


and sharing of effective teaching ideas and curricular emphases; maintain open
lines of communication among administrators, support staff, and faculty; etc.

Although it is often overlooked, faculty and staff development depends
primarily on one factor: the degree to which those being administered value and
respect the WPA. Staff development cannot be accomplished by fiat. Instructors
cannot simply be ordered and coerced, no matter how subordinate their position
within the university. Thus faculty development, when it truly accomplishes its
purpose of improving teaching and maintaining the highest classroom stan­
dards, is one of the most salient examples of intellectual work carried out within
an administrative sphere. To be an effective administrative leader, a WPA must
be able to incorporate current research and theory into the training and must
demonstrate that knowledge through both word and deed.

Textual Production

By this category, we mean the production of written materials in addition
to the usual categories of university press books, articles in refereed journals,
conference papers, etc. These gemes represent established indices of scholarly
knowledge and would be evaluated the same as those by any other departmental
faculty. WPAs, however, author a variety of other scholarly texts that generally
do not receive adequate recognition.

One clear example would be a textbook. One of the primary ways that
compositionists demonstrate their scholarly knowledge is by authoring text­
books. Clearly not every text offers evidence of intellectual work; a grammar
workbook that asks students to fill in the blanks or a reading anthology that is
highly derivative and lacking in substantive pedagogical apparatus may not
meet national and departmental definitions of intellectual work. Many textbooks,
however, represent significant advances in instruction, both locally and nation­
ally, and are therefore expressions of scholarly expertise.

Numerous other texts must also be considered as part of the WPA's
resume of scholarly production. These include: innovative course syllabi which
articulate the WPA's curricular design; local, state, and national funding propos­
als for the enhancement of instruction; statements of teaching philosophy for the
composition curriculum; original materials for instructional workshops; evalua­
tions of teaching that explicitly articulate and promote overall programmatic
goals; resource materials for the training of staff as well as for the use of students
in classrooms, writing centers, and other programs; etc. Clearly boundaries must
be set; not every memo, descriptive comment, or teaching evaluation embodies
the concept of intellectual work that we are describing here. What we are stating
is that WPAs engaged in the intellectual work of administration concretize their
knowledge through the authorship of a body of textual materials that too often
are entirely ignored.
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Program Assessment and Evaluation

Accountability is one of the over-riding concepts in higher education
generally, and in writing program administration specifically. No single method
or paradigm exists that is appropriate for all composition programs; on the
contrary, each WPA must develop site-specific measures for the assessment and
evaluation of the goals, pedagogy! and overall effectiveness of the composition
program. In a composition program, that assessment may take the form of
portfolios; in that case, the scholarly expertise of the WPA takes the form of
designing the portfolios, creating a rigorous and meaningful assessment proce­
dures by which the portfolios can be evaluated, etc. In a WAC program, the WPA
would likely need to develop assessment measures in order to demonstrate that
writing-enhanced classes are indeed consolidating the knowledge of majors
across campus and producing undergraduate students that have achieved a
genuine measure of cOlnpositional ability.

In order to achieve meaningful assessment (by which we mean overall
determination of programmatic effectiveness) and meaningful evaluation (that is,
specific determination of students and instructors), WPAs must bring to bear
scholarly knowledge concerning holistic scoring, primary trait scoring, descrip­
tive analysis, scoring rubrics, and other information that spans various disci­
plines. This knowledge and its application are essential if the program is to
demonstrate its value and be assured of continuing funding.

Evaluative Criteria

The work of a WPA is intellectual work when it either produces new
knowledge or enacts professional (disciplinary) knowledge and expertise. A
particular activity should be considered intellectual work when it meets one or
more of these criteria:

1. It generates new knowledge based on research, theory, and sound
pedagogical practice;

2. It requires disciplinary knowledge available only to an expert trained
in or conversant with a particular field;

3. It requires highly developed analytical or problem solving skills
derived from specific expertise, training, or research derived from
scholarly knowledge;

4. It generates or implements knowledge in ways that can be recognized
and evaluated by peers (e.g., publication, internal and outside evaluation,
participant responses), and is recognized as the contribution of the
individual's insight, research" and disciplinary knowledge.

Because WPAs work in a wide variety of institutional settings, from two-year
and private four-year colleges to law programs, WAC programs, and large state
universities with an array of doctoral offerings, it is impossible to establish a
fixed set of criteria by which their work can be evaluated. What we can offer,
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however, are some general guidelines and suggestions, but we emphasize that
they must be carefully defined in terms of institutional context. The criteria we
suggest are as follows:

Innovation. The WPA creates one or more new programs, curricular
emphases, assessment measures, etc.

Improvement/Refinement. The WPA makes changes and alterations that
distinctly and concretely lead to better teaching, sounder classroom
practices, etc.

Dissemination. The WPA, through workshops, colloquia, staff meetings,
and other forums is able to communicate curricular goals, methodologies,
and overall programmatic philosophy in such a way as to lead to positive
and productive results for students, instructors, and school.

Empirical Results. The WPA is able to present concrete evidence of
accomplishments; that evidence may take the form of pre- and post­
evaluative measures, written testimonials from students and staff,
teaching evaluations, etc.

Peer Evaluation. The WPA is considered to have performed significant
programmatic work as evaluated by his or her peers. The peer review
model for scholarship is so well established that it acts as a paradigm for
the evaluation of academic effort. Its potential for the evaluation of
teaching and service has yet to be reached, however. The Council of
Writing Program Administrators encourages the use of peer review in
evaluating the intellectual work of WPAs. This review will likely require
the WPA to create a portfolio of work that reflects her or his scholarly and
intellectual accomplishments as an administrator; this portfolio would
then be reviewed by outside evaluators selected by the department in
consultation with the candidate to be reviewed.

The Council of Writing Program Administrators is convinced that WPAs
can be evaluated on the basis of their administrative work and the degree to
which that work meets or exceeds the criteria as explained above. To illustrate
how this might work, we offer three different case studies. By providing clear
categories to organize the work of the WPA and by providing meaningful criteria
by which to review that work, we believe we can offer a framework that orga­
nizes the work and accomplishments of an individual devoted to writing
program administration. This framework parallels the treatment given to other
currently more privileged areas of academic effort, especially research with its
sub-categories of books, articles, essays, etc. Additionally, the framework can act
as a heuristic for WPAs, both as a way of recognizing what they have done and
as a way of establishing new goals and directives.

[The last section of the proposed document will consist of illustrative case
studies:

Case Study One: A WPA in a doctoral program (to follow)
Case Study Two: A WPA in a two-year college (to follow)
Case Study Three: A WPA in a four-year college (to follow)]
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Review
Reconceiving Writing, Rethinking Writing Instruction
Joseph Petraglia, editor. Mahwah, NJ: Lawrence Erlbaum Associates, 1995.
259 pp. (Paper 22.50, Cloth 49.95)

Kirsti Sandy

In his introduction, Petraglia claims that lIthis anthology presents neither a
monolithic argument against General Writing Skills Instruction (GWSI) nor any
recommendation for the abolition of writing instruction" (xvi). GWSI refers to
"the idea that writing is a set of rhetorical skills that can be mastered through
formal instruction" (xi), generic skills that, once developed, can be transported
to any writing situation. What this collection does present, however, is a series of
arguments about what Petraglia calls "the abolitionist movement" in composi­
tion. Several of the contributors note growing dissatisfaction with the compul­
sory first-year composition course, stressing its lack of contingency, its view of
writing as a generalizable skill, and its ultimate inability to convince increasing
numbers of people within the field of its effectiveness. This collection, the most
thorough and comprehensive study of the abolitionist movement to date, places
the abolitionist movement in a historical context, offers several arguments in
favor of abolishing compulsory first-year composition, includes a descriptive
account of a program that has undertaken the reforms which many of these
writers speak, and concludes with a response by Charles Bazerman. The result is
an effective theoretical groundwork for implementing Writing Across the
Curriculum programs.

The collection begins with Robert J. Connors' liThe New Abolitionism:
Toward a Historical Background." Connors notes that abolitionist arguments are
not new in the field; in fact, since the birth of compulsory first-year composition,
the course has had its detractors. The abolitionist movement, which reached its
peak just before the turn of the century, was the result of university faculty's
disinterest in teaching the first-year composition course, which often was
considered drudgery. Other early critics of GWSI, most notably Thomas
Lounsbury, who in 1911 published a critique of required composition courses,
claimed that a skill-based writing class denies the free expression of ideas. Also
under attack was the impertinence of lazy students who were clearly not
interested in a compulsory writing class. Earlier critiques such as Lounsbury's
often came from literary scholars, distinguishing them from the dissenting voices
of the present, which come from within the field of rhetoric and composition.

Maureen Daly Goggin continues in a historical vein in lithe Disciplinary
Instability of Composition," as she traces debates about writing instruction
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within the field itself. Rhetoric's move toward composition was a necessary one,
given its marginalization in the late nineteenth century. An emphasis on peda­
gogy, then, helped maintain rhetoric's presence in the university and allowed
rhetoric and composition to earn its status as a viable discipline. However,
Goggin notes that the field is now controlled by what she calls an "ill-conceived
and rotting pedagogical structure," one that necessitates a return to
composition's rhetorical roots.

Several of the essays in this collection center on a similar theme-the
limitations of GWSI-claiming that these limitations stem from a variety of
factors. First, the tasks students are asked to do in the composition classrooms
call for hypothesizing about audiences about which most students are ill­
informed. Even writing directed to Ureal" audiences is inauthentic in that it
provides students with an "actual" teacher who has few ties, if any, with the
audience at hand. Cheryl Geisler's uWriting and Learning at Cross Purposes and
the Academy" and Charles A. Hill and Lauren Resnick's "Creating Opportuni­
ties for Apprenticeship in Writing" both discuss the inability of the classroom
setting to reflect "workplace" writing. Geisler notes the contradiction between
composition instructors' goals, which often include assignments that primarily
call for the reporting of research done by experts and very little of what Geisler
calls "knowledge making." Hill and Resnick note the discrepancy between what
students write in a composition classroom and the specialized writing in
particular fields, proposing that writing apprenticeships occur within the
particular contexts of the workplace.

Other writers illustrate the inadequacy of skill-based instruction, contend­
ing that GWSI courses suffer from the misconception that general writing skills
can apply to all writing tasks. David Russell, in "Activity Theory and Its Implica­
tions for Writing Instruction," uses the Vygotskian concept of activity theory to
outline the limitations of a general skills assumption. He draws an analogy
between the activity of ball playing and writing instruction, noting that a course
in "general ball use" would in no way prepare one for the rigors of particular
sports, such as basketball or volleyball. More necessary is a knowledge of the
rules of the particular games and how the ball is used within these contexts.
Russell's argument illustrates the inefficacy of a general writing skills course and
emphasizes the need for more context-sensitive instruction.

Although this volume claims to be an internal critique, many of the
authors offer perspectives on GWSI from various fields, primarily education,
linguistics, and cognitive psychology. Their arguments range from a critique of
the inadequacy of the composition classroom practices of invention and audience
analysis to an analysis of the contradiction between what Daniel J. Royer, in
"Lived Experience and the Problem of Invention on Demand" calls "invention on
demand" and compositionists' view of writing as a situated, rhetorical act.
Joseph Petraglia, in "Writing as an Unnatural Act," uses a cognitivist framework
to argue that the GWSI classroom offers little in terms teaching the transactive
and rhetorical aspects of writing. Instead, he claims, such instruction merely
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forces students to pretend that they are writing for a real audience when they are
evaluated in a manner that privileges efficiency, clarity, and organization- all
qualities that only have a rhetorical "effect" from a teacher/evaluator's perspec­
tive. Fred Kemp, in "Writing Dialogically: Bold Lessons From Electronic Text,"
compares the GWSI course to basket weaving, claiming that both require nothing
but "mindless discipline," producing strikingly predictable results. To observe
the transactive nature of writing, he offers, one must examine an electronic
uconversation," in which dialogue is privileged and the process of creating the
text is an act of knowledge-making rather than duplication and regurgitation.

A familiar theme in this collection is that of abandoning a GWSI curricu­
lum in favor of a WAC modeL Those who wonder what alternatives might look
like can peruse Aviva Freedman's liThe What, Where, When, Why, and How of
Classroom Genres," which stresses writing within the disciplines, drawing upon
Freedman's own experience at a Canadian University at which GWSI is not
offered. In addition, Lil Brannon, in "(Dis)Missing Compulsory First-Year
Composition," describes the program at SUNY-Albany, which abolished first­
year composition in 1986 in favor of a WAC model. The result of this change,
Brannon claims, has been primarily positive, ranging from a resurgence in
faculty and student interest in writing to an indication that students are doing
more and higher quality writing.

Not all the contributors propose abandoning GWSI. In "Integrating
Cultural Reflection and Production in College Writing Curricula," David S.
Kaufer and Patricia L. Dunmire argue for reform rather than abolition, claiming
that the institutional space afforded GWSI should be maintained, yet subject to
intensive curricular revision. David Joliffe, in "Discourse, Interdiscursivity, and
Instruction," suggests that the GWSI classroom, if taught in a manner that
recognizes and emphasizes the contextual nature of knowledge production, can
be an effective site for writing instruction.

"Curricular Responsibilities and Professional Definition," a response by
Charles Bazerman, addresses the need for both abolition and reform. While he
recognizes the new WAC movement as an outgrowth of the compulsory first­
year writing course, he also notes the limitations of such a course, ending with a
call to "reconcile the cause, place it in relation to our broader view, and find
intelligent ways to meet the needs and gather our resources" (259). Rather than
merely eliminating the cause of GWSI's many problems, Bazerman proposes that
we, as a profession, look at lithe broader view," a view that will work with, not
against, what rhetoric and composition scholars and teachers have already
accomplished.

Reconceiving Writing, Rethinking Writing Instruction is a groundbreaking
collection. It will make those who have easily dismissed composition's detractors
sit up and take notice. Despite Petraglia's introductory disclaimer, the argument
does seem monolithic at times. One senses that the contributors have made an
effort to present a united front, which, after the first several essays, seems rather
forced. However, it becomes clear that the issues the volume addresses are
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growing in urgency; complaints about the required composition course are no
longer reserved for faculty rooms and private conversations. They have become
part of the larger "conversation" of our profession, and its critics are nationally
known scholars within the discipline of rhetoric and composition. As Petraglia
and others note, it is time to rethink our practices as teachers and administrators;
our commitment to literacy demands no less.

Setting the standard
fOr a new era ofrhetorics!

THE ALLYN & BACON
CUIDE TO WRITINC
John D. Ramage, Arizona State University
John C. Bean, Seattle University

II ... a marvelous introduction to what we do as writers in college.
The Allyn & Bacon Guide simply outclasses the competition:'

- Charlton Ryan, University of Memphis

III like the focus on problem-solving and question-posing, on Jsurprise,' on peer
review, on how to take an exam, on how to navigate the library and the Internet,
and most of all the exercises - all of these are wonderful pedagogical tools:'

- Allison Warriner, California State University, Hayward

~~~~~~~,~~~~~ Department 894· 160 Gould Street· Needham Heights, MA 02194-2315

Phone: 1-800-852-8024 • FAX: (617) 455-7024 • E-mail: AandBpub@aol.com • Internet: http://www.abacon.com
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Notes on Contributors

Irene L. Clark directed the Writing Center at the University of Southern Califor­
nia for many years and is now co-director of USC's Expository Writing Program.
Her publications include articles in The Writing Center Journal, The Journal of Basic
Writing, Teaching English in the Two Year College, College Composition and Communi­
cation, and the Writing Lab Nezvsletter. Her book, Writing in the Center: Teaching in
a Writing Center Setting, published in a second edition in 1992, received an award
from the National Writing Centers Association (1987) as did her article, "Collabo­
ration and Ethics in Writing Center Pedagogy" (1989). Her textbooks include
Taking a Stand, published in a second edition in 1996 by Harper Collins and
Writing About Diversity, recently published in a 1997 second edition by Harcourt
Brace. She is currently working on an argumentation textbook titled The Genre of
Argument to be published by Harcourt Brace next summer. Dave Healy directs
the Writing Center at the University of Minnesota's General College. He also
edits The Writing Center Journal. His work has appeared in The Writing Center
Journal, Writing Lab Newsletter, College ESL, WPA, Teaching English in the Two-Year
College, and other publications.

Greg Glau received his Ph.D. from the University of Arizona and now is an
Academic Professional at Arizona State University. There, he directs ASU's
"Stretch Program" for its beginning writing students, and also coordinates the
English component for ASD's Summer Bridge Program. His work has appeared
in Rhetoric Review, English Journal, Arizona English Bulletin, and other journals. If
you mention that you've read this blurb to Duane Roen, Duane will buy you a
drink at next March's ecce in Phoenix.

Jennifer L. Holberg, Mark C. Long and Marcy M. Taylor served together as
assistant directors of the University of Washington Expository Writing Program.
Holberg is a Victorianist in the department of English at the University of
Washington in Seattle, and has recently completed her dissertation on the figure
of the "conventional" woman writer in 19th and 20th century British literature by
women. Her scholarly interests include the novels of Charlotte Bronte, Victorian
Religion, the intersections of gender and technology, and pedagogical issues
related to teaching 19th and 20th century British literature. Long completed his
Ph.D. in March of 1996 at the University of Washington, where he currently
teaches courses in American literature and writing. His scholarly interests
include 19th and 20th century American literature, theories of reading, and the
intersections between the teaching of literature and the field of rhetoric and
composition. Following graduation from the University of Washington in June,
1996, Taylor accepted a position as Assistant Professor of English at Central
Michigan University, where she specializes in composition and English educa-
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tion. Her current projects include an examination of ways to professionalize pre­
service teachers through teaching portfolios, and ethnographies of writing
conference discourse and adolescent literacy.

Deborah H. Holdstein is Professor of English and Rhetoric at Governors State
University, where she has in the past spent a good deal of time and energy
coordinating the English program and directing the writing program. A former
member of the WPA Executive Board, she serves often as consultant to colleges
and schools and as consultant-reader to a number of publications, WPA among
them. In addition to her interest in technology and the humanities, she continues
to write and present on a variety of issues-among them, theory, assessment,
and composition-literature relationships.

Hildy Miller is an associate professor at University of Louisville where she
teaches graduate and undergraduate courses in composition. She was associate
director of composition for five years.

Kirsti Sandy is a doctoral candidate at Illinois State University, where she is
concentrating in writing program administration. She has served two years as a
program assistant and is currently teaching a section of the Proseminar in the
Teaching of Writing. She has presented her work on teacher education and
program administration at the summer WPA conference and numerous regional
conferences.

Todd Taylor served as the Coordinator of Computers and Writing at the
University of South Florida in Tampa from 1993 to 1996. He is currently a
member of the CCCC Committee on Computers and Writing and senior editor of
lAC: A Journal ofComposition Theory. He recently coedited, with Gary A. Olson,
Publishing in Rhetoric and Composition, forthcoming from SUNY Press. At present,
he is a visiting scholar at the University of North Carolina, Chapel Hill, where he
is completing research on two books, one for NCTE and one for Columbia
University Press.
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WPA E-Mail Directory
Following is a list of e-mail addresses for WPA members who have responded to
various calls for addresses. Please send corrections and updates to
<ddhesse@i1stu.edu>. -DH

Anne Beaufort

Linda S. Bergmann

Rebecca Blair

Stuart C. Brown

Chris Burnham

Barbara Cambridge

Ann Cameron

Elizabeth Campbell

Michael Carter

Sandra J. Clark

Terence Collins

Don Daiker

Beth Daniell

Amy Devitt

Ann Dobie

Sally Ebest

Lisa Ede

Theresa Enos

Sheryl Fontaine

Diana George

Dona Gorrell

Katy Gottschalk

Anne Greene

Jeanne Gunner

Kristine Hansen

Susanmarie Harrington

Doug Hesse

DebOrah Holdstein

John Hollowell

Rebecca Howard

Jeff Jeske

David Jolliffe

Mary Kennedy

Edward A. Kline

Catherine Latterell

Sherry Little

Richard Lloyd-Jones

Kelly Lowe

American U

Illinois Inst Tech

Westminster C

New Mexico SU

New Mexico SU

Indiana-Purdue at Indy

Indiana-Kokomo

GMI Engin. and Mgmt.

North Carolina SU

Anderson U

U Minnesota
Miama U (OH)

Clemson U

U Kansas

U Southwestern Louisiana

U Missouri, 51. Louis

Oregon SU

U Arizona

Cal SU-Fullerton

Michigan Tech U

St. Cloud SU

Cornell U

Wesleyan U
Santa Clara U

Brigham Young U

Indiana-Purdue at Indy

Illinois SU

Governor's SU

U Cal-Irvine

Colgate U

Guilford C

DePaul U

SUNY-Cortland

U Notre Dame

Texas Tech U

San Diego SU

U of Iowa

Mount Union C

beaufor@american.edu

bergmann@charlie.acc.tit.edu

rblair@micro.wcmo.edu

sbrown@nmsu.eclu

cburnham@nrnsu.edu

bcaInbrid@indycms.iupui.edu

acameron@iukfsl.iuk.indiana.edu
ecampbel@nova.gmi.edu 'i\\

mpc@unity.ncsu.edu

clarks@anderson.edu

tcollins@maroon.tc.umn.edu

daiker_donald@msmail.muohio.edu

dbeth@clemson.edu

devitt@kuhub.cc.ukans.edu

dobie@usl.edu

ssbreag@umlva.umsl.edu

edel@cla.orst.edu

rhetrev@ccit.arizona.edu,

sheryl_fontaine@qmail.fullerton.edu

dgeorge@MTU.EDU

DGORRELL@tigger.stcloud.msus.edu

kkgl@cornell.edu

agreene@Wesleyan.edu

jgunner@scuacc.scu.edu

HANSENK@jkhbhrc.byu.edu

sharrin@indyunix.iupuLedu

ddhesse@ilstu.edu

gas54rO@uxa.ecn.bgu.edu

jwhollow@ucLedu

bhoward@center.colgate.edu

jeskejm@rascal.guilford.edu

djolliff@condor.depaul.edu

kennedym@snycorva.cortland.edu

Edward.A.Kline.l@nd.edu

cg1@ttu.edu

slittle@ucsvax.sdsu.edu

rljones@blue.weeg.uiowa.edu

lowekf®SMTPGATE.MUC.EDU
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Barry Maid

Erie Martin

Ben McClelland

Susan H. McLeod

John Meyers

Jonathan Monroe

Judy Anne Pearce

Anthony Petruzzi

Mary Pinard

Virginia G. Polanski

Randall L. Popken

Margaret B. Racin

Elizabeth Rankin

Duane Roen

Michael Rosenberg

Patricia Rossi

Carmen B. Schmersahl

Chuck Schuster

David Schwalm

Mary T. Segall

Jack Selzer

Herb Shapiro

Tony Silva

Anne Smith

Susan Belasco Smith

Jeffrey Sommers
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Patricia Sullivan
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Irene Ward
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Irwin Weiser
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Linda Ziff

U Arkl Little Rock

U Findlay

U Mississippi

Washington SU

Harcourt Brace

Cornell U

Montgomery C

U Nebraska-Kearney

Babson C

Stonehill C

Tarleton SU

U North Dakota

Arizona SU

Harcourt Brace

l-IarperCollins

Mt. Saint Maryls C

Wisconsin-Milwaukee

Arizona SU East

Quinnipiac C

Penn State U

SUNY-Empire State

Purdue U

HarperCollins

U Tulsa

Miami U (OH)

Montgomery C

U Cal-Irvine

U Washington

U New I-Iampshire
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Kansas SU
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Purdue U
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Tennessee Tech
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Johns Hopkins U
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evmartin@mail.bright.net
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Mcleod@wsuvm1.esc.wsu.edu

jmeyers@harbraee.com

jbm3@cornelLedu

jpearce@umd5.umd.edu

petruzzia@platte.unk.edu

pinard@babson.edu

polanski@lcc.stonehill.edu

popken@tarleton.edu

mracin@Wvnvm.wvnet.edu

rankin@badlands.NoDak.edu

dhroen@imapl.asu.edu

ROSEY@AOL.COM

patricia.rossi@harpercollins.com

sclunersa@msmary.edu

cis@csd.uwm.edu

David.Schwalm@ASU.BOD

segall@quinnipiac.edu

JLS25@PSUVM.PSU.EOD

hshapiro@sescva.esc.edu

silvat@mace.cc.purdue.edu

anne.smith@harpercollins.com

smithsb@utulsa.edu

JDSOMMERS®miavx3.mid.muohio.edu

bstout@hamlet.umd.edu

strenski@uci.edu

stygall@u.wasmngton.edu

pasl@christa.unh.edu

wsweigar@iusmail.ius.indiana.edu

mktucker@arus.ubishops.ca

iward@ksu.ksu.edu

warriner@shu.sacredheart.edu

iweiser@omni.cc.purdue.edu

ewhite@wiley.csusb.edu

jfw4819@tntech.edu

listserv@asuvm.inre.asu.edu*

syoung@utcum.utc.edu

linziff@JHUVMS.HCF.JHU.EDU

* For more information about WPA-L1 see page 18.
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January 1997
192 pages

spiral~boundl$8net

APOCKET STYLE MANUAL
Second Edition

Diana Hacker, Proince GeoTge's Community College

II new edition of widely adopted pocket-sized handbook II alnple
coverage of topics students lnost frequently consult a handbook for
II less than half the price of larger handbooks 1/1 incorporates proven
reference features fron1 Diana Flacker's other handbooks: clear
writing style, hand-edited examples, clean design (with new color
tabs at the top of page for easier reference), and user-friendly index
without exercises 11 new advice on researched writing and more
extensive coverage of integrating sources II more MLA and A,PA
doculnentation Inodels and n10re sample pages from student papers
in each style II new coverage of Chicago notes and bibliography
entries and new san1ple pages froln a Chicago-style paper III new
section on doculnenting Internet sources II more examples drawn
frolll across the disciplines II new checklist for global revision

"The best writing instruction too] I have ever seen. It doesn't
overwhelm the students with complex, archaic gratllinar rules, but
neither does it oversilnplify the fundamental rules for writing well.
Next to a spell checker on a computer, this guide should be a student's
best friend!" - J. Sallinger-McBride, University ofTennessee

December 1996
495 pages

spiral-bOWldl$12.50 net

Answers to Exercises

Developmental Exercises
$6 net

RULES FOR WRITERS
A Brief Handbook
Third Edition

Diana Hacker, Prince George's Community College

II an inexpensive handbook by Diana Hacker III now with a convenient
spiral binding III innovative graphic reference system using icons like
those on COll1puter toolbars _ thorough and uncomplicated guidance
on the writing process, paragraph development, style, usage, graln­
Inar, ESL concerns, punctuation, n1echanics, argument, and research
II thoroughly class-tested II clear, lillcluttered two-color design and
hand-edited sentences help students find what they need quicldy and
easily III answers to SOlne of the exercises for self-testing. extensive
coverage of the latest MLA and APA documentation guidelines with
salnple papers III coverage of document design II available with lnost
of the ancillaries for The Bedford Handbook for Writers, Fourth Edition



September 1996/paper
416 pages/$16.50 net
Instructor's Edition

August 1996/456 pages
spiral-bound
$16.50 net

September 1996
paper with lay-flat
binding/464 pages

$12.50 net

THE STRUCTURE OF ARGUMENT
Second Edition
Annette T. Rottenberg
• comparatively brief and very affordable text II the text portion of the best­
selling argulnent text and reader, Elements ofArgument, Fifth Edition II based
on the l"'oulminlnodeJ of argtunentation II covers writing and research
II 52 readings (31 new) for analysis II 6 pro-con debates on contclnporary
issues _ covers online research and doculuentation 11I2 annotated research
papers in MI.lA and APA fonnats _ exercises for critical thinking II new,
simplifed warrants section _ new literature appendix relates the practice of
argulnent to critical analysis of stories, pOCIUS, and plays

THE COMPACT BEDFORD GUIDE ~
FOR COLLEGE WRITERS ~
Fourth Edition
X.]. Kennedy
Dorothy M. Kennedy
Sylvia A. Holladay, St. Petersburg Junior College

• inexpensive, process-oriented rhetoric with readings, adapted frOlTI the
bestselling Bedford Guide for College Writers with Reader, Research Manual,
and J-Iandbook, Fourth Edition 11I28 model readings (20 new), including
15 by students • plentiful tips, exercises and examples II more cruphasis
on critical thinking II increased coverage of computers. stronger
coverage of writing about literature, in-class writing and business writing
II new convenient spiral binding. available in three other versions that
add a thelnatic reader, a research rnanual, and a reference handbook
.. corl1prehensive and versatile ancillary package

THE BEDFORD GUIDE
TO THE RESEARCH PROCESS
Third Edition

JeanJohnson, University ofMaryland at College Park

• thorough revision of the Inost cOlnprehensive guide to the research process
• extensive coverage of researching, writing, and documenting papers across
the curriculum II strongest coverage of computers, with new infonnation
on e-mail and the Internet and updated advice on other electronic searches
.. thorough, step-by-step coverage of conducting research inside and outside
the library _ expanded advice on note taking II new, stronger coverage of
argtlluentation II 3 full chapters on the writing process II 143 doclilnen­
tation models for MLA, APA, CBE, and Chicago styles II annotated sarnple
student papers fron1 every major discipline (3 of them new)



Call for Essays

We invite submissions for a book-length collection that seeks to negotiate the
sociological and linguistic borders of the writing classroom: race, class, and
gender; literacy and technological literacy; the marginal status of composi­
tion studies and those who practice it. Target audience will be practitioners
and administrators of writing programs for marginalized entry-level college
students. Please send SOD-word abstracts and IOO-word institutional and
professional profiles to M. Catherine Downs and Michelle Hall Kells,
Department of Language and Literature, Box 162, Texas A&M University­
Kingsville, Kingsville, TX 78363. (Phone: 512/593-2392; e-mail: c­
downs@tamuk.edu). Due date for abstracts is March 15, 1997; for completed
essays is June 15, 1997.

From Boundaries to Borderlands: Intersections of Feminism(s) and Rhetoric(s)
Oregon State University / August 28-30, 1997

"From Boundaries to Borderlands" will explore potential intersections of
feminism(s) and rhetoric(s). Featured speakers include Jamie Barlowe, Susan
Carlton, Suzanne Clark, Elizabeth Flynn, Maria Gonzalez, Angeletta
Gourdine, Susan Jarratt, Shirley Logan, Andrea Lunsford (keynoter),
Arabella Lyon, Joyce Irene Middleton, Krista Ratcliffe, Joy Ritchie, Jacqueline
Jones Royster (keynoter), Patricia Sullivan, C. Jan Swearingen, Nancy Tuana
(keynoter), Barbara Warnick (keynoter) Kathleen Welch, Molly Meijer
Wertheimer. For information, contact:

Lisa Ede and Cheryl Glenn
Department of English, Moreland 238
Oregon State University
Corvallis, Oregon 97331-5302
(541) 737-3710 or edel@cla.orst.edu (Lisa Ede)
(541) 737-1647 or glennc@cla.orst.edu (Cheryl Glenn)

1997 AAHE Conference on Assessment and Quality
June 11-15 / Fontainebleau Hilton / Miami Beach, Florida

The 1997 AAHE Conference on Assessment & Quality will focus on effects of
assessment and quality improvement on students, faculty, institutions, and
societal views of higher education. Two conference strands and
preconference sessions will focus student affairs work on student learning
and on evidence from assessment that is applicable to accreditation. All
conference strands will emphasize evidence for decision making. If you
would like to discussion possible ideas for proposals or wish further
information, please contact Barbara Cambridge, Director, AAHE Assessment
Forum, at 202/293-6440, ext. 29 or bcambridge@aahe.org. Proposals are due
by December 13.
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Composition
Rhetorics ;,'

teSI)()llSI,re Writer

Hardcover O~,15-50 1167-7
Paperppund. 0-15~504003-0 511;pp.
Avail~l$le October 199t,?,

The Harcourt Brace Guid~iJ'fts"Writing in the
Disciplines
Robert Jones, Patrick Bizarro, & Cynthia Selfe
0-15-501991-0 Paperbound 600 pp.
Available Decemher 1996

Writing Analytically
David Rosenwasser & Jill Stephen
0--1.5-501889-2 P<\perbound 256 pp. Published

First-Yeu'~~~position
Readets."""

Perspective~",~!!<,.gQnt~mDorary Issues: ,.
Readings .ACfC)SS the:Q!~cip1ines
Katherine A. Acldey ,,-
0-15~502480-9 Paperbound 600 pp. Published

Inte~~~~ftecti6hs: Writer, Culture, and
Environment
Carol Lea Clark
0-15-503298-4 Paperbound 800 pp.
Available November 1996

The Sundance Reader
Mark Connelly
0-l5-503169-4 Paperbound 736 pp. Published

Thresholds: Literature-Based Composition
Sterling Warner
0-15-501977-5 Paperbound 704 pages
Available October 1996

The"IJ::::d Citizen:
Analysis
Wanda B. Schindley
0-15-503785-4 Paperbound

"o:8%"i,\,<,';TI!'~\)i~!~~!i)ie1~B~'

Res'eo~~h,~e~~I~~.ide~llli~~**i::1m1;'

Worki9g"theW~ib;'A Student's Gu~~~,",,,~,<oO<o, 1

.~ator"Lea::~QI~f'ik.$;%"\~~i11~'~0~1!i~j~~\i*;~1,t~)~!WffiiN~0~~~~,"*f\~6f;1)r,:'>"""

0-15-504060-X Comb-bound 224 pages
Available December 1996

Logical Argument in the Research Paper
Russ Ward
0-15-502648-8 Comb-bound 280 pages Published

For more information,
please call 1-800-237-2665 or~:

email collegesales@harbrace.c~m

HARCOURT
c:~ RA-c:E

Harcourt Brace College Publishers
301 Commerce Street, Suite'i"3700

Fort Worth, TX 7613:2'"



An invitation to join the

[NJ[E] Council ~f

~[A]
The Council of Writing Program Administrators offers a national
network of scholarship and support for leaders of college and univer­
sity writing programs. Members include directors of freshman compo­
sition or undergraduate writing, WAC coordinators, writing center
director$, department chairs, and so on. Graduate students and
faculty with professional interests in writing program administration
are cordially invited to join.

Membership Benefits

+ A subscription to WPA: Writing Program Administration, a semi­
annual refereed journal

+ Invitations to the annual WPA Summer Workshops and Confer­
ences

+ Invitations to submit papers for sessions that WPA sponsors at
MLAand ecce

+ Participation in the WPA Research Grants Program, which
distributes several $1000 to $2000 awards

+ Invitations to the annual WPA breakfast at ecce and the annual
WPA party at MLA

+ Information about the WPA Consultant-Evaluator program

Annual Dues

Members: $20 Graduate Students: $10 Libraries: $30

To Join

Send your name, address, institutional affiliation and dues to:

Jeffrey Sommers
Secretary-Treasurer, WPA

Department of English, Miami University
Oxford OH, 45056

VPA WPA: WPl\. WFA WPA WPlX WPA WPA WPlX WPA WPA WPA: \VPA: \iVPl\.
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