










ing academic prose for some scholars into a more personal medium, one
that might conceivably offer fewer problems to some students.

The second perspective, calling into question our modem notion of
the individual's ownership of texts, seems to be gaining momentum at the
present time. In their discussions of plagiarism, both McLeod and Kolich
briefly allude to new questions being asked about text ownership. Kolich
mentions the increasing practice of joint- and anonymous authorship in
business and commercial writing of sales letters and advertising copy, for
example (146). McLeod also notes that "the notion of stealing ideas or
words is not only modem, it is also profoundly Western" (12). In their co­
authored Singular Texts/plural Authors, Andrea Lundsford and Lisa Ede
explore the subject of text production and text ownership from many
angles, offering their personal narrative about writing their book, the
results of their study of collaborative writing in the workplace, a history of
authorship, and a discussion of how poststructualism is affecting author­
ship. Although they stress academia's resistance to changing notions of
authorship, their book's tone and methods might indicate that the shift in
attitude toward scholarly writing continues apace. As long as students are
required to write academic prose, however, WPAs will have to understand
the complex reasons that make this a difficult endeavor for so many.

Suggestions for Change

Ifwe accept that the task ofwriting academic prose, so often assigned in the
fonn of the research paper, is as complex a skill as I have argued, then what
should a teacher do? How can we possibly succeed, given the constraints
under which most of us work of too many students and too little class time
for intensive one-on-one work? Perhaps within the present arrangement
of the freshman writing program there is no solution, but ifwriting-across­
the-curriculum programs allow discussion among faculty who teach un­
dergraduates and some rearrangement of class schedules for writing
support classes, a profound change could be effected.

A theoretical model might well be Vygotsky's suggestions for teach­
ing "highly complex internal processes." (See Chapter 6 of Mind in Society.)
In addition, Jerome Bruner gives a useful account of the implications of
Vygotsky's "zone of proximal development" in Actual Minds, Possible
Worlds (Chapter 5). As Vygotsky writes, " 'good learning' is that which is
in advance of development"; that is, contrary to the usual notion that
students learn a complex skill when they are developmentally prepared to
do so, he asserts that schoolleamingmust precededevelopmental readiness.
Teachers tend to despair when encountering students who have so far to
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go to produce the educational product desired, but Vygotsky offers a
solution to this problem by describing the intervention of a mentor who,
through sensitivity to the conceptual level of his or. her leamer, sets
structured tasks and provides the necessary task modelmg, so the learner
can accomplish the task first with assistance and then alone. As Bruner
points out, use of the mentorI teacher enables Vygotsky to link the mean­
ing-making apparatus of the individual thinker with the discourse-gener­
ating function of the culture. This is what caring and informed teachers
have said all along.

Shaughnessy calls for "a few years ofsteady reading, writing, talking,
and listening in an academic setting [which is ] certain to increase the
intellectual tenacity" of students (273). Rose's account of his own schooling
eloquently testifies to the power of mentoring teachers to transform lives.
[n terms of a college program, he suggests that students must have ample
opportunities to practice academic writing, to talk about reading and
writing, to fill in the backgrounds they lack. As he says, "You could almost
define a university education as an initiation into a variety of powerful
ongoing discussions, an imtiation tha tcan occur only through the repeated
use of a new language in the company of others" (192).

Education begins in conversation between teacher and student and
slowly evolves into conversations among teacher, students, and texts.
There's no quick teacher-proof and labor-efficient way to bring students
into the very particular conversations that constitute higher education and
that underlie writing scholarly texts and research papers. Yet if we are
going to produce large numbers of students who are liberally educated,
there's no other way. Meanwhile, as teachers of writing and WPAs work
toward this idyllic setting, we must be mindful of the difficulty of the tasks
we set and balance compassion with tough expectations when assigning
academic research papers.
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