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Writing As Interior Mirror

William Strong

Mirrors.

They provide us with reflections, a sense of our physical selves. Even
more than this, however, mirrors are psychologically important. Since
the image is obviously not the real thing, mirrors provide a kind of
psychological detachment. We see ourselves as the world sees us; but we
simultaneously perceive the inside of the image as well. This awareness
of two worlds—a world of surfaces and a world of thoughts and
feelings—nudges us from an egocentric perspective toward a more
detached, “adultlike” one.

In a metaphoric sense, a liberal education provides even further
detachment, helping us to inhabit different “frames”—historical, eco-
nomic, scientific, religious, literary, and so on. In other words, informa-
tion from these fields interacts with a necessarily egocentric perspective,
enabling us to see ourselves in context. The constructs provided by
modern psychology, for example, help us to view our own behavior and
motivation from the viewpoint of a clinical outsider: the self examining
itself. In the area of learning, such a double-focus—the self examiningits
own processes and presumably coming to understand them better—is
called “metacognition.”

I want to make three related points in this paper: first, that writing
provides an “interior mirror” for students—one that reduces egocentric-
ity and helps them to achieve a measure of detached, adultlike perspec-
tive; second, that this metacognitive perspective is engaged as students
focus attention on their own writing processes; and, third, that the new
perspective fundamentally changes the way that students regard both
text and themselves as writers. My claim is that a “learning-about-
learning” orientation provides context for collaboration between stu-
dents and writing instructor.

In this paper I discuss how such learning might be orchestrated into a
writing course and provide examples of students dealing with three
tasks. All samples of student writing are presented in their original form,
unedited by my strong-willed hand.

Writing About Teaching/Learning

The course, “Writing about Teaching,” really began with a question: Why
not design a writing course for prospective teachers that relates to their
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career goals? More specifically, why not use the teaching/learning nexus
as the center for writing, a place from which all assignments radiate?
Pursuing answers to these questions, ] have watched the course evolve
over three years to its present shape, one dominated by the metaphor of
interior mirror,

Ibegin the course by making my teaching assumptions explicit: that my
job, as instructor, is to provide a workshop environment so that students
can learn from each other as well as from me; and that their job, as
students-training-to-be-teachers, is to pay attention to whatever
emerges as writing, as advice about writing, or as skills introduction. I
point out how, as children, we all construct for ourselves—without
“teaching” in the conventional sense—an incredibly complex and detailed
model of language, first by “paying attention,” then by “testing out”
language on those around us. The situation for writing is not so differ-
ent, [ suggest. Reallearning—the kind that makes a difference in writing
performance—is achieved not merely by attending class, though that is
important, but instead by attending to writing. I insist that language is
the real teacher.

In this early discussion we move toward a question, one that serves as
scaffolding for the first assignment. “How is it that you learned to
write?” I ask. What memories do you have of the process? Was it an
experience that you found engaging or frustrating? What did early writ-
ing “feel” like? As you moved through school, did you have better or
worse experiences? How about out-of-school writing such as diaries,
letters, poetry, or essay contests? Is this kind of writing an important
part of your “story”? And what about college experiences with writing?
Have these deepened your understanding of the writing process and
helped you with the various “moves” of being a writer?

Such questions point toward more general ones, of course, and it is
these that I ask students to “reflect” on: What patterns do you notice in
your remembered writing experiences? Were some kinds of writing
typically more difficult (or more engaging) than others? Were some of
the teaching practices of your instructors more destructive (or more
constructive) than others? What do you think you know about writing or
about yourself as a writer? And so on.

Thus, the writing autobiography assignment asks students to nar-
rate—and make sense of —their own experiences in learning to write.
The assignment is not an easy one, even for skilled writers, but most
students like it. The task demands an ability to select relevant experi-
ences, to create narrative/descriptive scenes, and to comment on the
significance of experiences from a “reflective” or “detached” point of
view. it is the decentering part of the assignment—the “so what” ques-
tion following the narrative details—that many students find perplexing.
To deal intelligently and truthfully with patterns in one’s own life is a
difficult task, of course.
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In the following excerpt, a writer-with-promise—Karen—solicits her
readers’ attention:

Miss Hansen, a southern bell from Mississippi, was now our substitute
teacher. She was a former english teacher, | think in the colonial period. She
wore a high puffed bun on her head with ringtets out lining her face. Her
dresses were out-of-this-world, frilly pinks, yellows, baby blue and white.
Each day we were greated with, “Hi ya all, Please put your pencils in writing
position and write for me.” Writing, not one of my best subjects in the first
place, suddenly became my worst. She insisted that we could all become
“pulitizer prize winners”, if we just highten our vocabulary with eloquence
and style. As aresult, I began substituting words like impecable for perfec-
tion, juvenile for youth, duplicate for copy, and myriads of other transliter-
ations. I began to loath writing, up until the second day of March. I have this
date written in my journal. I entered into Miss Hansen’s class just in the
nick of time, to hear the end of the usual high pitched “Hi ya all, lets write.”
I, lazily, began writing about “death.” Upon finishing [ handed my paper in
and 1 started talking, laughing, and generally making trouble with my
friends. Behind me I heard the airy laugh and tipped-toed pattering of Miss
Hansen’s feet, comming my way. Whispering, she said, “Karen, your paper
was the best I've read, keep up the good work.” I wasn’t sure if [ could trust
my ears. For weeks I had been hearing; more body, details, spelling, and
vocabulary, vocabulary, vocabulary! And not this, a compliment?

There are proofreading problems aplenty here, of course, but there is
also a sense of a writer taking her own meanings seriously. It is this
involvement that I seek. In this draft, Karen begins to generalize about
the significance of compliments:

It was just a small insignificant act on the teacher’s part. But for me, it
was the first time I could remember receiving a compliment of my writing. I
was in a silent heaven, daydreaming a about the pulitizer prize 1 would be
receiving. The ironic thing about my paper was, l hadn’t even looked at my
thesaurus once that day. The paper was totally me. Needless to say, I no
longer payed attention to Miss Hansen’s hightening vocabulary talk. But |
did learn to be me when I wrote.

Karen then goes on to describe how the single compliment helped her on
several occasions to continue writing, to keep a journal, and to “become
more aware of my writing habits, good and bad.” And then, in a well-
written section, she relates how she went into a later English class with
her head high and her ears cocked, “ready for the instructions on writing
assignments.”

Karen returns to the theme of compliments as she struggles to deal
with the significance of her experience. Here she discusses an experience
in fifth-grade student teaching:

I tried to praise the good and work with each student to improve their bad

habits.  made each child feel like his writing was important. ] wanted them
to feel like 1 felt when Miss Hansen had complimented my writing back in
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ninth grade. [ noticed a change in my students, their attitudes toward
writing improved one-hundred percent. Because of this initial experience,
and the others that followed; I feel that I have become a better writer. [ feel
more comfortable to express myself and | have a greater desire to improve
on my writing. | also want to help others improve.

And so on. Once again, there is much that deserves attention, com-
ment, and revision—not to mention, as Karen might remind us,
compliment.

Workshops and Journals as Mirrors

The revision workshops that follow this assignment provide the context
for collaboration, In other words, as students share their writing in
response groups, attention inevitably centers on “making sense” of writ-
ten texts.

Some students will have narrated several incidents but have side-
stepped the “so what” question on the minds of their reader/listeners.
Other students will have told stories that bring forth deep emotions—
usually anger—that they cannot handle rationally. Still others will have
generalized in a perfunctory way about the cosmic importance of good
writing or “the need for effective communication in our increasingly
complex and technological society,” without really addressing the auto-
biographical center of the assignment. For all of these students, as well as
for those who are more clearly on the “write track,” response groups
provide essential feedback.

Indeed, the response groups probably provide the essential “mirror-
ing” function of the course, helping writers to internalize an image of
how a given text is perceived by others. Students comment on both the
substance and form of each other’s drafts; subsequent revisions are
checked (and rechecked) with group members as writers attempt to
address various concerns of their peers. Conferences with me—and
feedback on drafts-in-progress—also help students to see their emerging
texts in a less egocentric way—namely, as reflections of them but
detached from them.

This distinction is a crucial one for the course. Without it, students are
more-or-less blocked from making real growth in writing. On the one
hand, if they have little involvement in their prose—that is, do not see it
as a reflection of personal meaning, a textual representation (or image) of
their thinking—instruction is unlikely to take. On the other hand, if they
cannot separate their sense of self from ink squiggles on a page, they will
remain trapped in their own anxiousness, unable to profit in any substan-
tive way from the comments of others.

Put simply, collaboration cannot and will not occur unless students
realize the fundamental paradox of writing: that text provides an image
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of the writer but only an image. In looking into the mirror of reader
response, one must first acknowledge the validity of that response—the
real reflection it provides—and then realize that the image is not the
blood-and-guts thing called “self.”

In addition to response groups, writing process journals help students
to consider what writing is, how it works, and why it requires “self-
reflecting” practice. Students read Donald Murray’s Write fo Learn (Holt,
1984), a text that meshes with the learning-about-learning objectives of
the course and its process assumptions. In doing this reading they try to
summarize key points in the seven chapters—one way of consolidating
them, of course—and also to react to Murray’s content andjor style of
presentation. While these journal entries are very uneven in linguistic
sophistication and overall quality, I cannot overemphasize their impor-
tance for developing both interest in and knowledge about the process of
composing. By repeatedly attending to the task of summarizing and
reacting, students begin to internalize a model of writing. These shared
“glimmerings,” a regular part of the introductory routine for in-class
meetings, often provide momentum for further discussion.

My contention, then, is that as students try to articulate their emerg-
ing conceptions of writing—conceptions that writing assignments
attempt to foster—they begin to ask genuine questions and pay attention
to what language has to teach. These insights are difficult to anticipate,
much less to sequence in an orderly fashion. They are governed by the
psychological individual learning connections, not by the course syllabus
or a textbook’s table of contents. In short, writing process journals help
to make written language a major collaborator in the course—at least for
those students who seriously attend to its lessons.

Here is a typical journal entry, again written by an average student, not
one of the “stars.” Notice that the writer refers to Murray as “Don,” a
friendly convention that the class developed; notice, too, that the writing
gets stronger as Lori begins to deal with personal meaning.

Writing Process Journal (Chapter 3)

This chapter was very difficult to finish. It seemed to go on forever. The
points made in the chapter were very good but quite often I felt like Don
was repeating things. L also felt like | was being bombarded with questions.
Many of the questions were related to some area but a reader can only take
so much.

There were some very important points made in this chapter. “Experi-
enced writers recognize that their feelings of confusion and despair are
normal.” This really struck me as I read it. So many times I think writing
should be organized. When I can’t get things to flow smoothly, it frustrates
me. [ guess these feelings really are a part of the writing process.
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The eighteen ways to find a focus were very interesting. I hadn’t thought
about some of them like Question, Design, Reader, and Face. These areas
are very important when writing a paper. No one ever taught me about
considering all aspects of what and how to write, so [ found these new ideas
very helpful.

For the most part, [ find such entries genuinely fun to read. I insist that
students do them, but I refuse to“grade” them. We talk frankly about the
importance of getting comfortable with summarizing and reacting
activities—how such skills might be among the most important that they
will internalize in their learning-about-learning. Over and over I notice
that students make weak starts before focusing on their “interior mir-
ror.” Here is Michelle at work—a loopy, open script:

Writing Process Journal (Chapter 5)

[was very amused by the drafting chapter. [ enjoyed Don’s ideas. His first
paragraph was so good 1t reached out and grabbed my attention. This
paragraph has so much truth and was so realistic to my writing that | was
captured by it. I put off my writing so well, I'm glad other people put off
writing.

The 26 ways Don talked about getting started on a paper were so simple,
but [ don’t think 1 could have thought of them. Sometimes [ think that’s
what a good share of writing is, being able to dig out of yourself what you
know. Because you can’t write about something you don’t know about.

His draft at the end of the chapter I looked forward to. It wasn’t what 1
expected. It had some problems that I guess [ was surprised to see. I guess 1
had just thought when Don would write it all just came out beautiful. His
third paragraph didn’t work for me. I think it was to early in the story to talk
about death, it confused me alittle bit. But overall it was a good beginning. |
know that’s a good share of the problem of writing, getting a good begin-
ning or draft on paper.

I will summarize my comments about the writing process journals by
noting that other types of entries are also included. Typically, the journal
provides a way to model prewriting techniques. But we also use the
journal as a place to reflect on works in progress throughout the term. It
is these “mirrorings,” done week after week, that eventually form the
basis for the final exam prompt—a synthesis of all the students have
“reflected upon.”

Further Reflections on Process

The exam alows students access to their writing process journals but not
to their textbooks. Because the prompt is given to students a week in
advance of the exam, they have plenty of time to get ideas organized.
Here is the direction that students are given.
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You have just received a note from a very close friend or family member. It
reads as follows:

I'm enrolled in a college writing course. The instructor is nice enough but
hasn’t given us any instruction on how to write. As youknow, I have a real
hangup about writing—and now, with no instruction, I really don’t know if
I can handle it. Il take any help that I can get. Could you please—in as clear
a fashion as possible—tell me how to do papers from start to fimish?
Thanks. I owe you one.

Write a letter to your friend, offering your advice about the writing
process.

To say that ] am pleased with this exam prompt would be an under-
statement. Either by accident or design, this exercise in imaginative
collaboration has generated some terrific in-class writing.

Let’s look, for example, at Karen’s work, just seven weeks after her
writing autobiography. In her exam, she writes roughly 1,000 words of
neat, clear script—all tightly organized, all neatly edited. Her writing
exudes both confidence and control. After explaining that “having a
mental picture of your writing process will help solve many writing
problems,” Karen opens her second paragraph this way:

I'm going to explain 2 process for writing that, for some, may seem
complex, challenging and difficult. But, with practice, this process can open
your mind and release skills beneficiat to writing that you never thought
passible. As1explain a five step writing process which consists of collecting,
focusing, ordering, drafting, and clarifying, picture in your mind a well-
built house. This house would have a strong foundation, with the neces-
sary materials and measurements. These materials allow the final structure
to stand straight and have a completed wholeness to it. As in a well-built
house, a well-written paper has a completed wholeness to it. Through
using the techniques that will be discussed in this paper, you can learn and
build your own “foundation” freeing your inhabitions and enabling you to
build your way to success in writing.

Karen develops her paper in a straightforward fashion, moving sys-
tematically through her five major points but taking time out to discuss
“cohesion,” an emphasis in her conferences with me. She is doing many
things well and even showing off a bit. And why not? Her interior mirror
is illuminated. Here, for example, she is discussing “leads,” a subtopic of
the ordering stage:

Leads, taking about thirty seconds to read, capture the reader’s attention.
You can start alead by using a quotation or describing a story or experience.
In this paper I use the umbrella approach. I gave you a five point list of
equally important elements, the elements in writing. The most important
thing to remember in writing leads is to be quick, accurate, honest,»mmple,
write information, and read the paper aloud for clarity. An ending to a
paper uses the same qualities that a lead uses. A conclusion ties the paper
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together. A conclusion does not make a general or broad statement. You
want your paper to flow and connect into a whole.

This, I contend, is “reflective” writing—prose “mirroring” its own
functioning. Thanks to collaborative classmates and hard work on her
assignments and writing process journal, Karen has begun to achieve a
metacognitive perspective, an adultlike viewpoint. She uses writing as
interior mirror.

A Series of Mirrors

In summary, the “Writing About Teaching” course that 1 have been
describing centers on the following agsignments and activities:

1. Diagnostic Essay, “The Literacy of Teachers.” This paper, written
out of class but without response groups, asks students to define
the problem of teacher literacy in the U.S. and to suggest possible
solutions.

2. “A Writing Autobiography.” This assignment, described earlier, is
the first experience with response groups.

3. ”A Comparison of Two Teachers.” This paper, a comparison/con-
trast piece focused on the teaching styles of two influential
teachers, mixes narration/description with analysis.

4. "My Philosophy of Education.” This task, probably the most diffi-
cult of the term, asks prospective teachers to construct a clear,
coherent set of assumptions about the teaching/learning connection.

5. “An Analysis of Writing Progress.” This assignment, which involves
close reading and citation from the earlier papers, helps most stu-
dents to “see” what has happened to their prose.

6. Finalin-class exam, “Letter to a Friend.” This experience, unlike the
others, structures a personal context to guide writing and has
proved very successful.

7. A minimum of two (ungraded) entries in writing process journals
each week—one tied to Write fo Learn, the other open-ended but
often done in class.

8. A variety of (ungraded) skill-building exercises in sentence combin-
ing, text cohesion, and writing mechanics.

And so it is that in concluding this paper, 1 collaborate with Karen,
asking her for advice on how I might know that it “flows and connects”
into a whole. My goal is a conclusion that “ties the paper together” but
“does not make a general or broad statement.”
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Her advice for the first reading is to “make sure you have one dominant
theme or meaning.” Check. Writing as interior mirror. “The second reading,”
she advises, “is a bit slower. Read the draft in chunks to see if the main
ideas are supported.” Check. Examples from one assignment, journals, and the final
exam. “In the third reading,” she concludes, “you read line by line, editing
the text to make sure it is ready for the final proof reading.”

Proof reading?

Check again.

49



Editor's Note

With this issue the Council of Writing Program Administrators changes the
format of Barbara Weaver’s annual “Bibliography of Writing Textbooks.” As a
service to the profession, the Bibliography will now appear as a removable insert
which readers can use as a browsing guide at the annual conference on College
Composition and Communication.

Bill Smith

Bibliography of Writing Textbooks

Barbara T. Weaver

This bibliography is a guide to new textbooks in writing published during
the 1985-86 academic year. Publishers have provided the information
and have selected the category in which each text is listed. Because many
texts combine purposes and levels, you will need to scan related cate-
gories before conducting your review. Annotations have been edited to
maintain objectivity; prices and publication dates are tentative. A direc-
tory of participating publishers appears at the end of the bibliography.

Many of these publishers now offer computer software for writing and
for teaching writing. Because a comprehensive review of software is
beyond the scope of this bibliography, I have excluded software unless it
is offered as an optional supplement to a new textbook.

Classification Outline

I. Developmental Writing Texts

A. Handbooks
B. Rhetorics

C. Readers

D. Workbooks
E. Special Texts

II. Freshman Writing Texts

A. Handbooks

B. Rhetorics

C. Readers

D. Workbooks

E. Special Texts

III. Advanced Writing Texts

A. Rhetorics

B. Readers

C. Composition and Literature Texts

D. Business and Technical Writing Texts
E. Special Texts

IV. Professional Texts



I. Developmental Writing Texts
A. Handbooks (none listed)
B. Rhetorics

Developing Textbook Thinking, by Sherrie L. Nist and William A. Diehl (D. C.
Heath; 352 pages; $13.95; September 1985). A study-skills text for basic
writing courses. Includes section summaries, skill assessments, study
strategy models, and application exercises. Instructor’s Guide.

Independent Writing, by Teresa D. O’'Donnell and Judith L. Plaiva (Little,
Brown; 220 pages; $11.95; December 1985). Designed to help ESL stu-
dents attain proficiency in academic writing at the college level. Stresses a
process approach including prewriting strategies, drafting, revising, and
editing. Includes checklists.

Into Writing: From Speaking, Thinking, and Reading, by Lewis Meyers (Hough-
ton Mifflin; 330 pages; January 1986). Covers paragraph and essay writ-
ing with special attention to problems of oral interference and limited
reading experience; includes 20 “guided” readings and detailed writing
assignments. Instructor’s Manual.

Paragraph Writing, by Coats and Sandel (Prentice-Hall; 320 pages; 1986).
Hlustrates the writing process through paragraph skills and includes
coverage of basic English sentence patterns. Instructor’s Manual.

Pattern and Process: A Guide to Basic Writing, by Schwartz (Prentice-Hall; 268
pages; 1986). A process-oriented text/workbook of grammar and rhe-
toric. Emphasizes revising and editing and a functional approach to
grammar.

Process and Practice: A Guide to Basic Writing, by Philip Eggers (Scott, Fores-
man; 352 pages; $11.95; March 1986). A process-oriented text featuring
paragraph and short essay construction. Opening material discusses
prewriting techniques, audience consideration, writing purpose, and the
importance of revision. Instructor’s Manual.

The Random House Guide to Writing, Third Edition, by Sandra Schor and
Judith Summerfield (Random House; 496 pages; $12.95; December
1985). A rhetoric/handbook which now includes a mini-reader. Presents
writing as process with instruction in grammar, usage, and college/busi-
ness writing tasks.

Readers As Writers, by Kate Kiefer (Holt, Rinehart and Winston; 350 pages;
$16.95; 1986). A process-oriented text integrating the skills of reading
and writing.

Sequence: A Basic Writing Course, Second Edition, by Rory Stephens (Holt,
Rinehart and Winston; 352 pages; $16.95; 1986). A basic writing text/
workbook with alternating chapters on grammar and writing in step-by-
step fashion.

Shared Prose, by Robert Bator (Holt, Rinehart and Winston; 416 pages;
$16.95; 1985). A rhetoric/workbook that presents a six-stage approach to
the writing process. Use of mechanics provides formulas for writing.

Steps in Composition, Fourth Edition, by Troyka and Nudelman (Prentice-
Hall; 1986). Revision of alternate second edition with expanded coverage
of the writing process and focus on integrating reading and writing skills.
Retains “steps” approach from grammar through the essay.

Structuring Paragraphs: A Guide to Effective Writing, Second Edition, by A. Frank-
lin Parks, James A. Levernier, and Ida Masters Hollowell (5t. Martin’s
Press; 224 pages; $14.95; November 1985). A structured approach to
planning, organizing, writing, and revising paragraphs and short essays.
Includes sentence combining, essay questions, and methods of develop-
ment.

Writing Exercises: Building, Combining and Revising, by Richard Nordquist
(Macmillan; 367 pages; 1985). Integrates sentence combining with exam-
ples of student and professional essays, and syntactic strategies with
rhetorical strategies. Exercises proceed from simple to complex. Instruc-
tor’'s Manual.

Whriting in College, by Lea Masiello (Macmillan; 144 pages; January 1986). A
rhetoric for basic writing or freshman composition courses. Emphasizes
collaborative writing and peer review. All readings included are written
by students. Instructor’s Manual.

C. Readess

Reading Well in College, by Paul B. Panes (Harper & Row; 288 pages; $11.50;
February 1986). A developmental reader designed to review important
concepts from a variety of disciplines while focusing on skills develop-
ment. Multiple choice questions follow each short reading selection.

Themes for College Writers, by John Brereton and Jane Dobija (Random
House; 288 pages; $11.95; December 1985). A thematic short-essay
reader offering 69 general audience and cross-disciplinary selections
chosen to reflect areas of students” knowledge and interest. Introduc-
tions and headnotes; questions and assignments.

D. Workbooks

Basic Business English, by Patricia Parzych, Susan Costello, and Madeline
Schnell (Harcourt Brace Jovanovich; 429 pages; $16.95). Text/workbook
on basic grammar, punctuation, spelling. Includes exercises on business
vocabulary, word usage, listening. Instructor’s Manual.



Becoming a Writer, by Bill Bernhardt and Peter Miller (St. Martin’s Press;
350 pages; $14.95; January 1986). An activity-centered text/workbook
for basic writers designed to build confidence, expand written facility,
and encourage self-evaluation and sensitivity to error. Questions for
self-observation follow each worksheet.

Building Vocabulary for College, by R. Kent Smith (D. C. Heath; 272 pages;
$14.95; September 1985). A vocabulary textbook for developmental writ-
ing courses. Includes exercises, specific academic terms and roots, and
glossary of academic terms. Instructor’s Guide.

College Spelling Skills, by James F. Shepherd (Houghton Mifflin; 310 pages;
January 1986). Introduces 1000+ basic and derivative words; includes
proofreading and writing exercises. Diagnostic Test; chapter pre-and
post-tests; Answer Key. Instructor’s Manual.

The COMP-LAB Exercises, Second Edition, by Epes, Kirkpatrick, and South-
well (Prentice-Hall; 384 pages; 1986). Revision of text/workbook con-
tains twelve modules of self-teaching exercises on standard written
English. New emphasis on spelling, sentence structure, punctuation.
Instructor’s Manual; optional audiotapes.

Contemporary Vocabulary, Second Edition, by Elliott L. Smith (St. Martin’s
Press; 384 pages; $15.95; September 1985). Presents a vocabulary to
tacilitate academic study by introducing Latin and Greek roots, prefixes,
suffixes, action and descriptive words, foreign expressions, and words
from the classroom. Many exercises.

Cornerstones: Foundations for Writing, by Harriet Spiegel (D. C. Heath; 280
pages; $15.95; September 1985). For use as course textbook or workbook
in basic writing courses. Includes practice exercises and sections on
“Effective Writing.” Instructor’s Guide.

English Fundamentals, Eighth Edition, Form B, by Donald W. Emery, (the late)
John M. Kierzek, and Peter Lindblom (Macmillan; 352 pages; October
1985)}. A basic writing skills workbook designed for use as main text or
supplement; treats principles of grammar and usage. Tear-out exercises
after each chapter. Answer Key.

Foundation: Building Sentence Skills, Second Edition, by Thomas R. Neuburger
(Houghton Mifflin; 330 pages; January 1986). Grammar and punctuation
workbook, includes sentence-combining and editing exercises; new chap-
ters and end-of-chapter assignments on paragraph writing; in-text
Answer Key. Instructor’s Support Package with tests, quizzes, answers.

The Holt Workbook, by Nancy Martinez and Joseph Martinez (Holt, Rine-
hart and Winston; 576 pages; $10.95; 1986). Complements The Holt
Handbook by reinforcing grammatical and composition principles and
offering exercises for practice and case assignments for writing. Designed
to emphasize the writing process.

In Phase: Sentence, Structure, Style, Form Three, by Emil Hurtik and (the late)
Thomas Lillard (Harper & Row; 240 pages; $10.00; December 1985). A
workbook for teaching grammar. Now features a unit on sentence com-
bining and an alternate set of unit tests. Instructor’s Manual.

Pattern and Practice, by Marie-Louise Matthew (Little, Brown; 300 pages;
$10.95; December 1985). A grammar workbook presenting patterns of
standard English within contexts of both sentences and paragraphs.
Concentrates on sentence structure, “ed” and “s” endings. Includes exer-
cises and keeping a journal.

Reviewing Basic Grammar, Second Edition, by Robert E. Yarber (Scott, Fores-
man; 239 pages; $12.95; October 1985). Concise text/workbook reviews
common errors in grammar, punctuation, and spelling. Emphasizes abil-
ity to write, revise, combine, and recognize grammatically correct sen-
tences. New sentence-combining exercises. Instructor’s Manual.

Shortcuts to Basic Writing Skills, Second Edition, by Gary Steele (Holt, Rinehart
and Winston; 336 pages; $17.95; 1985). A workbook for remedial compo-
sition that focuses on problematic areas while minimizing grammatical
terminology.

The World of Words: Vocabulary for College Students, by Margaret Ann Richek
(Houghton Mifflin; 332 pages; January 1986). Introduces 288 words and
strategies for building vocabulary using dictionary, context clues, word
elements; chapter themes and readings provide context for words. Basic
text or supplement. Instructor’s Manual with tests.

E. Special Texts

Buasic Composition for ESL: An Expository Workbook, Second Edition, by Jann Hui-
zenga, Courtenay Meade Snellings, and Gladys Berro Francis (Scott,
Foresman; 288 pages; $12.95; February 1986). A step-by-step approach
to writing for advanced beginner or intermediate ESL student. Increased
emphasis on writing process and audience considerations; picture out-
lines. Instructor’s Manual.

Gaining Word Power, Second Edition, by Dorothy Rubin (Macmillan; 416
pages; October 1985). A vocabulary improvement text for basic writing
courses; presents words in graduated levels of difficulty. Each chapter
contains exercises, check-up test, true/false and analogy activities.
Instructor’s Manual.

How to Read and Write in College: Reading, Writing, Editing, 2nd Series Form 2, by
Richard H. Dodge (Harper & Row; 368 pages; $10.00; December 1985).
An anthology/workbook that emphasizes reading closely, critically,
analytically. Aims to challenge students to answer specific questions,
relate readings to their experiences, and write thoughtful and purposeful
papers. Instructor’s Manual.



Programed College Vocabulary 3600, Third Edition, by Feinstein (Prentice-Hall;
352 pages; 1986). Presents Latin-Greek derivatives and basic academic
vocabulary in a programmed format for self-instruction or class use.
Includes drills, quizzes, self-tests, teacher’s tests. Instructor’s Manual.

II. Freshman Writing Texts
A. Handbooks

Brief Handbook for Writers, by Howell and Memering (Prentice-Hall; 416
pages; 1986). Presents grammar and usage rules with emphasis on revi-
sion techniques; includes examples and exercises. Treats the writing
process and special applications including business correspondence.

Conventions & Choices: A Brief Book of Style and Usage, by Stephen Merriam
Foley and Joseph Wayne Gordon (D. C. Heath; 179 pages; $9.95; October
1985). A handbook for composition courses. Includes sections on writing
process, syntax and structure, and diction and usage; glossary of misused
words and phrases; section on punctuation and typography conventions.

The Heath Handbook, Eleventh Edition, by Langdon Elsbree and Gerald P.
Mulderig (D. C. Heath; 576 pages; $13.95; December 1985). A handbook
for freshman composition courses. Includes samples of student and pro-
fessional writing and uses rhetorical perspective in a process-oriented
approach to composition. Instructor’s Guide, Workbook, and Tests.

The Holt Handbook, by Laurie Kirszner and Stephen Mandell (Holt, Rine-
hart and Winston; 837 pages; $12.95; 1986). Comprehensive process-
oriented handbook accompanied by workbook with teacher’s edition,
instructor’s manual, diagnostic tests, word processing software, supple-
mental exercises and 8-disk interactive software package.

The Modern Writer's Handbook, by Frank O’'Hare (Macmillan; 480 pages;
January 1986). A concise reference handbook of grammar; discusses the
writing process and the process of revision, including audience, purpose,
and tone. Covers the sentence, punctuation, spelling, paragraphs, essays,
and research papers.

The Portable English Handbook, Third Edition, by William Herman (Holt, Rine-
hart and Winston; 464 pages; $12.95; 1986). Compact paperback hand-
book with alphabetically organized usage section, extensive exercises,
and two color format.

Practical English Handbook, Seventh Edition, by Floyd C. Watkins and William B.
Dillingham (Houghton Mifflin; 416 pages; January 1986). Covers princi-
ples in writing and usage; aims to be both concise and comprehensive.
New material on drafting, paragraphing, writing about literature, docu-
mentation, and the dictionary. Annotated Instructor’s Edition.

The Right Handbook, by Pat Belanoff, Betsy Rorshach, and Mia Rakijas
{Boynton/Cook; 192 pages; $8.75; March 1986). Concise treatment of
writing conventions, usage, linguistic attitudes, and the importance of
appropriateness and context in choice-making. Discussion of documen-
tation, research procedures, and style and usage guides.

Short English Handbook, Third Edition, by David E. Fear and Gerald J. Schiff-

horst (Scott, Foresman; 384 pages; $9.95; January 1986). Prescriptive

coverage of basic writing principles. Includes 1984 MLA style, new sam-

ple research paper, common grammatical errors, APA documentation,

Erc\ld expanded treatment of the writing process. Instructor’s Annotated
ition.

B. Rhetorics

Academic Writing: Working With Sources Across the Curriculum, by Kennedy and
Smith (Prentice-Hall; 350 pages; 1986). Integrated process
approach to reading and writing for college freshmen. Includes cases,
student examples, documentation guides, readings. Instructor’s
Manual.

Applications: Issues for Reading and Writing, by Audrey Edwards and R. Allan
Dermott (Holt, Rinehart and Winston; 324 pages; $14.95; 1986). A read-
ing/writing text that focuses on critical questioning of ideas and print as a
means to developing writing skills.

The College Writer, by Emil Roy and Sandra Roy (Holt, Rinehart and
Winston; 416 pages; $17.95; 1986). A traditional rhetoric treating the
writing process, patterns of organization, and research.

Contemporary Composition, Fourth Edition, by Maxine Hairston (Houghton
Mifflin; 672 pages cloth; 576 pages paper; January 1986). Retaining its
emphasis on the argumentative edge, this edition has new material on
revision, Toulmin argumentation, sexist language, and expanded hand-
book section. Short edition omits handbook. Instructor’s Manual.

Form and Surprise in Composition, by John C. Bean and John D. Ramage
(Macmillan; 512 pages; January 1986). A rhetoric for freshman composi-
tion emphasizing writing across the curriculum. Presents invention as a
question-asking and problem-solving strategy. Includes a series of short
theme assignments. Instructor’s Manual.

From Thought to Theme: A Rhetoric and Reader for College English, Eighth Edition, by
William F. Smith and Raymond D. Liedlich (Harcourt Brace Jovanovich;
456 pages; $14.95; January 1986). A brief rhetoric with frequent tear-out
exercises followed by a reader containing 36 essays grouped rhetorically.
Instructor’s Manual.



The Holt Guide to English, Alternate Edition, by William F. Irmscher and
Harrette Stover (Holt, Rinehart and Winston; 397 pages; $18.95; 1985).
A compact version of the original rhetoric, designed to be more
accessible.

The Independent Writer, by John Parker (Harcourt Brace Jovanovich; 768
pages; $15.95; January 1986). A rhetoric with readings for workshop
classes in composition. Includes editing exercises for groups and partners.
Allows for individualized instruction directed by teacher or student.
Covers grammar and mechanics. Instructor’s Manual.

Making Your Point: A Guide to College Writing, by Laraine Flemming
(Houghton Mifflin; 384 pages; January 1986). Treats academic essay
writing with sustained attention to drafting and revising, organizing and
maintaining a Writer’s Notebook, and sentence combining. Instructor’s
Manual.

The Practical Stylist with Readings, Sixtk Edition, by Sheridan Baker and Robert
E. Yarber (Harper & Row; 528 pages; $10.00; November 1985). A rhe-
toric/handbook with completely revised set of readings and apparatus.
Includes model essays and suggestions for writing. Instructor’s Manual.

The Practical Writer, Third Edition, by Edward P. Bailey, Jr., Phillip A. Powell,
and Jack M. Shuttleworth (Holt, Rinehart and Winston; 320 pages;
$16.95;1985). A highly-structured rhetoric that progresses step-by-step
from a one paragraph through a five paragraph essay.

Real Writing: Argumentation, Reflection, Information, Second Edition, by Walter H.
Beale (Scott, Foresman; 400 pages; $13.95; October 1985). Second-
semester text emphasizes persuasive writing, with shorter sections on
informative and reflective writing. Second Edition includes analysis of
argument, writing assignments, and student and professional readings.
Instructor’s Manual.

Roughdrafts: The Process of Writing, by Alice Heim Calderonelio and Bruce
Lee Edwards, Jr. (Houghton Mifflin; 560 pages; January 1986). Places
revision at center of the writing process and offers method for evaluating
drafts and executing revision strategies according to individual intention
and audience. Extensive use of student papers. Instructor's Manual.

The St. Martin's Guide to Writing, Short Edition, by Rise B. Axelrod and Charles
R. Cooper (St. Martin’s Press; 580 pages; $15.95; November 1985).
Covers major forms of nonfiction prose and standard rhetorical strate-
gies; each form exemplified by readings. Guides to writing provide
sequences of activities.

The Sampler: Patterns for Composition, Second Edition, by Rance G. Baker and
Billie R. Phillips (D. C. Heath; 203 pages; $8.95; September 1985). A
rhetoric for beginning composition courses. Includes introductory expla-
nations and definitions, examples of student writing, and assignments.

Strategies for Successful Writing, by Reinking and Hart (Prentice-Hall: 550
pages; 1986). A rhetoric/handbook organized from larger to smaller
elements of writing. Includes one student and one professional essay to
illustrate each rhetorical mode; anthology of essays, stories, and poems.

Think, Read, React, Plan, Write, Rewrite, Fourth Edition, by W. Royce Adams
(Holt, Rinehart and Winston; 368 pages; $16.95; 1985). A rhetoric that
presents step-by-step procedures for the writing process from thinking
to final draft.

Thinking and Writing in College, by Tom Anselmo, Leonard Bernstein, and
Carol Schoen (Little, Brown; 500 pages; $12.95; December 1985). A
writing process text that presents common thinking and questioning
patterns as means to creating organized and developed exposition in all
content areas. Includes research chapter and anthology.

The Versatile Writer, by Donald C. Stewart (D. C. Heath: 381 pages; $16.95;
November 1985). A rhetoric with readings for freshman composition
courses. Stresses invention strategies, style options, and journal writing.
Instructor’s Guide.

Ways to Writing: Purpose, Task, and Process, by Linda C. Stanley, David
Shimkin, and Allen H. Lanner (Macmillan; 448 pages; 1985). A task-
centered process-oriented rhetoric including a concise handbook of
grammar and usage. Each chapter discusses purpose, invention, audience,
arrangement, revision, and style through a specific writing task. Instruc-
tor’s Manual.

The Writer in Performance, by Jack Dodds (Macmillan; 544 pages; January
1986). A process-oriented rhetoric/handbook organized according to a
writer’s hierarchy of choices. Includes handbook of Edited American
English designed to help students distinguish between grammar and
usage. Instructor’s Manual.

The Writer's Art: A Practical Rketoric and Handbook, by Fred D. White (Wads-
wo_rt_h; 512 pages; $10.50; January 1986). Covers the basic forms of
writing with an emphasis on process. A chapter of related writing pro-
jects follows each chapter on writing principles. Instructor’s Manual and
CIPS Grammar Tutorial Software available.

The Writer's Options: Combining to Composing, Third Edition, by Donald A.

Daiker, Andrew Kerek, and Max Morenberg (Harper & Row; 432 pages;

$10.00; December 1985). A sentence-combining text expanded and reor-

ganized to stress linguistic and rhetorical choices throughout the writing

l|:\»(;'ocessl. New units on invention and generating ideas. Instructor’s
anual.

Writing, Second Edition, by Elizabeth Cowan Neeld (Scott, Foresman; 656
pages; $18.95; December 1985). A process rhetoric/handbook that moves
sequentially through a three-stage organization. Revised Handbook sec-
tion. Instructor’s Manual; Audiotapes,



Writing: Brief, Second Edition, by Elizabeth Cowan Neeld (Scott, Foresman;
544 pages; $16.95; December 1985). Process rhetoric moves sequentially
through a three-stage organization. Includes writing assignments, sam-
ple research paper, and treatment of essay examinations. [nstructor’s
Manual; Audiotapes.

Writing: A College Rhetoriz, by Laurie Kirszner and Stephen Mandell (Holt,
Rinehart and Winston; 448 pages; $16.95; 1985). Paperback edition of the
1984 hardcover edition without the handbook section.

Writing: Process and Purpose, by Ellen Andrews Knodt (Macmillan; 288
pages; January 1986). A brief process-oriented rhetoric that begins with
writing practice. Arranged according to purpose rather than mode.
Includes professional and student essays on topics in all disciplines.
Instructor’s Manual.

Writing: Self-Expression and Communication, by Julia Dietrich and Marjorie
Kaiser (Harcourt Brace Jovanovich; 544 pages; $15.95; January 1986). A
rhetoric with readings. Each chapter includes rhetorical discussion,
essays on a single theme, and linked assignments culminating in a formal
paper assignment. Instructor’s Manual.

Writing and Learning, by Anne Ruggles Gere (Macmillan; 544 pages; 1985).
A comprehensive rhetoricthandbook that stresses a direct connection
between the writing course and other college courses. Emphasizes revi-
sion. Instructor’s Manual.

Writing and Life, by Don Knefel (Holt, Rinehart and Winston; 480 pages;
$17.95; 1986). A rhetoric for nonfiction that presents the writing process
from the point of view of purpose.

Writing for Career-Education Students, Third Edition, by Andrew W. Hart and
James A. Reinking (St. Martin’s Press; 500 pages; $15.95; January 1986).
Covers writing fundamentals, methods of development, and forms of
professional communication. Exercises in every chapter; handbook of
grammar, usage, punctuation, and mechanics. For students in vocational/
technical programs.

The Writing Process: A Concise Rheloric, by John M. Lannon (Little, Brown;
480 pages; $14.95; December 1985). Reader/rhetoric/handbook presents
writing process as a set of deliberate and recursive decisions about pur-
pose, audience, content, organization, and style. Features overview of
decision making; business writing; argumentation and research.

C. Readers

About Language: A Reader for Writers, by William H. Roberts and Gregoire
Turgeon (Houghton Mifflin; 554 pages; January 1986). 57 selections
arranged by topics including the writing process, using dictionaries,
language and technology, and language development. Includes introduc-
tions, headnotes, study questions, writing assignments, and research
topics. Instructor’s Manual.

Before and After: The Shape and Shaping of Prose, by Donald Emblen and Arnold
Solkov (Random House; 640 pages; $11.95; December 1985). Themati-
cally organized essay collection illustrates revision strategies of profes-
sional writers. Discussion questions and suggested writing topics address
both process and product of composition.

The Belmont Reader: Essays for Writers, Fourth Edition, by H. Wendell Smith
(Wadsworth; 500 pages; $9.50; January 1986). Rhetorically oriented
anthology with contemporary and traditional readings chosen to exem-
plify the writing process (generating ideas, organizing, determining pur-
pose, analyzing audience). Instructor’s Manual.

Comprehension and Composition, Second Edition, by Ann B. Dobie and Andrew .
Hirt (Macmillan; 480 pages; January 1986). 72 essays for freshman or
developmental composition courses. Text treats the process of writing;
contains writing topics and questions on meaning, structure, and style
after each essay. Instructor’s Manual.

The Course of Ideas: College Writing and Reading, by Jeanne Gunner and Ed
Frankel (Harper & Row; 416 pages; $10.00; December 1985). A reader
with writing assignments and aids to reading. Includes readings by and
about the great seminal thinkers. Model skills and assignments. Instruc-
tor’s Manual.

The Dolphin Reader, by Doug Hunt (Houghton Mifflin; 1200 pages; January
1986). Thematic anthology of 12 units, 102 essays and 13 short stories
reflecting humanistic concerns. Selections play off one another and
develop broad themes. Minimal apparatus, Browser’s Index. Instructor’s
Manual.

The Essay: Readings for the Writing Process, by Stephen H. Goldman and
Bernard A. Hirsch (Houghton Mifflin; 480 pages; January 1986). An
anthology of 43 essays organized to facilitate teaching writing as process.
Section introductions offer strategies for each stage of the process.
Instructor’s Manual.

Language Awareness, Fourth Edition, by Paul Eschholz, Alfred Rosa, and Vir-
ginia Clark (St. Martin’s Press; 440 pages; $12.95; January 1986). A
composition reader including 50 nontechnical essays on language. Appa-
ratus includes headnotes, questions on content and rhetoric, vocabulary
lists, classroom activities, and writing topics.

Language Power, Second Edition, by Dorothy Seyler and Carol Boltz (Random
House; 419 pages; $11.95; November 1985). A collection of 48 readings
about language for composition students; focuses on word choice, sen-
tence structure, and language manipulation. Includes exercises and writ-
ing assignments.



Models for Writers, Second Edition, by Alfred Rosa and Paul Eschholtz (5t.
Martin’s Press; 400 pages; $11.95; January 1986). 65 short essays organ-
ized to provide models of 18 rhetorical elements and patterns. Includes
chapter introductions, headnotes, discussion questions, vocabulary lists,
writing suggestions, and a glossary of terms.

Patterns for College Writing: A Rhetorical Reader and Guide, Third Edition, by
Laurie G. Kirszner and Stephen R. Mandell (St. Martin’s Press; 500
pages; $12.95; January 1986). A rhetoric/reader presenting writing as a
skill to be learned and applied in any college course. Discusses the writing
process and major rhetorical patterns; includes student and professional
essays.

Popular Writing, by Harold Stolerman and Helen O’Connor (Holt, Rine-
hart and Winston; 464 pages; $15.95; 1986). A thematic reader that uses
contemporary journalism and advertising to focus its discussion of
writing.

The Prentice-Hall Reader, by Miller (Prentice-Hall; 1986). A rhetorically
organized reader of classic and contemporary essays. “Prose and Revi-
sion” chapter shows early drafts and published versions of professional
essays. Includes sample student essays and revisions; writing checklists.

The Process Reader, by Ray, Olson, and DeGeorge (Prentice-Hall; 1986). A
rhetorically organized reader that discusses techniques for analytical
reading and defines rhetorical essay patterns. Five professional essays
and a writing checklist illustrate each pattern.

Read to Write, by Donald Murray (Holt, Rinehart and Winston; 624 pages;
$13.95; 1986). A process-oriented reader organized around major com-
ponents of the writing process.

Readings in Argument, by Jeanne Fahnestock and Marie Secor (Random
House; 654 pages; $11.95; August 1985). A cross-disciplinary collection
of readings chosen toillustrate principles of argument. Section introduc-
tions treat invention and analysis; includes reading questions and writing
assignments.

Values and Voices, Third Edition, by Betty Renshaw, Anne Mills King, and
Sandra Kurtinitis (Holt, Rinehart and Winston; 372 pages; $16.95; 1986).
A multi-discipline thematic reader with readings selected to help stu-
dents articulate their values and ideas.

Why We Write: A Thematic Reader, by Robert Atwan and Bruce Forer
(Harper & Row; 432 pages; $10.00; February 1986). Thematically organ-
ized reader that demonstrates how to develop compositions through
non-rhetorically designated categories. Section introductions and project
ideas for collaborative “writing. Instructor’s Manual.

The Writer's Craft: A Process Reader, by Sheena Gillespie, Robert Singleton,
and Robert Becker (Scott, Foresman; 496 pages; $11.95; January 1986).
Includes drafts of professional writers’ work to illustrate and emphasize
revision. Uses second color to compare drafts with final essays. [nstruc-
tor’s Manual.

The Writer's Voice, by Sandra Loy (Holt, Rinehart and Winston; 370 pages;
$15.95; 1985). Contemporary and traditional readings from many cul-
tures and eras.

The Writer's World: An Essay Anthology, by Linda Woodson (Harcourt Brace
Jovanovich; 380 pages; $10.95; January 1986). Organized around steps in
the writing process with readings about the process and others for
models. Includes student papers, prewriting, revising, and editing exam-
ples; discusses writing process, thetorical conventions.

The Writing Reader: Short Essays for Composition, by Carolyn Raph_ae_l (Macmil-
lan; 384 pages; January 1986). A short prose reader emphasizing how to
read and write essays. Applies techniques of critical writing to the pro-
cess of writing and revising an essay. Instructor’s Manual.

Writing with a Thesis, Fourth Edition, by David Skwire (Holt, Rinehart and
Winston; 323 pages; $15.95; 1985). A rhetoric/reader based on the per-
suasive principle.

D. Workbooks

Practical English Workbook, Third Edition, by Floyd C. Watkins, William B.
Dillingham, and John T. Hiers (Houghton Mifflin; 304 pages; Jar}uary
1986). A collection of exercises with some review of grammar designed
for use independently or to supplement Practical English Handbook or
other handbooks. Instructor’s Manual.

The Writer's Way, A Process-to-Product Approach to Writing, Seventh Edition,_by
Clinton S. Burhans, Michael J. Steinberg, with Jean Strandness (Sp{mg
Publishing; 382 pages; $16.50; August 1985). A text/workbook cor_nbmfx-
tion for basic writing courses. Includes journal, practice exercises in
mechanics and style, editing-revising handbook, peer editing, academic
and other writing tasks. Instructor’s Guide.

Writing and Revising: A Modern College Workbook, by James W. Kirkland,
Collett B. Dilworth and Patrick Bizzaro (D. C. Heath; 410 pages; $9.95;
September 1985). A text/workbook that includes exercises, focus on
writing as a process, and sections on errors, study skills, spelllxtlg, and t_he
research paper. Use independently or to supplement the Concise English
Handbook. E. Special Texts



Active Voices IV, by James Moffett, with Miriam Baker and Charles Cooper
(Boynton/Cook; 368 pages; $10.75; November 1985). A collection of
writings by college students, based on the assignment sequences in
Active Voice. Can be used alone or with Moffett’s Points of View and
Points of Departure.

Asking the Right Questions: A Guide to Critical Thinking, Second Edition, by
Browne and Keeley (Prentice-Hall; 256 pages; 1986). Focuses on develop-
ing techniques for evaluating material that can be applied to a wide
variety of readings. Includes new suggestions for applying critical think-
ing skills to expository writing.

The Commonsense Guide to Writing the Research Paper, by Pamela West and
Leonard S. Rubinstein (Macmillan; 288 pages; January 1986). A research
manual written as a dialogue between professor and student; intends to
involve students in the process of research and writing.

Communication at Work: Listening, Speaking, Writing and Reading, by Abrams
(Prentice-Hall; 384 pages; 1986). An overview of the communication
process using examples from business and other jobs. Includes scenarios
to illustrate problems of ineffective communication.

Frames of Mind: A Course in Composition, by Geoffrey and Judith Summerfield
(Random House; 416 pages; $14.95; December 1985). Offers varied
experiences in reading and writing; aims to provide a sense of role,
situation, and audience as it moves from texts written for oneself to
those written for academia.

The Language of Argument, Fifth Edition, by Daniel McDonald (Harper & Row;
320 pages; $10.00; November 1985). A topical rhetoric/reader for intro-
duction to the forms and writing of argument. Provides materials from
which to write argumentative essays; features 60 new essays. Instruc-
tor’s Manual.

Literature: Options for Reading and Writing, by Donald A. Daiker, Mary F.
Hayes, and Jack E. Wallace (Harper & Row; 1108 pages; $16.00; January
1985). An anthology that treats literary comprehension, strategies for
writing about literature, and elementary literary criticism. Offers prelim-
inary writing exercises, paragraph assignments, and sentence-combining
exercises for every work. Instructor’s Manual.

The Research Paper: Form and Content, Fifth Edition, by Audrey Roth {Wads-
worth; 303 pages; $5.50; December 1985). Presents process of creating a
report from library and non-library sources. Includes documentation,
preparation, and presentation of research papers; use of computers; new
MLA form; non-print sources. Instructor’s Manual.

The Research Paper: Sources and Resources, by John T. Hiers, James O. Williams
and Julius F. Ariail (D. C. Heath; 180 pages; $6.95; December 1985). A
guide to writing research papers. Includes sample papers, exercises, and
illustration of documentation styles.

Researching and Writing: An Interdisciplinary Approach, by Christine Hult
(Wadsworth; 256 pages; $6.50; January 1986). Applies the process of
researching and writing a paper to four college disciplines. Complete
annotated student paper for each discipline; exercises in each chapter.
Instructor’s Manual available.

Writing Essays About Literature, Second Edition, by Kelley Griffith, Jr. (Har-
court Brace Jovanovich; 225 pages; $9.95; January 1986). Brief text with
separate chapters on poetry, fiction, and drama. Emphasizes questions to
ask about literary works and the argumentative aspect of essays. Sample
annotated student papers.

Writing Research Papers: A Guide to the Process, Second Edition, by Stephen
Weidenborner and Domenick Caruso (St. Martin’s Press; 225 pages;
$6.95; October 1985). Treats process of producing a research paper.
Describes new MLA guidelines and covers documentation systems in
different disciplines. Sample research papers illustrate MLA, APA, and
traditional endnote styles.

Writing Research Papers: 1986 Special Printing with New MLA Style Update, Fourth
Edition, by James D. Lester (Scott, Foresman; 298 pages; $5.95; December
1985). A manual treating common problems facing beginning researchers,
updated with 1985 MLA style. Includes sample paper with note cards.
Tabbed for quick reference. Instructor’s Manual, Study Guide.

IIl. Advanced Writing Texts

A. Rhetorics

Fact and Artifact: Writing Nonfiction, by Lynn Z. Bloom (Harcourt Brace
Jovanovich, $11.95; 337 pages; January 1985). Emphasizes style and
revision, and through examples of professional and student writing
focuses on the processes of writing about people, places, performance,
controversy, how-to, science, and humor.

B. Readers (None listed)

C. Composition and Literature Texts

Classic Short Fiction, by Bohner (Prentice-Hall; 1986). Over 100 pieces of
short fiction, both classic and contemporary. Discusses reading and writ-
ing about fiction. Instructor’s Manual.

Interpreting Literature, Seventh Edition, by K. L. Knickerbocker et al. (H(?lt,
Rinehart and Winston; 1152 pages; $21.95; 1985). An anthology of five
literary genres, including essays and biography.



Literature: An Introduction to Reading and Writing, by Roberts and Jacobs
(Prentice-Hall; 1400 pages; 1986). An anthology of essays, short stories,
plays, and poems incorporating techniques for writing about literature
throughout. Instructor’s Manual.

Literature: The Human Experience, Fourth Edition, by Richard Abcarian and
Marvin Klotz (St. Martin’s Press; 1350 pages; $16.95; January 1986). A
thematically arranged anthology containing 33 short stories, 4 novellas,
190 poems, and 13 plays. Includes questions and writing topics; appendi-
ces on formal and critical concerns, including writing about literature.

Literature: Reading Fiction, Poetry, Drama, and the Essay, by Robert DiYanni
(Random House; 1536 pages; $19.95; December 1985). Introduction to
literature that focuses on process of reading and elements of each genre.
Also intended for writing courses with a literature component.

Literature and the Writing Process, by Elizabeth McMahan, Susan Day, and
Robert Funk (Macmillan; 1024 pages; January 1986). Focuses on litera-
ture and writing about literature, especially the process of invention and
other components of writing and rewriting as they relate to the literary
process. Instructor’s Manual.

Writing About Literature, by Lynn Klamkin and Margot Livesey (Holt,
Rinehart and Winston; 964 pages; $20.95; 1986). An anthology for read-
ing and writing that covers essays, fiction, poetry and drama and uses
student papers and the writing process to present writing about
literature.

D. Business and Technical Writing Texts

Contemporary Business Writing: A Problem-Solving Approach, by Terry McNally
and Peter Schiff (Wadsworth; 576 pages; $20.00; February 1986). Treats
business writing as process in four steps with step-by-step application of
problem-solving techniques. Includes chapters on word processing, pro-
ducing graphs, writing resumes. Instructor’s Manual and MicroPac (R)
available.

Professional and Technical Writing Strategies, by VanAlstyne (Prentice-Hall;
320 pages; 1986). A text and reference for entry-level and advanced
professionals. Includes prewriting considerations, correspondence,
reports, manuals, research and documentation, oral communication
skills. Instructor’s Manual.

Successful Writing at Work, Second Edition, by Philip C. Kolin (D. C. Heath; 480
pages; $17.95; December 1985). For business writing courses. Includes
writing assignments, examples, and exercises. Instructor’s Guide. Tech-
nical Communication, by Rebecca Burnett Carosso (Wadsworth; 528
pages; $16.00; January 1986). Designed for students preparing for
careers in a variety of fields. Covers graphics and visuals, new technolo-
gies, rhetorical concerns, forms of technical writing, and information
gathering techniques. Instructor’s Manual available.

Technically-Write! Communicating in a Technological Era, Third Edition, by Blicq
(Prentice-Hall; 416 pages; 1986). A survey of technical communication
for technicians, engineers, scientists. Presents work situations requiring
reports, correspondence, instructions, descriptions, illustrations, and
proposals. Covers job search, word processing, electronic mail. Instruc-
tor’s Manual.

E. Special Texts

Form and Style: Theses, Reports, Term Papers, Seventh Edition, by William G.
Campbell, Stephen V. Ballou, and Carole Slade (Houghton Mifflin; 240
pages; $12.95; January 1986). Guidance for preparing scholarly papers.
Includes MLA, Chicago, and APA styles. Notes and bibliography forms
on facing pages; full-size examples. Includes computer coverage and
typing instructions. Spiral bound; lies flat.

IV. Professional Texts

Facts, Artifacts and Counterfacts: Theory and Method for a Reading and Writing
Course, by David Bartholomae and Anthony Petrosky {(Boynton/Cook;
288 pages; $10.75; March 1986). Offers materials for the course, ration-
ale for the materials, and a series of essays examining specific problems of
reading and writing. A set of sequenced assignments, with alternative
readings and questions.

Only Connect: Uniting Reading and Writing, edited by Thomas Newkirk (Boyn-
ton/Cook; 272 pages; $10.50; January 1986). Fifteen essays by
teachers/theorists examine historical reasons for the schism between
reading and writing in schools and colleges and present arguments and
suggestions for uniting-the two.

The Teacher-Researcher: How to Study Writing in the Classroom, by Miles Myers
(NCTE and ERIC/RCS; 177 pages; $13.00; 1985). Six chapters addressing
research design; methods of analyzing syntax, text, cognition, and social
context; and study of error and attitude. Includes theory and methods;
reports results of similar studies.

Texts and Contexts, by Geoffrey and Judith Summerfield (Random House;
228 pages; $14.95; February 1986). Assuming that discourse is produced
in a social context and performed in role, this text applies the idea to the
writing classroom.

Training the New Teacher of College Composition, by Charles W. Bridges (NCTE;
168 pages; $13.00; 1985). Thirteen essays for new teachers and the
departments who support them. Issues include basic writing instruction;
technical writing; relationships among specialties in literature, creative
writing, and composition; incorporating theory into practice.



Writers on Writing, by Tom Waldrep (Random House; 350 pages; $21.95;
July 1985). 31 rhetoricians discuss their own practice as writers and
teachers of writing.

Writing Across the Disciplines: Research into Practice, edited by Art Young and
Toby Fulwiler (Boynton/Cook; 288 pages; $10.75; January 1986). Story
of successful eight-year effort at Michigan Tech to make writing integral
to every course, Analyzes the effects on faculty and students and implica-
tions for the future.

Writing Assessment: Issues and Strategies, by Karen Greenberg, Harvey
Wiener, and Richard A. Donovan (Longman; 320 pages; $39.95; March
1986. Presents theoretical perspectives on the measurement of writing
ability, derived from cognitive psychology, linguistics, rhetoric, and edu-
cational measurement. Includes programs for the evaluation of student
writing in the classroom.

Directory of Participating Publishers

Bedford Books

of St. Martin’s Press

29 Commonwealth Avenue
Boston, Massachusetts 02116

Boynton/Cook Publishers, Inc.
52 Upper Montclair Plaza

P. O. Box 860

Upper Montclair, NJ 07043
210-783-3310

Harcourt Brace Jovanovich
1250 Sixth Avenue

San Diego, CA 92101
619-699-6371

Harper & Row, Publishers, Inc.

10 East 53rd Street
New York, NY 10022
212-593-7000

D. C. Heath and Company
125 Spring Street

Lexington, MA 02173
617-862-6650

Holt, Rinehart and Winston
383 Madison Avenue

New York, NY 10017
212-872-2000

Houghton Mifflin Company
One Beacon Street

Boston, MA 02108
617-725-5000

Little, Brown and Company
34 Beacon Street

Boston, MA 02106
617-227-0730

Longman, Inc.
Longman Building

95 Church Street

White Plains, NY 10601
914-993-5000

Macmillan Publishing Company
866 Third Avenue

New York, NY 10022
212-702-6753

National Council of Teachers
of English

1111 Kenyon Road

Urbana, IL 61801

217-328-3870

Prentice-Hall, Inc.

Englewood Cliffs, N] 07632
201-592-2228

Random House Inc.
201 East 50th Street
New York, NY 10022
212-751-2600

St. Martin’s Press, Inc.
175 Fifth Avenue

New York, NY 10010
212-674-5151

Scott, Foresman and Company
1900 East Lake Avenue
Glenview, IL 60025
312-729-3000

Spring Publishing

P. O. Box 6293

East Lansing, MI 48823
517-332-4453

Wadsworth Publishing Company
Ten Davis Drive

Belmont, CA 94002

415-595-2350



Membership in the Council of
Writing Program Administrators

Membership in the Council of Writing Program Administrators includes a sub-
scription to WPA. The membership fee is $15 a year in the United States and
$16.50 a year in other countries.” Institutional membership fee is $25.

To apply for membership, please fill out this form and return it with a check or
money order payable to the Council of Writing Program Administrators. Send
the form and fee to Arthur Dixon, Secretary/Treasurer, WPA, Humanities, and
Social Sciences, PRC, J. Sargeant Reynolds Community College, P.O. Box 12084,
Richmond, Virginia 23241,

Date

Name

Title

Institution

Address

Amountenclosed __ %15 %1650 _ %25

*Members who join during the period September 1 through January 15 will receive the fall,
winter, and spring issues of the current year’s volume. Members who join from January 15
through September 1 will receive the last issue of the current year (spring) and the first two
issues of the next volume (fall and winter).

Change or revision of name and address. If the name or address printed on your
WPA mailing label is incorrect or has changed, please print the complete, correct
information below and send it to William E. Smith, Editor, WPA, English
Department, Utah State University, Logan, Utah 84322-3200.




A List of Publications
by
Kenneth A. Bruffee

Publications: Literary Criticism

Elegiac Romance: Cultural Change and Loss of the Hero in Modern Fiction (Ithaca,
N.Y.: Cornell UP, 1983).

“Nabokov’s Sebastian Knight: An Example of Elegiac Romance,” Modern
Language Quarterly, 34 (June, 1973), 7 pp.

“Some Works of Elegiac Romance,” Xeroxed checklist (57 items), Sep-
tember, 1973.

“Elegiac Romance,” College English (January, 1971), 12 pp.

“The Synthetic Hero and the Narrative Structure of Childe Harold I11,”
Studies in English Literature, 4 (Autumn, 1966), 10 pp. Cited in: Gleckner,
Byron and the Ruins of Paradise (Johns Hopkins, 1967), McGann, Fiery Dust
(Chicago, 1968), and Cooke, The Blind Man Traces the Circle (Princeton,
1969).

“The Lesser Nightmare: Marlow’s Lie in Heart of Darkness,” Modern Language
Quarterly, 25 (September, 1964), 8 pp. Anthologized in the Norton
Critical Edition of Heart of Darkness, ed. Robert Kimbrough, 2nd ed.
(New York: Norton, 1971).

Publication: Educational Innovation and Teaching Writing

"The WPA as (Journal) Writer: What the Records Reveal,” Journal of
Writing Program Administration, 9 (Fall-Winter, 1985), 5 pp.

A Short Course in Writing, 3rd edition (Cambridge, Mass.: Winthrop, 1985).

“Liberal Education, Scholarly Community, and the Authority of Knowl-
edge,” Reinterpreting the Humanities (Princeton, N.J.: Woodrow Wilson
Foundation, Spring, 1985; Liberal Education, 71 (Fall 1985), 9 pp.

”e

“Collaborative Learning and ‘The Conversation of Mankind,” College

English (October, 1984), 17 pp.
“Getting Started” (on linguistics and teaching writing), in Donald

McQuade, ed., Linguistics, Stylistics, and the Teaching of Composition (Car-
bondale, Ill.: Southern Illinois UP, 1984), 9 pp.
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“Learning to Live in a World Out of Joint: Thomas Kuhn’s Message to
Humanists Revisited,” Liberal Education 70 (Spring, 1984), 5 pp.

“Writing and Reading as Collaborative or Social Acts,” in The Writer's
Mind: Writing as a Mode of Thinking, ed. Janice N. Hays, et al (Urbana, Ill.:
NCTE, 1983), 11 pp.

“Liberal Eaucation and the Social Justification of Belief,” Liberal Education,
(Summer, 1982), 10 pp.

“CLTV: Collaborative Learning Television,” Educational Communication and
Technology, Journal, 30 (1982), 15 pp.

“The Structure of Knowledge and the Future of Liberal Education,”
Liberal Education, (Fall, 1981), 12 pp.

“Two Related Issues in Peer Tutoring: Program Structure and Tutor
Training,” (February, 1980), 5 pp.

“The Brooklyn Plan: Attaining Intellectual Growth through Peer-Group
Tutoring,” Liberal Education, 64 (December, 1978), 21 pp.

“Training and Using Peer Tutors” (editor and contributor), College English
(December, 1978), 18 pp.

“A New Intellectual Frontier,” Chronicle of Higher Education, 2 February
1978.

"Collaborative Learning: Some Practical Models,” College English, F_gbrg-
ary, 1972, 10 pp. Anthologized in Ideas for English 101: Teaching Writing in
College, ed. Richard Ohmann and W.B. Coley (Urbana: NCTE, 1975).

“On Graduate Study in English,” ADE Bulletin (February, 1973).

“A New Emphasis in College Teaching” Peabody Journal of Education,
October, 1972, 6 pp.; and in The CEA Chapbook, Nashville, 1972.

“The Way Out: A Critical Survey of Innovations in College Teaching,”
College English (January, 1972) 14 pp.

N
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Notes on Contributers

Pat Belanoff 1s Assistant Professor of English and Associate Director of the Writing
Program at SUNY at Stony Brook: she was formerly the Assistant Director of Expository
Writing 2t NYU. Her articles on composition and rhetorical theory have appeared in The
Writing Instructor and The Enghsh Record. Her recent work, “The Role of Journals in the
Interpretative Community,” willappear in The Journal Book (Boynton Cook, forthcoming}. In
addition, Professor Belanoff is co-author of The Right Handbook (Boynton{Cook, 1986) and A
Community of Writers (Random House, 1987).

LisaEdeis Associate Professor of English, Coordinator of Composition, and Director of the
Coemmunication Skills Ceater at Oregon State University Her articles on composttion
theory have appeared in Rhetoric Review, Central States Speech Journal, and College Composition and
Communication. She co-edited with Robert Connors and Andrea Lunsford Essays on Classical
Rhetoric and Modern Discourse and the work she and Andrea Lunsford have done on collabora-
tion in the business world won the 1985 Mina P. Shaughnessy Award.

Peter Elbow is Director of Writing Programs and Associate Professor of English at SUNY,
Stony Brook, Previously, he taught at ML T., Evergreen State College, Wesleyan Unyver-
sity, Harvard School of Education, and Francania State College. Professor Elbow has
received many honors, including the Honorary Wosdrow Wilson Fellowship, Moody Fei-
lowship, Danforth Fellowship, and the Kent Fellowship at the Wesleyan Center for Human-
ities. In addition to many published articles, he 1s author of Oppasitions i Chaucer, (Wesleyan
University Press, 1975), Writing Withou! Teachers, Writing With Power, and Embracing Contrarities
in Learning and Teaching, (Oxford UP, 1973, 1981, and forthcoming).

Andrea Lonsford is Associate Professor of English at the University of British Columbia,
where she is also Coordinator of Composition. She has published widely on history and the
theary of rhetoric, composition theory, reading theory, and eighteenth-and-nineteenth-
century nonfiction prose. Her articles have appeared in College English, College Composition and
Communication, Rhetorsc Review, and other journals. Her books include The Thinking Wruter
(Harper, 1986), The Rhetorical Works of Alexander Barm (Southern lllinois UP, 1984), and
(co-editor) Essays on Classtcal Rhetoric and Modern Drcourse (Southern Ulinoss UP, 1984).

Elaine Maimon is Associate Vice President and Professor of English at Beaver College
(suburban Philadelphia), where she also directs the writing-across-the-curriculum pro-
gram. She has co-authared two composition textbooks, Writing m the Arts and Sciences and
Readmgs in the Arts and Scences (Little Brawn, 1981, 1984/, contributed widely to scholarly
Journals and is a frequent speaker at professional meetings. From 1680-1984, she was the
director of the NEH/Beaver College Summer Institutes on the Teaching of Writing in the
Humanities. Currently, she is director of an NEH project designed to promote alliances in
the humanities between Beaver College and local school districts.

William Strong is Professor of Secondary Education at Utah State University, where he
teaches courses in English education, content area reading, and writing. He also co-directs
the Utah Writing Project In addition to articles for various journals, he has also written
sentence-combining textbooks and more recently computer software using the sentence-
combining approach. At present, he is on sabbatical in Hawais, completing a monograph for
NCTE/ERIC on sentence combining and writing instruction.

Barbara Weaver is Assistant Professor of English and Wniting Coardinator for the Univer-
sity College Learning Center at Ball State University. She is vice-president of the Indiana
Teachers of Writing. In addition to bibliographies for writing teachers, she has published
articles on teaching and testing writing and is a frequent conference speaker and consul-
tant. Dr. Weaver 1s presently conducting research on basic writing and also serves as
managing editor of WPA,
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Whatever your approacn
St. Martin’s has a text to

Writing for Career-Education Students

Third Edition
ANDREW W. HART and JAMES A. REINKING, both of
Ferris State College
A clear, step-by-step introduction to the essentials of practical writing
that covers all the kinds of writing required of vocational-technical
students, either in their classes or on the job.
Paperbound. 576 pages (probable). January 1986 Instructors Manual available

Patterns for College Writing

A REETORICAL READER AND GUIDE Third Editdon
LAURIE G. KIRSZNER, Philadelphia College of Pharmacy and Science
STEPHEN R. MANDELL, Drexel University
A rhetorically arranged reader for freshman composition that combines
a diverse selection of professional and student essays with detailed dis-
cussions of the writing process and the rhetorical patterns. Throughout,
its emphasis is on how students can use the patterns in various

academic courses.
Paperbound. 500 pages (probable). January 1986 Instructor’s Manual available

Models for Writers

SHORT ESSAYS FOR COMPOSITION Second Edition
PAUL ESCHHOLZ and ALFRED ROSA, both of
the University of Vermont
A collection of 65 short accessible essays, that provide models of 18
important rhetorical elements and patterns. The concise but helpful
apparatus includes a new general introduction on reading and writing
short essays; chapter introductions; a headnote, study questions,
vocabulary list, and writing suggestions for each reading; and a
glossary of terms.
Paperbound. 398 pages (probable). January 1986 Instructor’s Manual available

Language Awareness Fourth Edition

Edited by PAUL ESCHHOLZ, ALFRED ROSA, and VIRGINIA CLARK, all
of the University of Vermont

A freshman composition reader that consists of 50 lively, nontechnical
essays exploring the subject of language. The helpful apparatus accom-
panying each reading includes a headnote, questions on content and
rhetoric, vocabulary lists, and writing topics. More than half of the
essays are new to this edition, and there is also a new general

introduction.
Paperbound. 480 pages (probable). January 1986 Instructor’s Manual available

to teaching composition...
suit your needs!

Becoming a Writer
A BASIC TEXT

BILL BERNHARDT and PETER MILLER, bath of
the College of Staten Island, CUNY

A_m activity-centered workbook for basic writers, consisting of innova-
tive, class-tested worksheets that involve students in the act of writing
from the outset, with questions for self-observation and analysis that
encourage students to examine their writing habits and experiences.
Paperbound, 350 pages (probabie). January 1986 Instructor’s Manual available

Contemporary Vocabulary Second Edition

ELLIOTT L. SMITH, Ferris State College

This useful text offers a systematic, easy-to-follow approach to the study
of vocabulary. By introducing a wide variety of word types it builds a
vocabulary that will facilitate academic study. Abundant exercises
throughout not only help students remember what words mean. hut
enable them to use the words in sentences of their own.

Paperbound. 384 pages. September 1985 [nstructor's Manual available

Structuring Paragraphs
A GUIDE TO EFFECTIVE WRITING Second Edition

A. FRANKLIN PARKS, Frostburg State College

JAMES A. LEVERNIER and [DA MASTERS HOLLOWELL, both of
University of Arkansas—Little Rock

A corr}prehensive, carefully structured approach to the planning,
organization, writing, and revising of paragraphs. The Second Edition
offers many new models, expanded treatment of revision, additional
work in sentence-combining, a complete new chapter on answering

essay questions, and two separate chapters on methods of development,
Paperbound. 224 pages (probable). November 1985 Instructor’s Manual available

Writing Research Papers
A GUIDE TO THE PROCESS Second Edition

STEPHEN WEIDENBORNER and DOMENICK CARUSO, both of
Kingsborough Community College, CUNY

A true textbook—not just a handbook of mechanics—that guides
students through the entire research paper assignment. Covers the new
MLA guidelines as well as documentation systems in other disciplines.
Paperbound. 260 pages. October 1985

'lfb request an e)_(ar_nination copy of any of these texts, please write us on your college
etterhead specifying your course title, present text, and approximate enrollment.
Address your request to:

St Martin's Press

Department JR « 175 Fifth Avenue ¢ New York, N. Y. 10010
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Announcements

WPA Special Sessions at MLA and CCCC

The Council of Writing Program Administrators will sponsor special sessions at
the 1986 MLA and the 1987 CCCC on the following topics: “Writing Across the
Curriculum” (MLA) and “Faculty Development and Writing Across the Curricu-
lum” (CCCC). Please send papers or two-page abstracts on new research or
models to Linda Peterson, Box 3813 Yale Station, New Haven, CT 06520. Dead-
line for MLA: 30 March 1986; for CCCC: 30 May 1986.

Writing Lab Newsletter

The Writing Lab Newsletter is intended as an informal means of exchanging infor-
mation among those who work in writing labs and language skills centers. Brief
articles (four to six typed pages) describing labs, their instructional methods and
materials, goals, programs, budgets, staffing, services, etc. are invited. For those
who wish tojoin the newsletter group, a donation of $5 to help defray duplicating
and mailing costs (with checks made payable to Purdue University, but sent to
me) would be appreciated. Please send material for the newsletter and requests to
join to: Professor Muriel Harris, Editor, Writing Lab Newsletter, Department of
English, Purdue University, West Lafayette, Indiana 47907

WPA Summer Conferences an Writing Program Administration

During the week of August 4-8, 1986, the Council of Writing Program Adminis-
trators will sponsor two separate but related events for professionals in the
administration of college writing programs. The “Workshop for Writing Pro-
gram Administrators,” intended primarily but not exclusively for newer adminis-
trators, will begin Monday morning, 4 August and end Wednesday morning, 6
August. The “Conference on Writing Program Administration” will begin on
Wednesday morning, 6 August and end on the afternoon of Friday, 8 August.

“The Fifth Annual Workshop for Writing Program Administraters,” 4-6
August. Lynn Z. Bloom (Virginia Commonwealth University) will lead the work-
shop (limited to 25 participants), focusing on essentials of staff and curricular
development, holistic grading, program evaluation, tutoring programs, etc.

“The Conference on Writing Program Administration,” 6-8 August. This con-
ference involves presentations, workshops, and “seminar discussions” on such
topics as The WPA’s Role in Writing Across the Curriculum, Evaluation of
Teaching and Programs, Productive Uses of Computers in Teaching and Admin-
istration, the WPA’s Role in Improving High School Writing Instruction, The
Practical Usefulness of Composition Theory and Research, and Styles (and Sub-
stances) of Administration.

For information about the workshop, conference, or both, please write to Richard

Gebhardt, Program Chair of WPA Summer Conferences, English Department,
Findlay College, Findlay, Ohic 45840
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Past members, WPA Executive Committee

David Bartholomae, 1980-82
Harry Crosby, 1976-81
Maxine Hairston, 1981-83

E. D. Hirsch, Jr., 1981-83
Lawrence Kasden (5), 1976-79
Elaine P. Maimon, 1976-81

Ben McClelland, 1981-83
Donald McQuade, 1976-79
Richard Raspa, 1976-79
James Raymond, 1976-79
John Warnock, 1981-83

Past members, WPA Editorial Board

Kenneth A. Bruffee
(editor, 1977-83)
John Bean, 1983-85
Lynn Z. Bloom, 1981-83
Enid Bogle, 1978-80
Alice G. Brand, 1982-84
Dee Brock, 1979-81
Barbara Cambridge, 1983-85
Charles R. Cooper, 1981-83
Timothy Donovan, 1978-80
Robert Farrell, 1976-77
Margaret Furcron, 1977-78
Maxine Hairston, 1980-82
John T. Harwood, 1981-83

Winifred Horner, 1978-79
Douglas Howard, 1982-84
Michael Joyce, 1977-78
Erika Lindemann, 1978-79
Richard Marius, 1980-82
Ellen Nold, 1978-79

Linda Peterson, 1983-85
John Presley, 1982-84
David Rankin, 1979-81
David Sloane, 1977-78
Nancy Sommers, 1979-81
Richard Sterling, 1979-80
Nathaniel Teich, 1978-80
Joseph F. Trimmer, 1978-79





