picture of writing
program administration in order to fit the key pieces into the conference
frame—focusing the conference on issues of general interest and con-
cern, planning a lively and varied program that includes participants of
diverse types and amounts of experience, from experts to relative
newcomers. The chair is also responsible for the organizational matrix
into which these key pieces fit—handling publicity (WPA tries to reach
every writing program administrator or department chair in the coun-
try), registration, scheduling the program and lodging facilities, answer-
ing inquiries, working with the local arrangements committee to ensure
appropriate food, fun and facilities—the list is endless.

Featured speakers not only share their research at the Conference
itself, they provide focal points for the advance publicity designed to
attract paper proposals during the following winter and spring. The
1986 Conference, for instance, featured major addresses by Winifred
Horner (Texas Christian University) on “Literacy and the English De-
partment,” Edward P.]. Corbett (Ohio State University) on ” A History of
Writing Program Administration,” and Maxine Hairston (University of
Texas) on “The Future(s) of Writing Program Administration.” Just as
important are the individual or team presentations by conference partic-
ipants (see next section, below).

What. The Workshop should provide a substantive overview of the
current issues in writing program administration, as well as some
practical sense of how particular writing programs can accommodate
these. Recent workshops have focused on some or all of the following
topics: the many roles of the writing program administrator; freshman
writing programs, models and sequences; grading and scoring; assess-
ment and placement; writing centers; support services; faculty develop-
ment (recruiting, training, and supervising new TAs and part-time
faculty; re-training and re-inspiring experienced faculty); computers and
writing programs; time management; program evaluation; budgeting
and grantsmanship; and—always of compelling interest—professional
survival and predictions about the future of the profession. Additional
topics arise from the participants’ needs and interests, the ever changing
field, and the particular expertise of faculty from the host institution.
Participants and leaders share with everyone descriptions of the writing
programs in their own institutions, syllabi, writing assignments and test
topics, and bibliographies.
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Recent workshops have been praised for “sticking to an organized
agenda and presenting information based on research and experience,
rather than falling back on anecdote and group ‘rapping’ to support a
loosely planned program.® The quality and quantity of substantive
material was therefore very high. I also found the perspectives of
different composition programs valuable and illuminating, and have
already referred to the shared materials and bibliographies numerous
times.”

The Conference extends and supplements the Workshop; in fact,
their programs cover similar topics, but often from different perspec-
tives. The Conference’s intimate size enables each featured speaker to
appear in a solo session that encourages considerable discussion after
the formal talk. During the rest of the time no more than two sessions
meet concurrently; in these, individual speakers or teams (again, with
substantial audience interaction) address such issues as: “The Role of
the Writing Lab within the Writing Program,” “Budgets and Finances,”
“Evaluating Writing: Department-Wide Holistic Approaches,” “Building
a Writing Across the Disciplines Program,” “Administrative Challenges
of the Computerized Writing Program,” “The Job of the Associate
Writing Director,” and "“Building a High-Yield, Low Budget ESL Pro-
gram.”

When. The Workshop and Conference must be offered in the surnmer
at a ime when WPAs have a bit of breathing space. The only feasible
time is late July or early August, when summer session programs are
ending and before the ides of August have arrived. This time has two
further advantages: It does not conflict with the other summer confer-
ences that have been mushrooming in June and July. It also enables
these events to become the life raft launched for people who have had
writing program administratorships thrust upon them at the last min-
ute; there are more people trying to stay afloat in uncharted seas than
meet the eye.

Where. The Workshop and Conference should be offered in a pleas-
ant location, where they can be affiliated with a local university that will
provide meals, lodging, library and recreational facilities, xeroxing,
student assistants, and where faculty and graduate students can be
involved in the sessions. It should be possible for participants to bring
their families for vacations in the vicinity. In the interests of making the
proceedings accessible to participants throughout the nation, WPA
shifts the location among sites in the East, Midwest, and West, ranging
from Martha’s Vineyard to the University of California at San Diego,
from the University of New Hampshire to Miami University at Ohio, to
the forthcoming 1987 Workshop at Utah State University in Logan.
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How Long. The Workshop should be long enough to cover the
essentials expeditiously, and to provide time for informal interchange
among the participants. The optimum length isn’t clear, although the
21> day version supplemented by the Conference may do the job,
particularly if all Workshop participants attend the Conference. At the
Conference they will find, as one person observed, “not only reinforce-
ment of what was said in the Workshop, but also an opportunity to see
how some of the ideas discussed in the Workshop have been put into
practice in various programs around the country.” The new format
remains to be tested and refined. We are still in the process of coming of
age.

Notes

IWiener's First Law of Writing Program Administration.
2Wiener's Second Law of Writing Program Administration.
3Wiener’s Third Law of Writing Program Administration.
‘Wiener's Fourth Law of Writing Program Administration.

5The Writing Program Administrators’ Creed. WPAs, incessant tinkerers, are
never satisfied with the status quo.

¢Thereby overcoming earlier problems. See Stephen Zelnick, “A report on
the workshop on the administration of writing programs, summer, 1982,” WPA,
6 (Spring 1983), 11-14.
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Bibliography of Writing Textbooks
Barbara T. Weaver

WPA is pleased once again to offer a guide to new textbooks in writing to
aid WPAs and writing teachers in reviewing and selecting texts; this
edition includes texts published during the 1986-87 academic year.
Participating publishers have provided the information for annotations,
which have been edited to maintain objectivity. The terms “process”
and “product” in descriptive annotations refer to the publisher’s repre-
sentation of a text’s orientation or methodology. Unless otherwise
noted, all texts are available as of this publication date; prices and
number of pages may be tentative.

Because of space limitations, I have excluded computer software
unless it supplements a listed textbook, and I have excluded anthologies
of literature from the category “Composition and Literature Texts”
unless they focus on writing about literature. Each text is listed only
once in one of the following categories:

Classification Outline

I. Developmental Writing Texts
A. Handbooks
B. Rhetorics
C. Readers
D. Workbooks
E. Special Texts
II. Freshman Writing Texts
A. Handbooks
B. Rhetorics
C. Readers
D. Workbooks
E. Special Texts
IlI. Advanced Writing Texts
A. Rhetorics
B. Readers
C. Composition and Literature Texts
D. Business and Technical Writing Texts
E. Special Texts
IV. Professional Texts

I. Developmental Writing Texts

A. Handbooks (None listed)
B. Rhetorics
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College Writing Basics, by Thomas Tyner (Wadsworth; 464 pages; $19.75;
1987). Presents grammatical material within the context of the writing
process. Appropriate for first course in a two-course basic writing
sequence. Includes examples, exercises, and introduction to essay writ-
ing. Instructor’s Testing Manual.

Composing with Confidence, by Alan Meyers (Scott, Foresman; 428 pages;
$14.95; 1987). Uses a process approach to paragraph and essay writing
as well as sentence-level grammar, mechanics, spelling, and style.
Numerous exercises. Instructor’s manual.

Confidence in Writing: A Basic Text, by Ed Reynolds and Marcia Mixdorf
(Harcourt Brace Jovanovich, 224 pages; $11.95; 1987). Developmental
rhetoric, reader, and handbook that takes a process approach to basic
writing skills. Focuses on students” own writing, covering paragraphs,
reading skills, summaries, short essays, in- and out-of-class assign-
ments.

Creating Compositions, Fifth Edition, by Harvey Wiener (McGraw-Hill;

576 pages; $17.95; 1987). Basic rhetoric that moves from paragraph to

essay. Includes vocabulary in each chapter, stresses value of talking

;l;out rvriting, and includes new MLA documentation. Instructor’s
anual.

Developing Reading Skills, Second Edition, by Deanne K. Milan (Random
House; 480 pages; 1987). Developmental reading text that combines
elements of rhetoric with reading selections in a highly structured
format. Instructor’s manual.

From Reading to Writing: A Rhetoric and Reader, by Judith Oster (Little,
Brown and Company; 389 pages; $13.95; 1987). Text for non-native
students of English designed to help students attain the language
proficiency necessary to perform academic writing at the college level.

Generating Prose: Relations, Patterns, Structures, by Will Pitkin (Macmillan;
1987) An alternative to traditional sentence combining texts based on the
“chunking” model of discourse structure. Emphasizes development of
ideas before dealing with grammar and punctuation. Instructor’s Man-
ual.

Keeping in Touch: Writing Clearly, by Susan Day, Elizabeth McMahan, and
Robert Funk (Macmillan; 1987). Offers essay assignments for all stu-
dents followed by sets of exercises to meet individual needs; exercises
grouped by goals of fluency, eliminating errors, and logical develop-
ment. Instructor's Manual and Computer Software.
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Passages: A Writer’s Guide, by Richard Nordquist (St. Martin’s Press; 448
pages; 1987). Offers rewriting, drafting, and revising activities for differ-
ent types of writing. Assignments move from simple to complex and
from subjective to objective. Includes sentence combining and grammar.
Instructor’s Manual.

Process and Structure in Composition, by Barbara Clouse (Macmillan; 1987;
448 pages). Combines process and product approaches to developmen-
tal writing instruction. Instructor’s Manual.

Thinking/Writing, by Nancy Cavender and Leonard Weiss (Wadsworth;
240 pages; $18.25; January 1987). Basic writing text incorporates tenets of
good reasoning. Coverage includes grammar, paragraphing, and essay
organization with attention to selecting details and making conclusions.

Writeand Write Again: A Worktext With Readings, by Jane Paznik-Bondarin
and Milton Baxter (Macmillan; 512 pages; 1987). Process-oriented text-
workbook intends to integrate reading, writing, critical thinking, gram-
mar and vocabularly skills. Emphasizes revision; includes ten short
readings to illustrate modes of expression. Instructor’s Manual.

Writing Clear Paragraphs, Second Edition, by Donald et al. (Prentice-Hall;
320 pages; $16.95; 1987). Guide to paragraph writing includes grammar,
punctuation, usage, and sentence structure within rhetorical frame-
works. Emphasizes writing process; addresses technical writing and
writing across the curriculum within a structure of organization, sen-
tences and words.

Writing to the Point, Fourth Edition, by William J. Kerrigan and Allan
Metcalf (Harcourt Brace Jovanovich; 192 pages; 1987). Brief, informal
rhetoric that presents writing principles in six steps.

C. Readers

Breaking Through: College Reading, Second Edition, by Brenda D. Smith
(Scott, Foresman; 384 pages; $15.95; 1987). Uses selections from text-
books (reading levels 6-10) representing a variety of disciplines to
present basic skills needed to comprehend college reading assignments.
New chapter on reading to study. Instructor’s Manual.

The English Notebook: A Basic Guide to Reading and Writing, by Renata Polt
Schmitt (Scott, Foresman; 336 pages; $15.95; 1987). Links reading with
paragraph and short essay writing skills through essays drawn from
contemporary magazines and newspapers. Includes discussion ques-
tions, writing assignments, and grammar exercises. Oversized work-
book format. Instructor’s Manual.
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D. Workbooks

Connections: A Guide to the Basics of Writing, by Peter Adams (Little,
Brown; 448 pages; $17.95; 1987). Developmental writing worktext
presents basics of planning, writing, and revising as well as fundamen-
tals of sentence structure. Alternate chapters on writing and grammar
include exercises. Instructor’'s Manual, Test Bank.

Correct Writing, Fourth Edition, by Eugenia Walker Butler, Mary Ann
Hickman, and Lalla Overby (D. C. Heath; 384 pages; $16.95; 1986). An
alternate text to the Third Edition for remedial and developmental
English courses; all exercises and tests are new. Includes chapters on
grammar and “Glossary of Faulty Diction.” Answer Key.

Easy Writer 1I: Basic Sentence Combining and Comprehensive Skills, by
Dianna S. Campbell and Terry Ryan Meier (Harper & Row; 320 pages;
1986). Sentence combining workbook containing exercises drawn from
“trivia” facts about contemporary personalities, sports, popular music,
and other topics. Instructor’s Manual with Answer Key and Tests.

English Fundamentals, Eighth Edition, Form C, by Donald W. Emery, (the
late) John M. Kierzek, and Peter Lindblom (Macmillan; 1987). Basic
writing skills workbook designed for use as a main text or supplement;
treats principles of grammar and usage. Tear-out exercises after each
chapter. Answer Key.

Essential College English, Second Edition, by Norwood Selby (Little,
Brown; 432 pages; $13.95; 1987). Step-by-step guide to English grammar
and punctuation that focuses on the basics and offers explanations of
rules and mechanics of grammar. Includes practice and review exer-
cises. Instructor’s Manual.

Reading and Study Skills, Third Edition, Form B, by John Langan (Mc-
Graw-Hill; 480 pages; $17.95; 1987). Text written for developmental
studies or basic reading and study skills course asks students to think
about why they are in school. Attends to writing and its relationship to
reading. Instructor’s Manual and Ditto Masters.

Sentence Dynamics: An English Skills Workbook, Second Edition, by Con-
stance Immel and Florence Sacks (Scott, Foresman; 448 pages; $15.95;
1987). Brief grammar worktext dealing with sentence construction.
Reviews sentence structure, parts of speech, punctuation, and usage.
New chapter on paragraph construction and new writing assignments.
Instructor’s Manual and Diskette.
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Sentence Skills, Third Edition, Form B, by John Langan (McGraw-Hill;
512 pages; $16.95; 1987). Comprehensive worktext paying special atten-
tion to fragments, run-ons, sentence variety, and editing. Over 200
exercises. Instructor’s Manual and Ditto Masters.

Simon and Schuster Workbook for Writers, by Emily Gordon and Lynn
Troyka (Prentice-Hall; $9.95; 1987). Includes treatment of writing proc-
ess, constructing paragraphs, style, grammar, punctuation, spelling,
and mechanics. Features exercises keyed to explanations and presented
in connected discourse.

Starting Points: A Guide to Basic Writing Skills, Second Edition, by Richard
Swartz (Prentice-Hall; 384 pages; $16.96; 1987). Presents writing at
sentence through paragraph level. Editing exercises presented in para-
graph form; writing assignment concludes each chapter.

Writing Clear Sentences, by Donald, et al. (Prentice-Hall; 320 pages;
$14.95; 1987). Student-centered textbook designed to emphasize writing
as a way of thinking. Composed of self-contained units for flexible
sequence. Includes both sentence and paragraph exercises.

E. Special Texts

Exploring through Writing: A Process Approach to ESL Composition, by Ann
Raimes (St. Martin’s Press; 336 pages; 1987). Treats invention, arrange-
ment, drafting, revising, and editing; offers thematically grouped read-
ings (28) and pictures (30) as resource material. “Twenty-One Trouble-
spots” illustrates identification and correction of errors. Instructor’s
Manual.

A Writer's Workbook: An Interactive Writing Text for ESL Students, by Trudy
Smoke (St. Martin’s Press; 400 pages; 1987). Emphasizes relationships
among writing, reading, and grammar skills. Five thematic units include
a journalistic reading, a textbook selection, and a literary work as basis
for exercises and writing activities. Instructor’s manual.

II. Freshman Writing Texts
A. Handbooks

Brief English Handbook, by Ed Dornan and Charles Dawe (Little, Brown;
434 pages; $11.95; 1987). Reference guide or classroom text treats con-
ventions of written English and includes discussions on the paragraph,
essay, and research paper. Instructor’s Annotated Edition.

Concise Process Handbook, by Dennis Clausen (McGraw-Hill; 256 pages;
$11.95; February 1987). Concise handbook which takes a process ap-
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proach to presentation of material; deals extensively with prewriting
problems. All exercises are included in accompanying workbook. In-
structor’s Manual.

The Contemporary Stylist, by Bruce Bawer (Harcourt Brace Jovanovich;
304 pages; 1987). Very brief handbook addressing the composing proc-
ess; designed as a personal expression of one writer's view of composi-
tion. Instructor’s Manual.

The Little English Handbook: Choices and Conventions, Fifth Edition, by
Edward P.J. Corbett (Scott, Foresman; 288 pages, $9.95; 1987). Selected
coverage of grammar, style, paragraphing, punctuation, and mechanics;
includes models for research papers in new MLA and APA style,
manuscript format, business letters, and resumés. Supplementary exer-
cises available separately.

The Macmillan College Handbook, by Gerald Levin (Macmillan; 630 pages;
1987) Illustrates two papers from prewriting to revision. Treats para-
graph, sentence, punctuation, mechanics, common errors, diction, rea-
soning, and the documented paper. Instructor's Manual, Correction
Chart, Test Bank, Workbook (by Alice MacDonald), Software.

Simon and Schuster Handbook, by Lynn Troyka; (Prentice-Hall; 750 pages;
$13.95; 1987). Comprehensive handbook beginning with the writing
process and including chapters on critical thinking; paraphrasing, sum-
marizing, quoting; writing in other disciplines. Treats grammar, punctu-
ation, mechanics, and style.

B. Rhetorics

The Bedford Guide for College Writers, by X. J. Kennedy and Dorothy M.
Kennedy (Bedford Books; 640 pages; 1987). Process-oriented rhetoric
centers on sixteen writing assignments. Provides professional and stu-
dent essays for each; discusses stages of writing and applications for
other courses. Instructor’s Manual.

Clear Thinking for Composition, Fifth Edition, by Ray Kytle, Jr. (Random
House; 208 pages; 1987). Revision of concise text combining logic and
composition; emphasizes critical thinking as the foundation for good
writing.

The Harper & Row Rhetoric: Writing as Thinking/Thinking as Writing, by
Wayne C. Booth and Marshall W. Gregory (Harper & Row; 368 pages;
December 1986). Rhetoric that intends to re-examine and challenge the
composition process. Includes logic, essay assignments for each chap-
ter, and extensive coverage of the research paper. Instructor’'s Manual.
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Plain English Please: A Rhetoric, Fifth Edition, by Elisabeth McPherson
and Gregory Cowan (Random House; 512 pages; 1987). Process-ori-
ented rhetoric that intends to illustrate the premise that good writing
comes from good ideas carefully controlled and communicated. Appen-
dix on writing a research paper in new MLA style. Instructor’s Manual.

Processing Words: Writing and Revising on a Microcomputer, by Bruce
Edwards (Prentice-Hall; 400 pages; $16.95; February 1987). A guide for
freshman and advanced writers that presents writing as a recursive
process. Intends to integrate word processing skills and contemporary
composition theory with a focus on revision.

Read, Reason, Write, Second Edition, by Dorothy Seyler (Random House;
496 pages; 1987). Discussion of critical reading, analysis, argument, and
research supplemented by a collection of essays designed to stimulate
papers. Instructor’'s Manual.

Rewriting Writing: A Rhetoric, by Jo Ray McCuen and Anthony Winkler
(Harcourt Brace Jovanovich; 384 pages; $14.95; 1987). Presents the
traditional rhetorical topics from the point of view that all good writing
has been rewritten. Paperback; annotated in second color; revision
checklist. Instructor’s Manual.

Rewriting Writing: A Rhetoric and Handbook, by Jo Ray McCuen and
Anthony Winkler (Harcourt Brace Jovanovich; 484 pages; $16.95; 1987).
Same as above with one-hundred page grammar and usage handbook,
including exercises, at the end. Instructor’s Manual.

The Shape of Reason: Argumentative Writing in College, by John T. Gage
(Macmillan; 250 pages; 1987) Treats argumentative writing combined
with critical reading, revision, style, and research writing. Stresses the
enthememe as central link between thinking about issues and writing a
reasoned response. Instructor’s Manual.

Strategies of Rhetoric with Handbook, Fifth Edition, by A. M. Tibetts and
Charlene Tibbetts (Scott, Foresman; 640 pages; $16.95; 1987). New
edition offers expanded attention to the writing process and new chap-
ters on prewriting, revision, sentence structure, and the research paper.
Instructor’s Manual.

Textfiles: A Rhetoric for Word Processing, by Ronald Sudol (Harcourt Brace
Jovanovich; 320 pages; $15.95; 1987). A freshman rhetoric for use with
any word processing software or system. Tutorials take students
through thinking and writing activities at the computer.
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When Writers Write, Second Edition, by Kathleen MacDonald (Prentice-
Hall; 300 pages; $16.95; 1987). New edition focuses on inter-relation-
ships of audience, purpose, and writing process. Intends to serve both
recent high school graduates and older, returning students. New chap-
ter on thinking and logic.

The Writer's Circle: Reading, Thinking, Writing, by Sarah Morgan and
Michael Vivion (St. Martin’s Press; 416 pages; 1987). Presents stages of
writing, stressing the recursiveness of the process and the writer’s
options. Many annotated student examples. Covers writing about litera-
ture and argument. Instructor’s Manual.

Writing Essays: A Process Approach, by Quentin L. Gehle and Duncan J.
Rollo (St. Martin’s Press; 400 pages; 1987). A rhetoric organized accord-
ing to stages of the writing process. Discusses methods of paragraph
and essay development; reinforces principles and procedures for writ-
ing. Instructor’s Manual.

Writing in the Disciplines, by Diane Durkin (Random House; 512 pages;

February 1987). Offers process-oriented advice for approaching and

completing writing assignments in the humanities, social sciences, and

nMaturallsciences; tailored to the demands of each discipline. Instructor’s
anual.

Writing with Authority: A Guide to the Research Process, by Delija Va-
livkenas (Random House; 256 pages; January 1987). A step-by-step
guide to researching and writing a source paper. Includes exercises and

model essays to illustrate methods of organizing material and develop-
ing a thesis.

Writing with HBJ Writer, by Lisa Gerrard (Harcourt Brace Jovanovich: 200
pages; $10.95; 1987). Rhetoric designed for use with HBJ Writer software
includes assignments that ensure the use of all the program’s features,

C. Readers

The Art of Reading, by Eric Gould, Robert DiYanni, and William Smith
(Random House; 832 pages; January 1987) A four-chapter introduction
to the process of reading followed by a thematically-organized collection
of 113 essays, poetry and ficHon. Emphasizes developing responses to
reading into critical essays. Instructor’s Manual.

The Compact Reader: Subjects, Styles, and Strategies, Second Edition, by
Jane E. Aaron (Bedford Books; 448 pages; 1987). A brief rhetorical reader
containing 36 essays (20 new) with extensive editorial apparatus. New
chapter demonstrates how writers combine rhetorical methods to serve
their purpose. Instructor’s Manual.
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Crossing Cultures: Readings for Composition, Second Edition, by Henry
Knepler and Myrna Knepler (Macmillan; 480 pages; 1986). A thematic
anthology of 63 selections that vary in mode and level of difficulty. New
edition maintains cross-cultural approach to writing.

Current Issues and Enduring Questions: Methods and Models from Plato to the
Present, by Sylvan Barnett and Hugo Bedau (Bedford Books; 608 pages;
1987). Argumentation text/reader that balances classic and contempo-
rary topics and selections. Four chapters cover reading and writing
arguments. Eighty selections include six paired arguments and seven in-
depth units. Instructor’s Edition.

Effective Writing for the College Curriculum: Discourse and the Disciplines, by
Robert Atwan and William Vesterman (McGraw-Hill; 800 pages; $15.85;
February 1987). Rhetorically organized reader including 77 interdiscipli-
nary readings. Includes quotes from writers, discussion questions, main
point summaries, analysis of writing methods, and writing assignments
keyed to topics and methods discussed. Instructor’s Manual.

Essay 2: Reading with the Writer's Eye, by Hans P. Guth and Renee
Hausmann-Shea (Wadsworth; 544 pages; $15.00; January 1987). Anthol-
ogy of over 50 essays designed to encourage reading from a writer’s
perspective, Student essays and interviews with professional writers in
every chapter. Instructor’s Manual.

Essays for the Eighties, by William Vesterman (Random House; 544 pages;
1987). Thematic collection of essays intended to stimulate interest
through topics of central importance to our times and of personal
concern to students.

Explorations in Reading and Writing, by Tom Zaniello (Random House; 464
pages; January 1987). A cross-disciplinary collection of readings offering
multiple perspectives on six topics selected for importance and timeli-
ness. [nstructor’s Manual.

Fields of Writing: Readings Across the Disciplines, Second Edition, edited by
Nancy R. Comley, David Hamilton, Carl H. Klaus, Robert Scholes, and
Nancy Sommers (St. Martin’s Press; 800 pages; January 1987). A cross-
curricular composition reader containing 90 selections—50 of them
new—drawn equally from the arts and humanities, social sciences and
public affairs, sciences and technologies. Instructor’s Manual.

Great Writing, by Harvey Wiener and Nora Eisenberg (McGraw-Hill; 480
pages; $13.95; 1987). Includes plays, poems, fiction, and nonfiction
prose from great writers organized by rhetorical modes. Treats writing
as process throughout; includes questioning strategies. Instructor’s
Manual.
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The HBJ Reader, by Richard Haswell, John Ehrstin, and Robert Witkinson
(Harcourt Brace Jovanovich; 640 pages; 1987). Fifty-four contrasting
essays from eighteen essayists of the 20th century. Instructor’'s Manual.

The Heath Reader, Second Edition, by Boyd Litzinger (D. C. Heath; 524
pages; $13.95; August 1986). A reader for freshman composition or
English courses organized by theme or rhetorical mode; includes over
100 selections, including poems and short stories. Appendix on Writing
the Essay. Instructor’'s Guide.

The Lexington Reader, by Lynn Z. Bloom (D. C. Heath; 896 pages; $14.95;
1986). Rhetorically organized reader with over 120 selections from a
variety of general sources and academic fields. Includes student essays,

material on the writing process, and extensive apparatus. Instructor’s
Guide.

The Muacmillan Reader, by Judith Nadell and John Langan (Macmillan; 640
pages; 1987) Rhetorically arranged reader that includes 56 contemporary
and classic readings; many selections never before anthologized. Intro-
duction and student essay provided for each of nine rhetorical modes.
Instructor’s Manual.

Modern American Prose: A Reader for Writers, Second Edition, by John
Clifford and Robert DiYanni (Random House; 576 pages; 1987). Essays
by fifteen American writers introduce voice, style, and rhetorical modes.
New to this edition are authors Alice Walker, Barbara Tuchman, Richard
Selzer, and Stephen Jay Gould. Instructor’s Manual.

Outlooks and Insights: A Reader for College Writers, Second Edition, edited
by Paul Eschholz and Alfred Rosa (St. Martin’s Press; 784 pages; January
1987). Thematically arranged collection of 85 essays, 6 short stories, and
11 poems. Thematic subsections highlight contemporary issues. Ex-
panded introduction and 72 new selections in second edition. Instruc-
tor’s Manual.

Point Counterpoint: Eight Cases for Composition, by Thayle Anderson and
Kent Forrester (Harcourt Brace Jovanovich; 608 pages; 1987). A thematic
reader offering 92 selections organized around eight controversial top-
ics. Includes a brief rhetoric and a handbook for the research paper.

Prose Models, Seventh Edition, by Gerald Levin (Harcourt Brace
Jovanovich; 540 pages; $13.95; 1987). Reader introduces rhetoric and
logic of the essay through the analysis of 104 prose models of varying
lengths. New sections include essays on writing and short stories.
Instructor’s Manual.
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The Prose Reader: Essays for College Writers, by Kim Flachmann and
Michael Flachmann (Prentice-Hall; 1987). Rhetorically arranged anthol-
ogy of 50 essay selections with accompanying writing assignments; each
mode introduced by explanation and student writing examples. De-
signed to become progressively more complex.

Read and Write: A Guide to Effective Composition, by Charles W. Harwell
and James F. Dorrill (Harcourt Brace Jovanovich; 384 pages; 1987). A
rhetoric, reader, and handbook that intends to synthesize a traditional
emphasis on methods of development with exposition of the writing
process.

Reading and Writing Short Essays, Third Edition, by Morton A. Miller
(Random House; 432 pages; 1987). A rhetorical reader of short nonfic-
tion prose; new edition places greater emphasis on the paragraph and
includes 22 new essays. Instructor’s Manual.

Reading Critically, Writing Well: A Reader and Guide, by Rise B. Axelrod
and Charles R. Cooper (St. Martin’s Press; 640 pages; January 1987). A
reader and text devoted to critical thinking skills and strategies for
applying these skills to reading and writing. [ncludc,as 67 selections;
extensive apparatus and annotated samples. Instructor’s Manual.

Reading for College Writers, by Laurence Behrens and Leonard Rosen
(Little, Brown; 512 pages; $12.95; 1987). A reader presenting methods of
writing papers based on sources. Focuses on inference, summary, and
synthesis. Instructor’'s Manual.

Reading, Responding, and Writing: Short Essays and Stories for Composih_'orz,
edited by Domenick Caruso and Stephen Weidenborner (St. Martin’s
Press; 256 pages; February 1987). A thematically organized collection of
40 short readings. Features editorial apparatus, sample responses, and
instruction for peer editing. Instructor’s Manual.

The Resourceful Writer: Readings to Accompany the Harbrace College Hand-
book, by Suzanne S. Webb (Harcourt Brace Jovanovich; 640 pages; 1987).
A rhetorically organized anthology of 88 essays and other readings
published expressly to accompany and augment the Harbrace College
Handbook. Instructor’s Manual.

Responsibilities: A College Reader, by Edward Quinn (Harper & Row; 396
pages; 1986). A thematically organized reader designed spgcnﬁcally_for
working adults attending college. Writing topics include raising families,
voting, and parenting. Instructor’s Manual.
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75 Readings: A Freshman Anthology (McGraw-Hill; 320 pages; $6.95; 1987).
Anthology of traditional and contemporary essays with no apparatus;
separate Instructor's Manual and Ditto Masters include apparatus for
each essay—author biography, vocabulary questions, content and strat-
egy, and suggestions for writing.

The Short Prose Reader, Fourth Edition, by Gilbert Muller and Harvey
Wiener (McGraw-Hill; 456 pages; 1987). Rhetorically organized reader
begins Wlth' prose writing techniques and progresses to analytical and
argumentative writing. New chapter on the writing process; questions
follow all readings. Instructor’s Manual.

Short Takes: Model Essays for Composition, Second Edition, by Elizabeth
Penfield (Scott, Foresman; 368 pages; $12.95; 1987). Contains 54 brief
essays (24 new), printed in their entirety. New edition rearranged to
provide sequential order of skill development; argument chapter ex-
panded. Instructor’s Manual.

Spectrum: A Reader, by Hans Ostrom, Mary T. Turnbull, and Robert F.
Garratt (Harcourt Brace Jovanovich; 544 pages; $13.95; 1987). A themati-
cally arranged collection of classic and contemporary essays, poems,
and short stories on topics ranging across the curriculum. Includes
headnotes, questions on rhetoric and content, vocabulary, and writing
suggestions. Instructor's Manual.

Students Write: A Collection of Essays, by Leonora Woodman and C. Beth
Burch (Scott, Foresman; 336 pages; $15.95; 1987). An anthology of 50
student-written essays and comments about writing, arranged by genre.
Five essays in each chapter are followed by discussion questions.
Instructor’s Manual.

The Way a Writer Reads: A College Reader, by Elizabeth Cowan Neeld
(Scott, Foresman; 608 pages; $13.95; January 1987). Aims to show
students how to identify the characteristics of good writing and how to
produce them in their own work. More than 70 selections, plus writing
assignments. Instructor’s Manual and Comprehension Quizzes.

Ways of Reading: An Anthology for Writers, edited by David Bartholomae
and Anthony Petrosky (Bedford Books; 640 pages; 1987). A collection of
22 challenging, lengthy selections designed to integrate reading, writ-
Ing, and critical thinking. Includes apparatus to make readings accessi-
ble and offers eight assignment sequences for writing projects.

Words and the Writer: A Language Reader, Second Edition, by Michael J.
Hogan (Scott,. Foresman; 368 pages; $15.95; 1987). Thematically ar-
ranged collection of essays on language (22 new) offers varied topics for
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reading and discussion. New chapters on advertising and on humor;
new writing assignments. Instructor’s Manual.

The World of Work: Readings for Writers, by John Presley and Norman
Prinsky (Prentice-Hall; 352 pages; $14.95; 1987). Thematically organized
selections relating to career or career choice from historical periods
ancient to modern; apparatus points out rhetorical strategies, arrange-
ments, and stylistic devices.

Writing Day by Day: 101 Complete Short Essays, by Robert Atwan and
William Vesterman (Harper & Row; 488 pages; December 1986).
Presents essays (500-2000 words) by contemporary journalists and es-
sayists; most authors represented by multiple essays. Offers rhetorical
and thematic tables of contents. Instructor’s Manual.

Writing in the Disciplines: A Reader for Writers, by Mary Kennedy et al.
(Prentice-Hall; 544 pages; $13.95; 1987). An anthology of readings from
the humanities, sciences and technology, and the social sciences that
emphasizes effective strategies to use before, during and after reading.
First chapter treats process of academic writing.

D. Workbooks

Brief English Workbook, by Ed Dornan and Charles Dawe (Little, Brown;
256 pages; $9.95; 1987). Offers practice in grammar, mechanics, and
writing for students in freshman composition courses. Answer Key.

Concise Process Workbook, by Dennis Clausen (McGraw-Hill; 250 pages;
$9.95; January 1987). Presents exercises to accompany the Concise Process
Handbook, arranged in parallel sequence.

GrammarLab Workbook, by Michael Southwell (Little, Brown; 192 pages;
$11.95; 1987). Provides exercises for additional practice and repetition to
accompany the GrammarLab software—a series of five interactive compu-
ter disks that focus on fundamental problems.

Harbrace College Workbook, Form 10B, by Sheila Y. Graham and Larry G.
Mapp (Harcourt Brace Jovanovich; 350 pages; 1987). Provides both text
and exercises arranged according to section numbering of the Harbrace
College Handbook; may be used independently.

E. Special Texts

The Bedford Guide to the Research Process, by Jean Johnson (Bedford Books;
380 pages; 1987). Step-by-step guide to research covering four major
documentation styles. Annotated bibliography in over 25 subject areas;
appendix lists style manuals for 28 disciplines. Student examples.
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The Research Paper: A Common-Sense Approach, by Thomas Gaston and
Bret Smith (Prentice-Hall; $10.95; February 1987). Inciudes library re-
search, writing and documenting a research report (MLA and APA
styles), and primary research for reports on the job. Stresses reasons for
research and accurate documentation.

Revising Prose, Second Edition by Richard A. Lanham (Macmillan; 112
pages; 1987). Self-teaching guide to prose revision presents an eight-step
“Paramedic Method” for translating “Official Prose” into “Plain En-
glish.” Interdisciplinary examples; discusses effect of computers on
revision, Self-Teaching Exercise Book.

Sentence Composing: The Complete Course, by Don Killgallon (Boynton/
Cook; 176 pages; $9.50; 1987). Uses four sentence-manipulating tech-
niques—scrambling, imitating, combining, and expanding-—in conjunc-
tion with professionally written sentences for practice in using

absolutes, appositives, participle phrases, and various clausal struc-
tures.

Thinking for Yourself: Developing Critical Thinking Skills through Writing, by
Marlys Mayfield (Wadsworth; 320 pages; $15.75; January 1987). Text for
freshman or developmental courses focuses on sharpening thinking
skills to improve writing. Includes exercises and writing assignments.

A Writer's Introduction to Word Processing, by Christine Hult and Jeanette
Harris (Wadsworth; 144 pages; $8.25; January 1987), Introduces use of
word processing at stages of the writing process, including revising,
editing, and proofreading on a word processor. Offers writing activities,
exercises, and assignments.

Writing Fiction: A Guide to the Narrative Craft, by Janet Burroway (Little,
Brown; 416 pages; $15.95; 1987). An introductory guide that combines
discussion of narrative elements with guidelines for fiction writing.

Writing from Sources, Second Edition, by Brenda Spatt (St. Martin’s Press;
512 pages; 1987). Presents series of skills involved in wrifing based on
sources. Second edition includes new readings, appendix on essay
exams, and new MLA documentation.

Writing Poems, by Robert Wallace (Little, Brown; 414 pages; $14.95; 1987)
Treats both imaginative and technical aspects of poetry writing for the
beginning poet; includes an anthology.

Writing Research Papers: A Complete Guide, Fifth Edition, by James D.

Lester (Scott, Foresman; 320 pages; $5.95; 1987). Step-by-step guide;
new addition increases coverage of writing thesis statements, evaluating
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sources, and using minicomputers. Two new sample papers; list of
source materials by discipline. Instructor’s Manual.

III. Advanced Writing Texts
A. Rhetorics (None listed)
B. Readers (None listed)
C. Composition and Literature Texts

Composition and Literature: Exploring Human Experience, by Jesse Jones,
Veva Vonler, and Janet Harris (Harcourt Brace Jovanovich; 800 pages;
1987). A collection of fiction, poetry, drama, and essays fo_r the one- or
two-term composition sequence with a strong focus on literature. In-
structor’'s Manual.

Fiction: An Introduction to Reading and Writing, Edgar Roberts and Henry
Jacobs (Prentice-Hall; $13.95; January 1987). Emphasizes writing about
literature; contains a collection of classic and contemporary fiction.
Designed for freshman or sophomore level courses.

Writing about Literature: Aims and Process, by Joyce MacAllister, (Macmil-
lan; 320 pages; 1987). Approaches writing in response to literature by
combining principles of classical rhetoric and recent composition re-
search. Treats reading the work, generating ideas, writing first through
final drafts. Instructor’s Manual.

D. Business and Technical Writing Texts

Business Communcations, by Ray Dumont and John Lannon (Little,
Brown; 640 pages; $27.95; 1987). Emphasizes writing process in business
and industrial communications; discusses computers and current tech-
nology throughout; provides applications, exercises, examples, and
models. Instructor’'s Manual, Test Bank, Workbook, Computer Disk,
Transparencies.

The Business Writer's Handbook, Third Edition, by Charles T. Brusaw,
Walter E. Oliu, and Gerald J. Alred (St. Martin’s Press; 832 pages; March
1987). Combines standard handbook coverage with information on
topics important to business writers; all examples drawn from business
contexts. Four-way access system for flexible use.

Business Writing: Strategies and Samples, by Jeanne W. Halpern, Judith M.
Kilborn, and Agnes M. Lokke, (Macmillan; 480 pages; 1987). 'Offers
models of letters, memos, proposals, reports, and resumes while em-
phasizing principles of effective business writing. Features first, second,
and final drafts by students, samples for discussion, exercises. Instruc-
tor's Manual.
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Communicating in Business Today, by Ruth G. Newman, Marie Danziger,
and Mark Cohen (D. C. Heath; 592 pages; $29.95; December 1986). Text
for courses in business or English departments covers traditional busi-
ness writing topics and writing process. Includes transcriptions of
student discussions and twenty readings on business topics. Software
package, Instructor’s Guide.

Communication on the Job: A Practical Approach, by John Comeau and
Gwen Diehn (Prentice-Hall; 400 pages; $17.95; February 1987). Compre-
hensive overview in two parts: correctness in writing (sentence struc-
ture, grammar, punctuation, style); main areas of business communica-
tion. Includes activities, problems, exercises.

Effective Professional Writing, by Michael L. Keene (D.C.Heath; 608 pages;
$21.95; December 1986). Text for writing courses in technical and scien-
tific disciplines stresses context of audience, rhetorical situation, and
writing process. Treats international communication, automated office,
graphics, oral presentations. Software package, Instructor’s Manual.

Essentials of Technical Writing, by William D. Conway, (Macmillan; 320
pages; 1987). Concentrates on rhetorical patterns as they are applied to
technical communications. Incorporates business and industrial exam-
ples and student models. Instructor’s Manual.

Handbook of Technical Writing, Third Edition, by Charles T. Brusaw,
Walter E. Oliu, and Gerald J. Alred (St. Martin’s Press; 832 pages; March
1987). Provides standard handbook coverage plus information on topics
important in technical communciation; all examples drawn from techni-
cal/industrial contexts. Four-way access system for flexible use.

Organizational Writing, by Larry Bielawski and A. Franklin Parks
(Wadsworth; 512 pages; $32.50; 1987). Text includes casebook, rhetoric,
and handbook in which each business form is introduced in the context
of a case from government, business, or industry. Software for IBM-PC;
Instructor’s Manual.

Practical Business Writing, by Ann Tibbetts (Little, Brown; 544 pages;
$16.95; 1987). Presents the mechanics of business writing with examples
of clear business writing and “task-oriented” exercises designed to help
in the transition from classroom to work place. Instructor’s Manual.

The Random House Guide to Technical and Scientific Communication, by
Donald E. Zimmerman and David G. Clark (Random House; 464 pages;
1987). Takes a process-oriented approach combining research in com-
munication and composition with examples from professionals in tech-
nology and science. Instructor’s Manual.
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Revising Business Prose, Second Edition by Richard A. Lanham (Macmil-
lan; 128 pages; 1987). Text for all levels of instruction in business writing
offers “Paramedic Method” as a corrective for “the Official Style.” Self-
teaching Exercise Book.

Technical Writing: A Reader-Centered Approach, by Paul V. Anderson (Har-
court Brace Jovanovich; 660 pages, $20.95; 1987). An introductory proc-
ess-oriented text that stresses analysis of and consideration for the
reader at every stage of developing documents. Includes chapters on
testing documents and on oral presentations. Instructor’s Manual.

Untangling the Law: Strategies for Legal Writers, by Kristin Woolever
(Wadsworth; 192 pages; $9.50; January 1987). Text for law school stu-
dents or attorneys focuses on the audiences that legal writers address,
with coverage of document organization, style, and persuasive tech-
niques.

Writing: A Guide for Business Professionals, by C. W. Griffin (Harcourt
Brace Jovanovich; 320 pages; $17.95; February 1987). A business writing
text with a process, problem-solving approach to writing memos, short
and long reports, and manuals. Oral presentations, job search, style
guide included.

Writing for Business and Industry: Process and Product, by Kevin ]. Harty
and John Keenan (Macmillan; 512 pages; 1987). Offers process and
product approaches to writing; treats diction, grammar, mechanics, _and
spelling. Suggests approaching writing assignments through analysis of
Purpose, Audience, Format, Evidence, and Organization. Instructor’s
Manual.

Writing for the Technical Professions, by Thomas N. Tryzna and Margaret
W. Batschelet (Wadsworth; 384 pages; $27.00; January 1987). Treats
technical writing process from audience analysis to formatting; illus-
trates techniques with cases. Includes group writing, technical research
methods, oral presentations, and environmental impact statements.
Instructor’s Manual.

Writing in Organizations: Purposes, Strategies, and Organizations, by Peggy
Maki and Carol Schilling (McGraw-Hill; 448 pages; $16.95; 1987). Text on
organizational communication for courses in business writing empha-
sizes writing process and collaborative approach to writing. Instructor’s
Manual.

E. Special Texts
The Writing of Economics, by Donald N. McCloskey (Macmillan; 80 pages;
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1987). Offers principles of clear and effective prose as they apply to the
discipline. Addresses obstacles to composition from invention to con-
vention; discusses clear tables, graphs, and equations.

IV. Professional Texts

Bibliography of Composition and Rhetoric, by Erika Lindemann (Longman;
400 pages; $24.95; December 1986). Classified annotated listing of schol-
arship on written English and its teaching. Includes over 4,000 entries
published during 1984 and 1985, indexed by author/editor and cross-
referenced by subject. First of annual volumes.

Computer-Assisted Instruction in Composition: Create your Own! by Cynthia
L. Selfe (NCTE; 144 pages; $15.00; 1986). Explains how composition
teachers can produce their own CAI. Covers designing an instructional

sequence, working with a computer programmer, field testing, and
marketing.

The Consequences of Writing: Enhancing Learning in the Disciplines, by
Robert Parker and Vera Goodkin (Boynton/Cook; 192 pages; $10.50;
1987). Presents historical and philosophical background on the writing-
across-the-curriculum movement and case studies of writing in both

academic and vocational classes. Many samples of student written
work,

Convergences: Transactions in Reading and Writing, edited by Bruce T.
Petersen (NCTE: 271 pages; $15.50; 1986). Collection of sixteen essays
based on the premise that a transactional model of reading and writing
will lead to the convergences of these processes in literature, composi-
tion, and language classrooms.

The Journal Book, edited by Toby Fulwiler (Boynton/Cook; 352 pages;
$12.25; March 1987). 39 articles by writing teachers and researchers
explore the use of student journals, detailing implications and applica-
tions, theory and practice. Examples from many grades and disciplines.

The Making of Knowledge in Composition: Portrait of an Emerging Field, by
Stephen M. North (Boynton/Cook; 352 pages; $12.25; March 1987).
Examines the growth of the study of writing in the last two decades by
focusing on eight major groups of knowledge-makers: Practitioners,
Historians, Philosophers, Critics, Experimentalists, Clinicians, Formal-
ists, and Ethnographers.

Readers, Texts, Teachers, edited by Bill Corcoran and Emrys Evans (Boyn-
torvCook; 272 pages; $10.75; 1987). Twelve chapters by practicing teach-
ers meant to help other teachers implement reader-response theory in
their classes. Detailed examples of how and why the theory works.
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Reclaiming the Classroom: Teacher Research as an Agency for Change, edited
by Dixie Goswami and Peter Stillman. (Boynton/Cook; 256 pages;
$10.75; 1987). Essays by leading teacher-researchers (Atwell, Berthoff,
Boomer, Britton, Emig, Heath, Macrorie, Martin, Mohr, Odell, et al.)
explaining how teachers can become effective researchers and arguing
that they should.

Research on Written Composition: New Directions for Teaching, by George
Hillocks, Jr. (ERIC/RCS and NCTE; 369 pages; $24.75; 1986). Reviews
composition research of the last two decades, including the composing
process, the writer’s repertoire of syntactic and generic forms, and mode
and focus of instruction. The review is part narrative, part statistical
analysis.

Teaching One-to-One: The Writing Conference, by Muriel Harris (NCTE; 189
pages; $13.00; 1986). Covers the student-teacher conference in composi-
tion instruction, from general rationales and guidelines to practical
application and strategies. Includes actual conference transcripts, sam-
ple student papers, and typical student questions.

Teaching with Writing: An Interdisciplinary Workshop Approach, by Toby
Fulwiler (Boynton/Cook; 176 pages; $10.25; 1987). Detailed accounting of
how an interdisciplinary writing workshop works. Extensive sampling
of teacher and student writing to show what can be done to foster
writing in the disciplines.

Teaching Writing with a Word Processor, Grades 7-13, by Dawn Rodrigues
and Raymond ]. Rodrigues (NCTE; 83 pages; $5.85; 1986). Discusses
using lesson files for the word processor and creating challenging files
from existing classroom-tested activities. Appendix provides sample
lesson files.

Directory of Participating Publishers

Bedford Books of St. Martin’s Press
29 Commonwealth Avenue
Boston, MA 02116

617/266-0755

Boynton/Cook Publishers, Inc.
Box 860

52 Upper Montclair Plaza
Upper Montclair, NJ 07043
210/783-3310
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Harcourt Brace Jovanovich
1250 Sixth Avenue

San Diego, CA 92101
619/699-6222

Harper & Row Publishers, Inc.
10 East 53rd Street

New York, NY 10022
212/207-7000

D. C. Heath and Company
125 Spring Street
Lexington, MA 02173
617/862-6650

Little, Brown and Company
34 Beacon Street

Boston, MA 02106
617/227-0730

Longman, Inc.

The Longman Building
95 Church Street
White Plains, NY 10601
914/993-5000

Macmillan Publishing Company
866 Third Avenue

New York, NY 10022
212/702-6753

McGraw-Hill Book Company
1221 Avenue of the Americas
New York, NY 10020
212/512-2220
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National Council of Teachers of English
1111 Kenyon Road

Urbana, IL 61801

217/328-3870

Prentice-Hall, Inc.
Englewood Cliffs, NJ 07632
201/592-2228

Random House, Inc.
201 East 50th Street
New York, NY 10022
212/751-2600

St. Martin’s Press
175 Fifth Avenue
New York, NY 10010
212/674-5151

Scott, Foresman and Company
1900 East Lake Avenue
Glenview, IL 60025
312/725-3000

Wadsworth Publishing Company
Ten Davis Drive

Belmont, CA 94002

415/595-2350




Contributors

Lynn Z. Bloom, Professor of English at Virginia Commonwealth University, was
leader of the 1986 WPA Summer Workshop and with Winifred Horner will lead the
1987 Summer Worskshop. She is Vice-President elect of WPA.

William K. Buckley received degrees in English from California State schools. He
has taught English at San Diego State University, at Miami University in Oxford,
Ohio, and is presently teaching at Indiana University, Northwest, where he directs a
writing program and functions as a consultant to local high schools. As co-editor
with G. ]J. Butler of Recovering Literature, and co-author with S. L. Luce of A Half-
Century of Celine: 1932-1982 An Annotated Bibliography, he has published essays on
Celine, Lawrence, and joyce. G. K. Hall will publish in 1988 a volume of essays on
Celine he is editing.

Barbara Gordon is Assistant Professor of English at the University of Texas, El Paso.
She is an officer in the local NCTE affiliate and a frequent presenter at national
conferences. She is a frequent contributor to ERIC. Dr. Gordon'’s current research is
on evaluators’ responses to student writing. Next year she will be Director of Writing
at Elon College in North Carolina.

Christine A. Hult is an Assistant Professor in the Department of English at Utah
State University and co-ordinator of the Research Writing classes. She was selected
as a finalist in the 1983 NCTE Promising Researcher Competition for her work on
rhetorical frames. The article describing that work is found in Barbara Couture (ed.)
Functional Approaches to Writing: Research Perspectives (London: Frances Pinter, 1986).
Dr. Hult's papers and publications include studies on discourse frames, writer
engagement with text, library research, writing in the disciplines, and writing with
word processors. She has recently published a textbook on research (Researching and
Writing: An Interdisciplinary Approach, 1986) and another on word processing (A
Writer’s Introduction to Word Processing, 1987, with Jeanette Harns), both available
from Wadsworth Publishing Company.

Rick Gebhardt is Professor of English and Associate Dean of the College at Finlay
College in Finlay, Ohio. Professor Gebhardt is editor of College Composition and
Communication and winner of the 1978 Braddock Award. His publications appear in
numerous journals in composition and literature.

Linda H. Petersen is co-director of the writing program at Yale University and
incoming president of WPA. She has published on both composition and literatitre
in such journals as CCC, ADE Bulletin, PMLA, and WPA. Her current research
involves the intersection of gender and autobiographical writing, particularly as it
relates to the assignments we give in composition courses.

Barbara Weaver is Assistant Professor of English and Writing Center Coordinator for
the University Learning Center at Ball State University. She is vice-president of the
Indiana Teachers of Writing. In addition to bibliographies for writing teachers, she
has published articles on teaching and testing writing and is a frequent conference
speaker and consultant. Dr. Weaver is also managing editor of WPA.
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Announcements
Search for WPA Editor

The Council of Writing Pragram Administrators seeks applications from members of
the organization for the position of journal editor. The WPA editor serves a five-year
appointment. Applicants must be published current or former WPAs. A lotter of
application, resume, editorial policy statement, and a letter indicating the extent of
home institutional support should be sent by November 30, 1987. (See editorial).

Call for Paper Proposals
Fourth Annual Conference on Peer Tutoring in Writing

The Fourth Annual Conference on Peer Tutoring in Writing will be held at 1'urdue
University, West Lafayette, Indiana, on November 7-8, 1987. The featured speaker
will be Barry Kroll on “The Writing/Tutoring Process.” The conference invites peer
tutors, professional tutors, and faculty to join in discussions, workshops, and
presentations to share a common concern about tutoring writing. Proposals are
invited on all aspects of tutoring writing, emphasizing topics which explore the
conference theme, how the writing and tutoring processes intersect and interact.
Peer tutors are particularly encouraged to attend and to participate.

For more information about the program, contact Phyllis Lassner; for general
information about the conference, contact Murie! Harris. To register for the confer-
ence, write to: Conference Division Registration, Stewart Center, Purdue University,
West Lafayette, IN 47907. Registration fees (include four meals and snacks): $25 per
student; $50 per faculty.

Conference Co-Chairs:

Muriel Harris and  Phyllis Lassner
Department of English English Composition
Board Purdue University 1025 Angell

Hall West Lafayette, IN University of

{317) 494-3723 Michigan

Ann Arbor, MI 48109
(313) 747-4531

3rd Annual Pacific Coast Writing Centers Association Conference

The Third Annual Pacific Coast Writing Centers Association Conference will be held
at the University of California, Davis, on October 10, 1987. The program committee
is seeking papers on issues relevant to Writing Centers and the teaching of writing:
writing across the curriculum, writing to learn, the writing process, research and
theoretical concerns of writing centers, use of computers, tutor training, the role of
writing centers, writer’s block, faculty development, training teaching assistants to
assess writing, future trends.

Interested participants should send 150 word abstracts to the Program Chair, Jane

Stanbrough, Campus Writing Center, TB 116, University of California, Davis, CA
95616. Proposal deadline is June 15, 1987.
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Membership in the Council of
Writing Program Administrators

Membership in the Council of Writing Program Administrators includes a
subscription to WPA. The membership fee is $15 a year in the United States and
$16.50 a year in other countries.*

To apply for membership, please fill out this form and return it with a check or
money order payable to the Council of Writing Program Administrators. Send
the form and fee to Arthur Dixon, Secretary-Treasurer, WPA ]. Sargeant Rey-
nolds Community College, Richmond, VA 23241

Date

Name

Title

Institution

Address

Amount enclosed $15 $16.50

*Members who join during the period September 1 through January 15 will receive the fall.
winter, and spring issues of the current year’s volume. Members who join from January 15
through September 1 will receive the last issue of the current year (spring) and the first two
issues of the next volume (fall and winter).

Change or revision of name and address. If the name or address printed on
your WPA mailing labels is incorrect or has changed, please print the complete,
correct information below and send it to Arthur Dixon, Secretary-Treasurer,
WPA ]. Sargeant Reynolds Community College, Richmond, VA 23241.
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Council of
Writing Program
Administrators

Past members, WPA Executive Committee

David Bartholomae, 1980-82
Harry Crosby, 1976-81

Anne Ruggles Gere, 1983-85

Maxine Hatrston, 1981-83
E. D. Hirsch, Jr., 1981-83

Lawrence Kasden (S), 1976-79

Elaine P. Maimon, 1976-81

Ben McClelland, 1981-83
Donald McQuade, 1976-79
Richard Raspa, 1976-79
James Raymond, 1976-79
John Warnock, 1981-83
William F. Woods, 1983—-85

Past members, WPA Editorial Board

Kenneth A. Bruffee

(editor, 1977-83)
John Bean, 1983-85
L.yan Z. Bloom, 1981-83
Enid Bogle, 1978-80
Alice G. Brand, 198284
Dee Brock, 1979-81
Barbara Cambridge, 1983-85
Charles R. Cooper, 1981-83
Timothy Donovan, 1978-80
Robert Farrell, 1976-77
Margaret Furcron, 1977-78
Maxine Hairston, 1980—82
John T. Harwood, 1981-83

Winifred Horner, 1978-79
Douglas Howard, 1982-84
Michael Joyce, 1977-78
Erika Lindemann, 1978-79
Richard Marius, 1980-82
Ellen Nold, 1978-79

Linda Peterson, 1983-85
John Presley, 1982-84
David Rankin, 1979-81
David Sloane, 1977-78
Nancy Sommers, 1979-81
Richard Sterling, 197980
Nathaniel Teich, 1978-80
Joseph E. Trimmer, 1978-79





